RIRIEINE AR IR AR E U I G RN E N E E NI

FAVGRIAE SCTATHIH! M ATERIT T8 HET 9-3 B

QST H AJb AT
R059

AT A AT qESHY TS G RIAE Araaitersbrn! Risbrgat @i
TR TRUHT ATIRAT T8 HET  IRd 3 Tabldhd WESAHHAD! ATHA

T fAfgaas e |ve 7 @ |

o N
HlgdonH [denltl onrx

HHTISH, AT



Tl 98

fommerar qear Riarars SEeaHed, ATdee, THAHIE TaH AT<iHE adrsd AfTarae qeasmd
ARATSIART BT YRET TRUHT 81 | T grear et afqsres, faard] qur faseeare g @
qvhTa, A, A qar gfafasr 9usl fgere aar aiEdd T e dEeddar adr geaerdr
FeEHIT FreAb] ATALAFATATS FHA e TR0 fa=merd a8 F&m 9-3 &1 A0 0%, /7 fawr
T AR TRUHT qEARHAAT THATHIS TRATSHAEd BT FRedhl Gatie Qi aeaswa
03 ATS GRATS T a9dF IFGUHTS IR qeAId F&T 9-3 1 A1 TSIAFHH fabra
MRUHT &1 | ST ATl TUq TATARl AT [qarera RTetes! qraashHe fadraer T
AT aEIHH YIEY, 0%k o Mide War fagra 99 @ i w9 Sfearad
TRHEedrs qHd TR AT faaraa RIaTe! qreaws [aera T FHAr aRYd 98 Ha -3 &
TEAEA R0k faw RuEr g | fqeaur quaer [dHaw dfe afvads taq Saredr adqe
TR ¥ WM AAIFATAS Gedd T ATASI AR qAGHI [t T Fean  T=msH,
AIHAIMAE =TT Gaegd 9 T A AR AT Ferd qar qiqeqd] qniee e T+ deadted
AftaT qTEAHT YR, 0% o TR IRl [qErrd RrATRr AREAHT Arenied qg AT qreAsmy

ferepr TTRWeRT 3 |

T IIGIAHHFAT o ATAANABIR T [aeqr T qaspr ainr foren gfafiea @ smaeas 3 )
THATE HAT T IGAHAATS ANSATATIR  AqHAT TH FAF A1) TS &l | T
TIAT T ATIF a9 059 /53 AT F&lT 9-3 F1 TEAHAATE AAGO(TET STAGTATHAT g T
AAHAT T B TRUST G | AT GEAFHAATS Aherd T FHHAT F¥alfead [aarerge faamdT,
afieras, RTTHEEAT YA ®YUT AT JAT FET AT MRUD (937 | IT HHAAT AR
qTRUHT TS AAT R1eTes qar ATTATIRHT R H ferguan foar |

A1 IIIFHH TR TH FHAAI Fecdqu el TATSq gd Aid farar, fas qar fagms, Rrefag,
qTeaTIeh, et faemdl vaH gRafad aieRATAERYd edFwH [dHTd &g elfad hasal e
TS | AT UISAFRHB! FATEIAAE  THERN] ddls  aTdaiaddly e Rieme  d&ay
AR T R TG FeaTe A ANTITER! AL TR T | Faemera frereer a1 qroasmy
Tierefier TEATEaST UHT THAT IR FAT IRATSH TG A TATIHN TATSTHT AT TG el
MEIAFHH FARTHATCIT TR qoaTe ARy TaMTcHs GhTa I &4 T TRl 3 |

TEAFRH [aHhTd s



Fersrarg=t

Foq, | AT T
NEGl
Q. | FHewe e T sEn gEdEa 9
A FREEAAHT T THREE
WETHH AFHT
¥ IREIEEARIEEDIN) @I4I (Universal Design for Learning): IT&Tsh# Y
AFHATH! TG RgTd
Lo | IIETHH AT AT HUBT JHEE 9
& | wER T R c
o | REE® qeasd 19
G ISTSHADBT FART T T T (Color Code) 93
¢ | e Sy B g1 a8 ¥
10 | RFEHT AN =IAqH T Q¥
19 | o qrersse e 1%
99.9 | STl qY
19.] | o B
9.3 | sISUSH 30
19.¥ | FAHA Y93




HauT R TE ATeTaTfcTenTaR! TTTHRT ShedT §-3 Thi UTGAShH Tt

%. THETTRIGTeRT farfer=TaT T sraror grefoarimar

FHTSTHT Tk e &THAT WU HIHHEE ST S HETHISTHT U+ Hleh Hoh SHATHT [oenelfes g |
TSI AT Wi T T formeff fafye syt T wmnfoes e snfer wvgee wfaffee T @
wWyTae T 9T @ @ @ i SehReRT STTTaT WUkt STttt af formmereT
STITSITAT THUHRTT TGS | STITSTAT USRI T TH THT AT e SRausht sreteersht
i T TSR ST T | I oo TRY 3 ATeTToTehIe® Hleh Hieh STaeTeh gal
TerepTs agma T fba X df 7T ST g | S[gh SHeETehT SITetslTcTehT T 8 Helel fR1&TT STH
T 13 SfEEeh! HAUHRIE 960 | AT Hel STAATThIeATs SR Teaeh [R1&T f:3eh T
A E ATEAT el B | TSR HERHT 3T GAFAT & SHT FAFHT T ST TIAREE
SGd IBVHETE 1S HUAT Ul Tl dre e Rer fod widergdn S ® | el |
STTTATEHT STASITIABICTS IHTEER] SATBITA STATYT T HTARIHATATS SATHT TES TS UTSAHHb]
TeHeTE T e fagetrs et fRver e |

HATSTEhTS STHI FHISTHT Teh ST S Tehel Tohuee o T T A9 (39 STTSITT) STaEIHT wUsh
STASTIARTEE B ST TIE HUHT B, | 07 T 1Y STSUHT 9 T eerarehT 0T SATHAT 3=
T Tk TehITeh! TS SHeET 20T GIOEar B | I6 Jehish! STIRhATehT ST SATThels Foe

T, 9% T HSATIIR! T8 SIS T TATFHM G HiSATE 30 &S | UGl HUHT ATtk
ARt U, 00X 1 T (TH1 3 1 ITSHT & T FRT(-2r) STATSTATh! THATT qT

STUTSTATRT ThREER] THAT THbHR TRITHI T | a8 WUSHT Haul 3EfaeE TuTearars
SERISHIIS TR TR © | gATsaweel T gfoerrell g fuTgTdr Wush! a1 geeAleT

N * o o [ N o
ghserErel STATEITATR! T HRISHAT Teehl SARRATS HAVIGIEIIE STATSAT HUh! ATk W
o |

01 gISTerd Safch WetTed qUT SOHT S o Gl &THdT THTUShT - A1 WS o Siesehl shrdl &rwa
SIRTE HTATHT 9IS T3 e ST SATheITs 1 T hicATs HUEh! el G0 | TH T AThalls

o N
AT U [oITRTE TRl Afcheh! IHY, HET 3R IaTeh! eaTd! T HevT g forg-aTehl JehRAT
it T | oo gfefadar ot SAfther F 3T Sfaaehl TANT T SThi 3kt HRU g
gelcTdTeh! AT T HeFe, | 20T GBI STUTGIAT HUT STeTeITcThIesehl SvTshales qagH

9




T g GRAT ATl ST Sk STTawehdT T Td SIHT =ed e {8 I8 718 T sfad
T T HES SIS | AU &THATRT SATHTHT Teieh SATTHHT 3I-52h! &Ifieh! HTAT Hleh e 8 gal
AT &HdT I AR FLoh g T6s | SFHSIA T AT Ha0T gIEfeiaT WUt SATheeaT
RS | Hau IEfeR aRhels gfY STITSTAT WUt a7 dfel SAfchehl ol 3Ucted RIS
BTV Tk Yehcieh! TaTeh! STeLd U4 |

[ N o

R. AdUT qlEldglHdTehl AHE Henltaw

?. S-HSITAehT AT SIETEAT: SARRHT SFHSITT 90T T 38 &TdTET 318 ST = 36T

T STIET STHSIT /0T GOt 21 | FehT T HTOTeEHT T T Hg5hav T,
TR AT S §, STHaToh! STETHT A1eqedh A T el SRR HIRUTeE Tae |

2. FHULTAERT AT GETEHaT: SATTHAT SIS 5 HIROTC 20 T g oHvele &fraTeht
BTE ST 9 I STITCATATS SIFHILTAehT 0T GO EaTeh! T fofd dfehes | ST it
=fh fSrrETeRT SHTOT, ZEFATERT ST AT JelctiehT L0l ST SIelT Ui 2a0 gi¥fere g
GIqs |

T GUSH ST, 0T B T kT SereTicisht (AT foehrd wusht e giefor
TSI T3 THepTa RIarehct’s Heask TR HATIRYA T8 H&TT ¢-3 1 Taiad TI3ashA

o oe o
HHTHT IUEEE TEqd TS | SATNa TAld STHIT STATTohes T e giEforiar

(Acquired Deafblindness) SREJHT Q8T HRUEE g e -

o IR ofSia sravr gfEfaia (Early Acquired Deafblindness)
o I f&=gW (Usher Syndrome)

o SHTETEE T %‘f@'%l’zﬁ? (Age-Related Deafblindness)

o  TSHAILTART Fa0 GEfIEH (Post-Infectious Deafblindness)
. ‘g’w 9907 gEfI@H (Trauma-Induced Deafblindness)

forgerteera sraur gfefadie (Syndromic Deafblindness)

3. UTGHSHT JTThet

ol ATASTCTRTh! TS STAEAT THATEH Tad | TR TEh! FEATAHT HEHTCRY ° B T3
ETTeRT STTETTCTeRTeRT TN ST ST UTSHshHe AT TR o | Fresit fiers aafaeh! 9a1
HIYR 3 T3S FHET TS UISAHA KA STARIFATER TAT T/ haT & | 81| v afy




forraefta 3 famw foenem, €iq e, whigd faamc™ T qermen foumer T AR T
foreTeroe® ToaTe T B | STCTeTcTehTeh! ST T Rafehshl FremiiSm foramerash! geatredr quf
3T T AT STTAThT STASTITRIATS ATTRET AT ToRIT HefHT e et e o
TR STATSITAT T SRS HAHRRT ToRITEHT T WeaH STATSIAT WU STCTSITICTeh R
AT SATERh! §98T T TSR =X ARTF Teehl Gkt STTURAT foRIY a1 Jerement
forenTeremT 7o T giaT Suciey RIS B | Ueh Teh(dehT SUTSIAT WU STeAseTehTel Te
AT i SATHTA [Tt SHRUT FLoh Hleh EehTs &HdTeR! STTaTeTehl EaH | 3HIEE delaTg
T3S foveraeq AT fehRred |fshad | U3¢ fHenrs Sucifew Uil hish wieh foharehaiTasie %ish Wi
AT ST ST HIIFHT IUFLOTHT FANT T AT TR 7 | a6l aur foerg Suatfouas
Sfthel ST T HATITIRATTHR &H TS TR TTSTHAATS FATHOT 7T ffer & rgashrent
HIHTH B | Bl ST FHT TISAHHAT 3UTTh ST U5 ey Iewenl HARrhRh! HalTel

Bl | E 38T UIGAHHATS TcA1eha T FHeRTSATS =1Te Safcheh SIS 1+ TTGHshAHAT STIhe &l
|

IS FHAH qoTd: A STIRSTE T Hiohe:

. TorsRIsReqHT teher (o faeraH)

3. Xefreh Tgeher (el feehrs T fehshl 1 et orTeT arsHi)
3. SR AT (e, FHieet THET fba)

TTGATHH TR THE i &

Frvese )
Seafor ST |
1

TS I TRUHT T i T&TehT STTETCHT STAsTcTehTeh! STTRaehal T SR TehT ST forf¥=
At SRS TTSHHAT S TS -



. TorwaEqent ATETHT ST FARTSI @Te WTE FATS ehrsaehus foeaeders 9t
ARSI ST Gl | TS TG (TS THET T TS &Teh! HRIAATS HeTq
T ATGHSHHAT St T Ak |

3. FHIHT SFTHCAT: TN STITIHAT HUHT STASITRICATS I [6&eh] SHATSTAR ¥ AT
TR AT T | U3¢ RT3 Sucifod] SAfthiU=e Wleh T e He WUehiol o7 SHaeh!
SATET T UTSASHHHT SR TS |

3. TEANTERT AEHT STTRE: HHTS [T AT I HEAT T G0 ¥ HurerTs AR
HEATS Ul foehts weag ST |

¥. TOraTeRT ATRT TR Sere & eTi: feehrgent o forwerareq, @, fafer, wo, &,
SIRTTh, SR SATTE T AT T & | U3 Thents Sucifoy X Tt T s féerd
w1 TehTgal v IS STaemT ai kTS Tvve 57 |

Y. THIGATERT a8: et AATHT TN HEgH TTNThH! HeEATHT [HehT3 ITITHh! HiST3h! T8
TSI G0 | Helcl U3¢ Teh! ShicHTSohT AHET SHTET T Hear |

&. STASTCTERTE (o TTATSRATHT Torehed: Hel STAaTicTehiel T3¢ T T ol SIIoit T et
Teh bttt W Torehent 00 ftisrar fda | et st STHeh! 51 ek T+ 4R foreheaes
fagues |

. ToreRTS TEWTIIATAT TTelehaT: hidu feehreats fehrs STsRamHT Srerehal TSI & |
HAATS THATHA TEehTS TATH TR AT H{SHTIS T 7 THehTs el g I |

¢. SeRfcTeh TTed: HITY ool TMEEhT HIAHIST =0T SdTqeish 90 (e I fEehrsat shisHrg
SRauAT AT fienTs SUCATotrh! dehfodeh TTe a1 383 TeToH &0 |

R. Jhfcuh UTgashn: I 3fccTiad TSI =R IR SN el Ui e sITetslTieteh T
TErehTS BT SIS < RIUAT T STAISTTCTehTeRT AT TTSshHHT o fehed faqod &0 |

TEN HATURT T8 FET $-3 HI AERT o1 AT ITSTAR] FRIRTH AR dehiah
ATSASHHAAT IS TATHATS 0T Ieci TNTH © | FRfid dreasre e Taumes &0

i sernTferenTent @i af 3ftieh |reafvfer o, ST R Hed srersar feehrsd wfehms |




¥. ﬁm‘lgaﬁaéarrqﬁaﬁ'r (Universal Design for Learning) UTgaIshH
AN g-ﬂ@ N

AT STeTehT di e &

B gEqdr
B ggsfarar
HFRT T ffcgied

HHTeRTTaTeh! T faaT-d faertsanTs dafther ST 8 | Toets Nfshament Srarch eRtomT formefTaT Jaent
fafr=TdTen! e T feRieet ST STET SThal BAIE TH U184 T Sgloshed foqud §9 |
RICEER Mgogﬂdor)\l Aniee faehrgeRl ddeamdt @ (Universal Design for Learning) @ |
foeptgen! HaeaTdl @Tem (UDL) U3<T SifeTsh ®R@T &1, Sacl fofaer srewen wuahr faemeffesant
ToeTEoh! SRRl Q1 T foTH= ANehTe®eh! HerdT, S T SR qm sTiveathent S
T TCHT(ed Tae | T6h! Ie3d SATHIA HehTgah! [H=TATelTs ST s qHTeRi T agedra fRafor
STTeoT fostT T 2 |

foepTssh! et greaTel Wl formeffewans awa g1 THH Heer fos | awer freror T frkrgent
givehiore foremeffeweh! ferrs SEiiaT oge O T ST I T&d T fofs=T qiehTe®aT aeehd
YoM Tew | I8 Srad foameffeears Saiftd mrgtretent anfit fafsr= afteresen! @isl 6w |

feprgent Tt gt (Universal Design for Learning) Ea) e e et fafi= fafoes
TR T TS ST S STHTEE 823 & | IH Yedsh SAhHT ST=fied deiel 98 T
HTITIHAT T FTHA T Hiohel AT AT TG | T FRUA TET JfSTA Hel Rehreeht
AT SATHETIH G |




&Fﬂgﬁ AT STl (Universal Design for Learning) &T a9 Rrgr=

foepgent Tl gl (Universal Design for Learning) SREEETSIERCIERISCINRY ERISEEI
TG Ieh! ToshTel TehT AATHT ARTHGRM 6 | A1 Jerd: A T THg-aesnT 19 o

g. ‘HWTHTE@‘%WW (Multiple Means of Engagement)

T femredrs g8 ST T4 T IHieEan! < 1| Tt IUTIRER! @ISt T4 i Yas | ISTe0TehT
ETﬁT:

o THFTEATS TS ST ST R forsheuaTe SATHATS SUITH G ! [Teheaes UsH
fegem

o SITER! SHEET Gl -ad AR w1 T ST |

o T forpradTs EersTed UdTsae: SHISTe |

. TorprEe 3a T fegge T Urs SRR fisivT TR |

2. frenTs Aaae fage eafa@T (Multiple Means of Representation)

TorerrereahT ST SRR T Tehrv=aT et T S forshed T I SR TR 4 | SETeX0reh! AThT

o TSR FANT STHA ARl HETHATE FeAT ToRHAT QT T SIS Aok |
o T SO SHET SHTYT 7T TR T T Al |
o  TANTICHS fHehTs TRIWT TT fore 3Tereerment fHsiHT TS 9feh |

3. &1 T Aty fraT agﬁr«ur (Multiple Means of Action and Expression)

formeffeeaits SucTsy TISURT fHehTs AT A shaT T T 3TTHT T TSR THehT ATHT TahsweT
3T TNEHTEE TS TUSTICS | Bk SAfthed oh AREhTeT AT STTHeh! il TEd T+ | SaTET0TeHT

AT SEEe T forshougered 5 di forered UsH |am

o UfEA TUR oFe T afehes |

o Hifgeh weqfc T 3teer foT wiers |

o e o sites fog smeT /e i gt |
HHE GRS T SIS |k |

4. UTGIhH AThATHT HUhT HHER

%



TGS AT STRAT RT&ThEEehT foreT 9 ST B | FEeh! ATEA (TR TATEHT ST A&T T
T ST TS |

au TTIAT

%, UTGHsHH STTHeT WAsh! Hafia L. ITGHSHHHT ST WAish! [Hehreshl

TSR] [TheTHT ST UTGHshH s3] | ofdTeheh fofsaTerTs eammr g=ars Frarfia

2 | TTSSRHRT B GG JIT 71 ATt foa
Gl

3. UTSHSHHe ITTHTHT HETHAT T [hTg 3. UTGHSHHE! STTHHT f¥rhTs fopamenat,

STATSUhT HTHA TS | feren wrwlt fRreror fafe T et
TSIk §Te RT3 ATATaoTeh! af
HTH TS |

3. Teh JoRIGhT STATSTAT VT 3. Ueh JohTahT STUTSTAT STUSHT SIS oTohTeRT

STASIICTRTRT (RIS Ueh Wl SThicTd | TR Ui Hleh Tieh STTEATRT STATTicTehl

TSSHHRT SEINT TS | B T UT3SHH i SAfchepl STaET 81X
A A T{IES |

¥, HeFAIE TAR TR faueh! SThferd ¥. hegelE YA TRIE STThicTd TISAHH

TGS FHIATE a1 TATH G | TRTeTshatTs fHeTe STt B TR TTSashHeh
HHA FHEL T @S el JH HH [ARS |
T STt T &7 |

§. OsaR ¥ fuents

fRreqor feepTgent ATRT TUTERRT T Aieell & & | HoaR ghT ol Juehel fod @iSiel E=awT
STIehct SEURS | TR SFIYUTHT ATRT HIHE SREHT i Si-saehl 3ol it 8 | Ui gi-samed
TR AT HT@T T GiohT AT HHA FeAT SEHISHAT THHAT FHIT @S | 2d01 gRfaey
TSI FATTHT & T Ft T&T I a7 el T 98T T 93 3Tl 98 =7 UEHT HoaR
TSR ST 3@ 66 | 9X SHTEAHT HavT RIS STaaicTehl diea | e SAThAT Siehl

Teohi 2o 3T §¥ &THATh! TEUANT T o1 H U THHT BTATSNE BIHL (T421) AT FeT STEHIEH
T &5 | I a0 S SRS faehsuat Ta%t HTgehiash WTST T BT TieT
TGTHT ATHT SIS TATIeRT SART AT B | TSI HFFSTHT T SIS T T I Hich Jfte
TR B | AT SR STeteershTanTs sk fRtefehet Tuet ATgehfe WTNT TS ST 0 |

)



afe R1efehet SITeR! B W SIS SeEATSTE HohTS FoalTer T 57 | Tl AT HeHh

o o
chad[HI [Hehlg Hodldd T i <3 |

sy 3fEfeeia sTctetoren! fRteror foehrsar dereht fafiere Teem ies:

. TUYT TSR cIeh WTHT (Tactile Signing)

a1 farfRrT wgeRd T Aok B1d g1 T Hghd — —
U T SAfchehl BT HTTY TER HodT TS ST "\_‘,,53‘{*‘_5; A0 f‘_;;’i\k b
" :\ . ,\;F') 7 d :j; ,“/ i‘f:\\
e gt e e L
lé |§:| a l .( \ N ' \l,,/’ ‘/A\.\ g_ ; B ‘]
\.\ k 1,)//' > \/\ \\\\\{\ 5 ; / |
] 3 . / ( < ‘\.\\\ N . ’.,1/ \
\ ~ )- ‘ (\.\ ~__ "1
.‘ B / ~ — = S ~ ‘;{\_

ES (Braille)

T T AETohT ATRT sict Ueh Hewegut 4y &1, Steet fetflad ws=rmt ug=r yae T @9 |

d. Wﬁw (Tactile Signs)
AT GRS TRt AT fRTe Tl Heehdes e U, S 9

HAYTONTEE AT foharesen! ST 7T+ BTdent =Teies, ol SReq o forsey ST Tt
gehd

<




. UETh UTATRreRT TTRT (Use of Assistive Devices)

T HTH T T 5icT Tevwd, SaemaiTs JTSHT SUT-R0T T SUaRIL T T3 Aol Rt
SUFEE HoaIR T THATGHT TSl S1gie-s |




Exl

Teramon

T3 BT TENT T T Hgreha: T 2@ gfefe sfthent g ster A
I8 BTt TG ohd TR TR TS |

FTAHT STCATE! SRR TG TR Tghd: AT a0 GISfRI STITEITaT WUeh
SfReh! STAHT 3Teh! STl H=]d+ TR SeohelTHT i e T it & | a4
TorfereTe T et THa AT He | 8! TS HouTehl AThT S helTs aTferd
fear o |

TUT ATEohiaeh WTHT: Tooeh 9 (TS hieciehlel JETTs GIwI T
farfer afy wfes | w=eer wewr 7T SufeheRt BTd ST T T AT T 913y
TR TR T SATheh! TIqsh! TBTTE T AR TGS |

FeT: A gEfad, 3Tk gfefad T s gffedy =afhewct wost faftgm
oI T wowenl forfer €1 | 78 Termeh! et sTerel shITSTT STHT A et
3T T ST a1 W] FeTdTet Ie 9iehs |

TER: I forfemT e gfefore safthel G A1 o3 Fe T &, i T
A T Tated e TS |

T T HIT HTEATHT TR FoeT Tt TETE T | hicToy a0
SIEfE Sfthes AT STTHREHT & T T oA | SHTeEhT AT Hoe T
TTarereq 3 SATHRHAT T fAuAT T8 HoaR §5 |

TUTEAT T STHIGRT ATSohTdeh WTHT: AT G AEhATI ol T Toe Gt
T AR © W ITERT AT ATCTHT uTet T STHRERT TTgehiieh HTSTeR S=Ie ©
| ¥ ST SATHR, T, BTAeh! =T, T T I =1 STt FeT TaTE
TR § |

TTTeeh TZoha: TCH Tohd W HAU BIEAT HUHT ATheEaTs F
T IS o1 GHTEE foT SRANT TR HoaTReh! ATEA & | A1 B L Pt T
IS T HATETST ATGHIcToh WTST AT el T TSR HTEAHR] FIhed 8 | Beohel
T BT AT TANT T TTS AT HieHT {oTH—= HTHR a7 Tgohd ST
HfeTHHT 2101 R TeriaT HUshT SAftheeaTs ol U0 SIS JANT 7T AehT e |

IR TR AT IR [T~ ASTHAGTEEHT AR HIHATE T
Mo HoaR BT | FEHT IR =T, T AT, GEThT =T, hieeh! =1,
TS TS, IR BISHTS T 31 I SIEEHTh Toeli TGS |

2o

ST BI: Fd TEJEECATS AT o1 BITL FEJe&h! FTLRON forshrel T T
3k SEQeRT T JTH T e SIT Hoa ) TS |

q0




o. THreRTgeR! TeaTgh

0T TR STereTfcrehten! fietssh! Aeargsh 31 fommefient w1 Wik gt U | StEd
foepT3ar uTaasheh! Stqehereht fofvi=T fofergeent ST 1 st foremeffet SiTet o forehent e
Fd U AR SUYTh AT 7T T, AHATS [Hoheh! AT | STEl TehsHT STATSITAT THTEH

foremefet ot s o forrermm 3u wieam wifer 5wl STereeTT Steh! efohat! =gkt ATy A AT,
JTT0T BTN | ATASTCTRTR RT3 TLeh! HEATGH [l H~ SR TN oehTaufes H1 TR &1 Afeh
T USRI STUTSTAT FEdl T AL | IEAT ST &R STetariershret X freprs Iqatfs gmfeet T
HFSH | TSR] HeRTSeh! HeATS e STHITETh a1 STATHA aT STTCIE |Th! ST TR qf

T Al | T GFSEHT AUV 8 el §-3 i Thishd TIGHshHeb! 7ol GUSHT Ui et T
9 |

ATAST AR TRT IHT

AN

Sifgeh STUIGIAT a1 IRSH a1 ARASh AT MUHRI ACEITheedls 3 I8 STaETH
STATARTATS U BT RI&I0THT TR ITSashiAT e et formefienr Sutes ufy e
AR TS | HTEROT YISAHA dlehehl IHT T THeh1sT AT HRISveTive et sereTicrshiaTs

THeRTS FFie o | STTUTT 8 Fall $-3 i [eh1g U oy el [HehTs Alhs Wl T i
TEHT ITe® e formeramT =1 T, | ha™T Sic T Aokl WTST hid e fe arg, e

TS a7 T3TeTehehl TRANT hid AT 91U, foents armfiatedaent ararerer sEar for T fnfase
i IWYh ATl T o Wb Wl T W 9e® | Ui o1er giefadi srarefrshel gear fag
STHufes wer ¢ w1 fekg udfsy o o @ tmwe e wdesd | yEu givfeda
STASICTRTRTS (eRTSToRT TATHT 316 ST S = SR T 86 | I6 HAWT IATe& T3LT AT /I
e dar |

foreren: aTgasEW SRRt

IS ITei AT T qTgashh! STehe SARATd §-0 | RISThaITs T3UHHR STTHT T 1!

foepraufes Rerh wRmer S geUW ITedsAehl Shad T aded | qreaskane el s
N (o oo o (o

AT FHd 9es 3T fRamehaimadth Te T Aes ST T Ui STehe T & | T3eT

HETHT el STASTABIRT AT oh AR THRTS TGITHT T IR hIH T | EHT AT

el Tl% STCTSTcToRTeh! TaeT ol RIET0T ASHT aser T fhear fomm q=me{wes |

11



ITAATICToRTeRT fHehTSeh! &TWAT T UTSIShHAT TNUHRT FQ¥Hen! STTERHT et Hhama Ea°T
forereraregaT St T fRrefor T |

Fa0T R wuht ATy e T Rieskenl sifdfch Aram w@ wge
STCASITICTSRTET T Hs=TehT T aiferd g &1 | 31 S ST U0 & | I8 STeeh Refshed
STCTSTTCToRTET i Ui STTARTAT T3S T SEISTUe | [R1afeh SHATHAT Ui fiermeeh 3Teer T
HTITIHAT STEY ST IS |

¢. UTGATHAHT TANWT T &Rt T+ (Color Code)

A aTaashaHT STeher T i TohTersh! 7Tt §a | SThiotd Al Hel I3shel T3 Ha Wt
TIIES | TTSHHAH AT TSATETRAT T T8 TR FTHSH 0 &5 | oIl =T 318 T
TSI AR AT HTHR T ST&RAT T USTHT TZATEF BT = B | oAl HATHER
TEIHHT AT STETCRT HTFSIT AT T | AT TTSATEAHHT TNTEhT SATHeTTeh! THAT & |

T FH(A TTSASHHAT TANT TTHT I8 AT THATehetd ot ToRaTaaHT i Tehieht 1€ SN THTH B

%, TEI FETHAT a1 THhTS SUSUHT ohel T& THNT WUh! B IT ShleAl AT B 9 T BTl
T Ha MU ATHRH] S Fa Wl JEIeD |

@. 4 Ul Ieq A1 AT ERAT TS W AN YU B W AHITEHAERT SRITHT g JH
AT kTS Uiehes Wl T30es |

TT. 5 X168 T AR [T T AN WO &8 W AT Hed TiIes M J9es |

=, Tl TR T IGHT TAT TS AN HUH! TS W B HEAdYeioh [HehTSqaes | i el STTEATH
TOGHT SIS Uf T 7 | THeh! ATl ILTIHT HEISTUED | hicaRg i e H
FU ufeet gifeeT T wehent forerts Suwformn fnft wdw | A i W g evE oA @
FH3Th FhTS JuifoRs QU TEHT SThIHT ST U] o |

3. TorerTs SUTeY BTt 34 %

ST |1 ST T ekt TTSeRHT fehTs Iucifed O et 7o, HAfot Sifeet foeTs T HTfreetT shatm
TS IATSEERT HIEAT T &R qa (oMl SETT 3 hASIK G@T 96S | {1 ShefTehl TIgaavags 31t
i S ETT B | I el Sge SIaT Seheiehl HIAT U 513 ST | HATHHT fors_pret forfsmefm
g |

R



»

w

N

[

T T RIS ST f=Tar

T 373 STl BTHT TRIUT

Barem ¢ Waper 3 Wepem 3

0.  ToremrgeRt it =maw o
. TTEohfceh MTHT, TI91 HTghideh WTHT, ST UGfd, gnftes fomat

T. TS HaR T e SHeht [ehrs |, S ffueht 9, 318 a&ies, ardfoh ST,

T, |TEehfdeh WTST T ST TGl STT-eh! Hestehd

93



2%. fowarTa uTgashA SR
22.¢ o= et

AT 43 3l uTe! foroy T foremeffesnt Hmfofad aeamares faem g o :

qear TR ATIR AT AT
%. FUHMI, TG, ® FUHMI, HAE, TARA I TACHH | @  FHIIES HER L [eHTCHF
TABS T TR SHUHT TR HodWehl Tl el o fRyeprs wTh, Sretferfiisnn
SHAHT GTERT T AT TFS | i, St s,
e (STgHieh wIToT, T AIgahfaeh wTe, EIESIEED d‘llochi?:, ATShIdh
ST TGN, AT ST STTETSHT Fei TR AT, 9o g9
Tftesh fa=d gcha™T WX 3ATfe arft, fefSeet ammht
HTEIHATS)
2. fom, o I 3riIte © w3 Tuuf quT BTN o IS e L TS
T TSI GrasienT Tt alE=s | forTe ST ferTs T,
ST foaegHl | T UTSTd geeueRT ST | S fafueRr e, 31,
ot T sAfire forararegent sty T sfvsates e, ATEdfdh STH(,
o (HTSHIIF T, TR AIGHIdF W, HTghITeh WTSTeRT |,
St e, SRR gel smarm ae | 70 30w, fefvea
gftesh fael SchamT oEX 371fe) anit
HTEIHATE
3. YEIHT I LA T | @ IoqHT WTh Al TYg ST A ® IS AR T gHilee
STUTehT I[G, ST T (BTEHferah T, T9%1 ATgahdeh ferTaTe ST freTs wf,
WTHT, ST Ffer, TRl 3t SIS s forfvemt amEfl, a1,
Sl gfeesh FoHet, BeohalTT Tt TIEE, AT HR,
3T AT TTEhceh HTSTeRT ATHIT,
1= g AT, fefrea
Tl
¥, . ® TS e I TS
T foragaha ferterte seht forehts Tl
T 71, ST T ® IToah! forEgeha TR I[& SITgHT sict ferfoeer wmaft, 3,

9Y




TS a7 Sk T Fe B |

FEEE, AT STR(,

® (TTZhicioh TSI, TITT HTGh(cIeh T, TTgohfceh VTN AT,
anftesh Toet, SechettT e 311fe) art
HIEIHSTE
4. SETEqUl Ia, ® TATEYU! e, IWh 19 T A THIILS 318 T TS
9 aileT T AT o W (st Taet TTgehfash v, frreTe sriehT fiemTs g,
HTghdh WTHT, SO, AET) e faftreer areft, 3,
TETEE, Ao I,
HTghIeh WTSTeRT |,
o= g9 qmdt, fefea
it
§. 7, QAL | ® ¥, T T HeIged ariiant THIIES 3T T TS
rIitent sTeE et SrgEfedenT WITYe 1 HIghide AT, EECICAEECARTEEI eI il
Wy shref Tt ATERfeR W, ST TS, 3a ERARIEIRSIED I
JATATSTERT AT, ST, Tftes A, TEAEE, AT HTH,
g g |, fefstea
ot
o, Hifiash T o tiiftaes T ol sfisafem fostarers | o griivs srer T g
At [RIE ISR CA NS EARRIU] foraTe aienT foehTs wTEfY,
EEEIRER LIl GTgahicreh WTST, Tq3T HTgahdh W, s feafuenr grft, 3,
m SieT UG feT, SAfcAehfe S SATaTSTHT Sl TEEE, TR TH(,
< ETTtesh Rt SeshelTHT T 3Te HTgehicieh WTSTehT ATHIT,
TS 1= g AT, fefrea
it
(T) SHETTTA (HehTS ST

e TehTe Suctfeer BRI 9T ATRT ATET UTS HA0T GETIE STAsTcTRIaTs ISR 31| dTHT,
SIcT AT ST g L AGehd T S8 faude | STt S Ui SETST des] ST Shic STereermT

RES




ST o SHTT I TS e | STCTSITTohTet hidl ST T e Taeh! ST W=l AT 1S fRafehet
STk HATMEATReRT TURGR HTGH T Hich Flsieh SISTIG® | FH TURLeh! fEehTg HTHT I:7 7T 8T

fau feehTgeh! TR @ S TH{9es |

ATTRT: € AUTeAT farwarent e fienTg Suefey

THET § AUTeAT

TrerTe SUTteRr TEATI FsRaTeReTa

L. T, HTE, BABA T FHTH ®  FUHMI, HATE, BABS L AR SHHAT IRITH
SHHT SR WTHTeRT SR 7+ WTSTeRT SR T

TTEh(cIoh |, TR ATSehideh TN, S
o o o o
TG, TR 3l TS e, TS

-
T BeohaITHT TET, G, ST 3T

ATEIHSTE TN T4

3. qTNETIE TREHT J2IRT 8 visa
BIECIER BRI ]

qIRETIE TERHT SR B 31ee dfe T
STEITTERT ATRT HTGhicreh WTHT, T991 HIgehfdeh

TS, ST UG, , BITeeh et Bcched T TG,

TG, AL TS HTEIHSATE T 7T
3. Fgehaeh S fafret srepfcr € fer ® IS USHAHEE SISl [T FrelEe i
fetor < fot Frmfor
¥, TR Gt afe T Swemer T o fireHam %00 W Uy T AR TR R
ST AT 318 T
& S avf UfEeT TR STaRoT T a0 o TS, T HTSHII TN, SCRCTHT ST AT

IERCHEIURIE]

STCTehT STosTe J101 Tie=l= TRY o0f fersieientor 7+
SETOT HIGeh(ceh WTHT, TI31 HTgehideh HTHT,

o o o haN
I I, , Bfteeh famaet Seshel T AET, 9@,

T 37T ATEIHSTE <k T

&. UTSHT Sgh e SERTHT 3713 7ee,

UTSHT SgTh Qfeh JARTHT ST ¥[ed, e 9162,

1%




Y TTe8, TN 268 qAT forgohdeh 3163
RES

~

311 9762 T fogohash ved ATEehTdeh WTHT,
T3] HIgeh{deh AT, S TG0, , Ffteeh

ThTATHT TR, SR SAT(G ATEAWITE T ot
I T

\o. ThT 0T TAT HIATHT TS ha T
e TRY TiEM gremehl ST T

TRHT FUT qUT HTATSRT TS ha T fodgehd T
TG ( T TTghIIR AT, S U5, e
TEmTeT SeohcTTHT I, =1 1) @TaTehl ST 01
e

¢. &Y, Tar=T, |, T3, I

Ik T

=, Tare, =om, sms<i, Segehar skt
HoRTTeweh ATVeATh SR Sifsha (v720
TTgehTcIeh WTHT, SIcT TSI , RITeeeh o,
HTETIH BB, 3T BIIHTS, FheTHT TIER)
= TH

Q. Tafiy= xfider, oy, uftesr Ta=eyian
STYTHT FAhe T I T

fafi ofides, it © w=vier  STymET

TTEehfcieh WTHT, TSt ATGh{csh TS, St T5fd,
ell\cen 7241-1«1 STEAT Hoehl HIEIHATE SeThael
T IH TH 9T e 7R T Se sen

foents wmlt, ST fIfieRT wTlt, 31 SNeE,
S Toreh 3TThTd, ATkl HTSTeRT AR, 9o
3o, fefreet ammaftent y=ir

SEAIIEE TorTehT STTERAT HTgeheh ST, T09f

TTgeh{cIeh TN, SIS Ui, Enftesh e
BARA T IHL T

D/

% 0. ITSEITHIERT < T TS THIh

yrog TiE=r T T T

SRS YRGITENE] SHIe [ T gwile
FErTSTTERERT 57 15€ 76g Tl T T T

(TFIIES 37e T Fesfelte skt oepts @t it
foafuesr amafl, 319 oeqew, ATEdfoh 3TTH(d,
fefStea ammfh)

%%, YISTHT &R AT, SIS, I,
B3 LUEdd ™

IEGAT e PIARS, Sigd, 9, IR T

qu




YT, SieT T, =ftess fa, sriiee 31am T
fareteTe. st foents @, sier ferfuseT e,

3 qEIEE, dNdlah ST, HIghidh
TSTehT AT, 51 g amt, fefreat amafh)

83, foregerash STsaet e T F=ceht Al

= T S==IRoT T

fregahash Yol ¥& T ekl vl ufee
I T (ATSohiceh HTHT, TI37 ATGhideh HTHT,
ST Ugfar, wnfteeh forer Troaent uresm)

93, U3 IS, U T E=a¥eh! Uiee,
FABE, T TI T T

TSI IR, U T EeHehl UfE=, @eithd,
T (HTGohiceh TSI, 91 TTgehieh HTHT,
S U, fteeh faet Tt qreem)
(LS 38R T ferare sHehT fehrg wmft, siet
feaftrest areefl, S IEqEs, AT ST,
fefSteet ammft ammfh)

TSI TEIRT, W1 T &bl qorT T a8
AT THE 91 & AT g 1 |

8. TZFEHIUT Tt AT ¥7eg ufeE,
3TfaTY TN T

UTSIEHIT UL 21 9168 Ule=, STale T
(TTEehieh oI, T9f WIgHhiqR oI, S
UG, gnftedsh faet, To=ameht ATeam)

%Y. TTOGHT JANT THT HYh T s 00
qfE=r T STamoT T

YTSEHT ST WUH! HYTh T o 901 el T
TS, ST U<, TNfeeeh e, HomTiahT
ST Ugld, Bnftess et geament arem T

JTSGHT YT HUSHT §YTh T sFosi Ul sitet!
TorehTe TUeRT S Tehct ETgehicen WTNT, T

TTEhiceh ST, S T3, ETfeeeh fmet

TS, ST Ui, Tfeeeh el ToeTieh

9z




HIIAHSTE oIk T4

35, TopaTeht sh1et, TeErgTia T forgent

o firameh W, wewgly T fumeR TeaaEiEd
Hiftgen quT foTfaderT 9T Argehfeh ST, Toef

& Tfyeaten o

HAT R ATAT

foents Juafey FETId foRaTehetT

8. U], HaTE, ST | o qul geur gfEar ol sufhewc @Tghide Wi, et
S EINCIRER IR TTEehfden WTHT, S UEH, QTfeesh Rceht WTSTeRT ATETHEEh!
ST THTeRT SR T ST T TR B 9 Sl T SO saRee Ser wh T

T B |

2. Ui T formmmerta
TICIRTHT SR & 978

I IC RIS R IRIE]

3. IEAT 3L LA qT
HHI[H %‘i{‘CHI HUhT Moqehl

RN TR 1SR Toe 1

¥, U1 UGl Sclhel
T T T TSR T,

TR TRERTHT SRR 8 768 Tiee (SR 31aR T fofere
SeRT ToenTs AT, ST FoTfehT ST, 31 Sew, ardtaeh
ar)

STINTERT AT SR N T G (VTGhicrah T, T7%1 FTghideh

T, ST UG[d, @Teeeh el Scchal ™ diEt, Sy, sl 31T1S
HTEIHSTE J2AT)

3 At afeam T F9eh ufe 7T

THT AT HUGHT Ieqoh! SNT TRY ATSehieh HTST, T3 ATgehideh
HTYT, ST UG[d, Sfeeeh et Gomeht ATeaq

WTIR HoalT T

TS UG TAhS TAT AR T

(STST: TTShideh STHT, T HIgehiceh 99T, it Ugfd, wnificsh
e gt s *1er T fomee s fare gmEfl, s@

foftehT wTmEll, SM& IR, ATEd(oh 3T, ATSeh{deh TR
arft, oo ge wrt, fefStee ammft armaft )

1%




YIATehH L HIL T3

Y. fersrereqepT TR
R TS TR

forfaa s1fvreafe fer

§. YToqehT JUT fero 7S 7 T
ot e, 9uT, fea T
gierd T 47 vree fmfor
T

o, IT6¢ IT6¢ SIS AT

TTSh! =T, TEHTSRA THR SIS T8eh Ui 7=

foreraeqent AT FUEHT T wend T fdfad 9T
TTeAaTe ANARE o7 (Toam: Argehfas 9T, T3t ATgehid
T, ST UG, fteeh el Troement uTem ie)

ITSehRT U TS T (3Feliee 37eR T foare sept feprs wmaft,
S fAfUeRT Gmfl, 38 SEqe®, aNdlde SR, ATSHIAH
TSTeRT ST, 1o g AT, fefsreat el amaft

T SR, o, f3eR T ufted= e T3t wres fmior - tfereha
BT AT T T T g Tk 9 7T

315 Y68 ST A PTATQ 79T Woqh! Tigar T Asag=it fHfor T

RN T
(T SFeES ST&T T o of1e ekt fehrs wmft, siet fetfuen

|, 318 TR, ATE ok HTH(d, ATSehidsh W T,
o= g7 g, fefreat amaft amal)

ITEARIT T T8k T T

yTeeehT BT 37ef i T 9= T

(ATt SreTee 378 T Tt oI1e et oents amft, siet feAfoen
|, 318 TR, ATEToh ST, ATSehidsh WTHTehT T,

o= g9 g, fefreat amaft gl

SITH =T QT GeehT HTHITeRT HTLTCAT foreraeq, ar T Hemeh a4
T (graeE 378 T femee sent foents arlt, et forfuent e,
3 Se®, Aok T, HIghideh AR Gl 21 g9
arft, fefsreat amft ammfh)

SITH AT AT TQhT STHITERT STERAT forsaereq, sl T eeTeh «/[¢]
T fcfera s T (TTgehteh THT, TUSt ATgehieh YT, S

qgfd, efiesh faer Gomment qream ey T gfafsmar A
ATHSTE I%h T )

g T EYh A= Ul SR HUaHT Ieeh! Tl TR 372ial1e 7T

@t grRE STeR T femeTe sHeh foets ammft, s fefue

0




DA 7T 63!
gfg=a TR S=aor qet
NSt CIREL I KSR IURIE]

¢. ISR T ITd 379t
qfe=r T I=T T

R, SITH =T qT Tl
QAT SATETTHT
forarareg, am T HeTER
T T TR ek T

% 0. T L HYTh oFosH
JUT T U IToGeh!
I T STaR0T T

qrft, 318 %], ATEd(oeh AT, HTgehideh WINTHT |ifl, s
9w, feforeet ammfh)

TN T ek Ui+ STefarer AT g1

8% XTeh, UT3h TNERT T AGWaRT ST STHe, T T Tl
T (TST: WTGehideh HTST, TI9T WTEeh{deh WINT, ST U(d, Qftesh
et gt aTem Lo SRS o7eR T e a1 sHeR fehTg
amft, sa fafrer wmofl, 3 awgEE, awafas  ATE,
TTgehfcieh ATSTeRT ATHHT, 3o gvar arft, feforeet ammft amafh)
TorteRT SITERAT BA®, T T AT T

T Tk I JT

veEgld fHels ceaf<g T foraTeht shicTeh! IUh SanT T A
TEAT T (TS BTG h(ceh HTST, T91 ATgehtdeh WTHT, e Ugfd,
t<eh [HIdcd Hod[{chl HI=dHHIC)

veEgld s ceaf<g T foraTeht shicTeh! SUh SENT TRTsh!
T T

YTHT: AIGeHfdh WV, T WIgHiaeh W, ST Ui, wicesh
et gemmeRT ArereTe s T sHiite 18R T femEne e
foepts wmaft, sia7 fotfuent @mwafl, 310 a%es, Rl ST,
SRITT TR FRAeRTaH F9hT ATRT 31 O Hed T et 6o o 579 |

TIfoReh STeqeh! Ul (VTgohiceh HT9T, TS WIGeh{deh WTHT, Siel
TEId, Fftesh feel goament ATew )

T IT6qehT 9164 (HTT (TFE &R T foae seht faanrs
qreft, st frfieer amft, 3 aeqeE, At T,
TTEhTeh HTSTeRT THIT, 1o god arft, feftee amaft et )
HIYTeh YTegeh] ST T4 F8eh T THehTg WUeh! AT

UT3HT Sh <feh SRITTHT 3713 WMed, T4 I8 qT Y 31ea o
T T HEAd X T AT RT3 BIEA 5 e | (HTgshideh W,
Tq3T TRk |, ST T5id, TR WL )

<1




ey T

9. fo1, siden, qraent
IS T gea et JTTIRHT

BABS, FATL T AT TH

9. UEHSTId TS
SreAtg T foRament shrctent
ERRRRIURICIER KR
Hode AT TH

93, T YTegeh! Tie=
TR Tee {0 T I

T, farm, =om, smef, Scshar SR HerTienes Tfiefts

TS (TTGRTIh HTHT, TU3T TTgshiaeh HTHT, ST TS, Eftes
ToreT Tt HTEaH, TR B18WTS, TR quT fSreererste
T ERRE aU fafi=T agend)

¥, Torm, =om, smef, Scshar SReT FerTIenes wdfsRaT sk T
(ST BT3HTS, TR T fSReTerae 7 grewrs qur fafi=
AZH)

TTSIHTHIAT TS 211 T162 U= (SFIS 3T&R T ol F1e ST
Torents wft, siet fafuenT wmft, S aqes, areafas: ST,
TTgehfcish ATSTeRT ATHT, 21eT qvar arft, fefoeet wmmft amafh)
TSI e T AT ITeqen! STfEle T TN T (TTgehtdeh WTHT,
T3t TTgehTh W, ST T, T et Toamieht HTed )
STegaTERt fom ufea W g T (gEiee st o fae
arft T foeere s R A, s fofuesr amft, 3
IEQEE, dARdlah TR, HIGHidh AR G, s g2
arft, fefSteer ammft amaft)

FersrTTaTehT TTee afee TR FI 7 69 6 T Rehta Hed

B T EEES (IS S8R o THehr3 ATHIl o fermee siet
TereTs AT, ST FoTfeRT AT, 31 SRe®, artaeh ATh(,
TTSh{ceh WTSTeRT AT, 51 39 arft, fefoeet ammft et )
9168 T T (HTGeh{cIeh WTHT, T BTgeh(ceh AT, Siet U1,
fteeh el ToaTianT HTe)

ST TIE T (FTEohfeh STHT, T99f |Tgehfdeh WTHT, ST 9gfd,
fteeh el ToaTianT HTe)

IFere, HAfdered, FEfRd eia T fisiress wes 1 T6eh
AT AT shafl ot T fo

R




8. TTSHT SIh afeh

TRINTHT 313 T[eg, o]
T8 T I 768 T

gy, g, e, =om,
ST, ST ST
TiefshaT =2k T

%6, QTSTETHIT Tt 211

68 Ufea, T T
SRINT T

R, ITSEITLHIEHT = T
%&@WWW
T T T

<3




Q. 158, AT T

H=dah[ HA1AEH,
D D

gidered, FeR e T
[EERIEAGCERIE]
T 3 AT
[REIEEEKIES] qrTTerd foRamehetta
% Juh HTHTRT ST ® I WTHTHT SART T ST, Hlle, DeAher T T T

T FURHI, e,
BAB T T T

2. UTiEnfie, fermer
T ATHTSTeR qRERTHT ST

SRERIEEIERI NERIN
™

3 3% 3L &t qAT
T 9T YUHT

o (a1 GIEfIRIAT WUehT SAfhe®el TTehieh TSI, TI91 HIGh(dh
TST, ST UGId, eifteeh el eie, siiei ATfe 9TSTeh! J=T i)

o Ui, formerefi T amforR aRare™T ST g ¥reg e T
(SIS e T for s et forents gt siet fetfbent areft, 3@
TEIEE, AT I, HTghieh ISR AT, 21 g3 Tl
fefoea armft wmft)

o uTiETiisr, foermeritr T wmifsien qRE™T SanT g4 3req ufe= il
AT T ETHI T HEAd 96l A (WIS HTST, T |Igehfdeh

ATHT, SIcT Ui, S, e, BTieesh et To=ient ATeam )
o i+ e A
® T TI=HT HUGHT YToqeh! YA T ATHT WTSThl HIETHSTE WIS

ToaR T (HTGhideh WTHT, T HIGhideh WTNT, St Usid, anftesh
forer gt Aream)

® TSI SATLTTHT H2AT U, A G0 GHI T HEAd &L o6 e
(TTEohTcIeh HTST, T AT h{cIeh HTHT, SIcT TGfd, S, T, Bftesh

feret g Area)

® a7 TG T dTfeheh for=gwor 7T shifRTe TR X 3Aerr e

o TIYraEqeht HTEHT ST T Feihel T fAfad o 1= ATegHele
stfirefts G (UoaR: ATghiaes T, TSl dTgehiaed W, ST

¥




Tegeh! YART TR H1fe

o[ T

. QTShT STTEHT 52T
U, ST U, SfaT
@ T dTfeher farsgyor

Y. fersrereqepT STerRAT
HUhHT DA TR

forfaa s1fvreafe fer

€. ToGeRT 0T [T TSI T+
T 0t ST, o0, faem T
TR T 4T 31e
frafor

o, IT6¢ IT6¢ SIS AT

TEfd, Iftesh forel Homment ATEqH ©iE)
® ITagehT a0l (el TH (FFg 318K T femrere sHent foentg Tt

ST fAfterT ST, 39 e, ARt ST, ATghiceh AT
Tt o= g A, fefSreet amft armaft

® IUTSTISY, YT, T3raht T YTard TRT T I1ee (10T 74 3ATerehad
HEd A1 Her T BT g TEhHT af 71

® 3758 Y76q SIS ST HEATW I[6qeh! Tl T
® I7og (63 SIS a1 PN Weqshl Tl T foeht S=amor srfata

T (TTEh(h AT, TI91 HIGhieh WTHT, ST TEH, TEX HoaeHh]
e )

® 37og T76q SIS ST HEATW RT6ash! et TR foefeht wreawr=t fmior ¢
ST T (WG ehicieh STHT, T ATgehieh WTHT, et UG, THal
IR HTEH)

® ITeah! TWTd 31 Ufeel

o (Tt SraIES 31&R T FrsAeTe sehT forents Tt siet ferfusnt wmf,
3 SRE®, ATE (oo SATHId, ATSoh(deh W AT, 21 g
arft, feforee ammft amf)

® ITSGeRT TAWTA 3ThI T 7T+ (HTGoh(ceh WTHT, TS FTgehidh
THT, SIcT UG, TG, SToi, qT SITTeeeh er-el TRl HTEH)

® SITH GET T YGhT HTHITERT STLTCHT ferered, Tl T eTeh! &1
T (e e T fomrare sent foents @, siet ferftent g,
3 SRE®, JATEA(oIeh SATRId, ATSoh(deh W AT, 2 g
T, fefree amft amf)

® SITH AT qUT UQshT WTHITERT STETRAT forsRiered, Tl T EeTeh </l
T wfcfsRaT ook T (TTgehtieh YITHT, TuSt ATgehieh AT, Sl

I, Fteeh el ToaenT HTeam)

o 3ok T TSR ST UTS TG
(greitee 378 T frstetre srehr ferehts weeft, it fefirshr amft, S
TEIEE, ATEA (oI HTHId, ATehcIsh W G, 21 g2 |,

Bt




¢. ISR T ITd 379t
gfe=r T ST T

R, SITH =T qT Tl
QTHiehT SATAT
forarareg, am T HeTER
EIERIBIGIE RIS IR

0. 3fTieh T qasTehT
HATYHT 913 U {
T SATIRHT

fefSree amft ammf)

® 3fHeh T YETHERT STHTTHT U138 Tt EehT SATLTCHT S HehTgh! TIeT
T3 AR T

® T T EYh SASS U1 FANT HUHT eqshl e TR 7 T
@ SreES 37e T femrare sent foeng arll, siet ferfuent wmme,
3 TEJEE, ATEd(oh TR, HIghideh AN AHl, 5T T
arft, fefstes ammfh

® ITIANT T AGeh Ui refaier AT 0T~

o Frau AT U faarerd a1 T Ol (SRS &R T FIee st
Tereprs Wl siet forftrehT wmwelt, 3t e, arefares STl
TR G D v G qrft get ferereed s T & T
TTgeh(ceh WTHT, TR ATSehTdeh TN, Sict T5fd, Ffteeh fa

HoaRenT HTLAHETE T & | )

® TSI TG, TRGIRT T FeHTeh! G T (TTgehiceh WTHT, T

HTohicieh WTHT, Sic TG I, e, Slleit, efteeh fel do=eht
)

® TEHEIN TS Teaf=g T foRaTeht FTcTeh! SR YAINT T AT

TEAT T (TS BTG hiceh HTST, 991 ATgehtceh WTNT, e UG,
Tftesh et ToamehT Tesmae)

o TEEE( [HaTTs eieaf<ig T fShament shietehl SR SANT T

o8 4

(TS TSR (IR WITHT, T ATSR{ceR TSI, SIel TGid, ENftesh e
T ATeAaTe e T griice 1er T fo ae awent faerg
|, st frfihT wrElt, 31 IEqeE, ATedlash STThId, HIgHhiaeh
aryTeRT |, o= 3w ammft, fefes amft amaft s me
ToehTa et SAfiT SAfTeR Hewd L afe TR A &0 |

o g, =, TRW T TSR HTLHT HIeT ATEHT TR T

(VTS ehicTeh WITHT, TI%1 HTGhIdh HTHT, SIe TG, TR, HodTeh
HTE) Tl SATCTSITITehTeT IR T TEehuT Sam T

<%




TfeehTgeh! Tiieror T+

%%, TA L HIYh oo
0T SR WUShT YToqh
e T FTrT T
FrelaTy T

§ 2. Hwed Wt et
forrerareq sty T e

% 3. UI3hT A1, iEsT
T TR JUH T4

%%, TeEgId TS
g T TRl
ShIeAeh! UG T T
ST TAT TS T
e

® T eI U= (HTShIch WIS, TR TTSehiceh WINT, S
Ui, BNfteeh fomeT HomrmehT uTem )

o Tt TTeaeh! ITec 0T (SFaEe 78R T forsfelte sent forehrs Tt
S fefoeht BT, 31 SR, Ao (), FTGhicTeh WTHTeRT
arft, s gv A, fefsieat amft wmaft )

® T YTeqehl S=aLUT T4 A8k Ui fHehTs ueh! 7T

® TI3HT <k 3ok TANTHT T3 I, Totf TTea qT MY ITe8 3
T THEAT 9L T AT eSSt &1 e | (ATgehfsh wITHT, Tt
TTEehTh HTHT, ST TSI, TR WL )

o &, T, o, 372l IR ST HATTCHe S
ST freh TN, Tt ATgehfreh W, St T, wnftesk fmat
AT AT, ST B3T3, IR qT RRSIeee T SR8
e farfer Tregeha)

o &, T, U, 372l ST ST HATTeHsh Wid (s &7 7T+
(STTET BTSWIS, RN q ReeTemee T gewie aun fafy=
AZH)

o T uitasr, Ty quT forsRre Fifeeh ¥iiver o foereasq sHie
T iR AT I (BTgohieh STHT, TI9T Tgehiceh STHT, Siet UG,
STETTHT NG FoaRehT HTETH )

® 358 T T (HTGhicieh WTHT, T BTgahceh HTHT, St U1,
afteeh feraet ToaTienT uTey)

® T TIE T (TTgehiceh HTST, TI¥1 HTgehiceh WTHT, S UG,
enfieeh feT goeent aTeam)

® ITCIEH, Afdere, FMaRTT e T FasiHTeHe Tha T+ T arat
AT Shedl T 7 fa

o T, TaH, YT L YSHAT ATeTR WS Hiftgeh T fetfigd 3o fo
(ST ehiceh WITHT, TI%1 HTGhIoh HTHT, SIe TG, S STETHT TR
)

® 3158 THE TH (HTGhideh TSI, TUIT FTgahiceh HTHT, Sicf U1,
BT TEreT ToeITiehT HTEaW)

0




2y, fore, o=, gt
STTETERT STTTCHT Tt
EICREIRIECLERIC]

9 &. G YTeqeh!
qfger TR Trse famior T

IO T

§9, TTHT S<h 3+

THITHT TS IT68, T
78 T I 9768 I

9¢. 4. T, fomar, Tom,

® TR TG T (TTgehfceh MTST, TI91 HTgehideh WTHT, S Ugfd,
Eftesh Foet Toamient TTe)

® ITCIEH, Afdere, MaRTd oiad T fsiHTeHe Tha T T araf
IR Shafl JoIRT T fod

HT2, Jcgehal St

g




HATTTeHe ST J5
yfafsram s ™

2R. T qfasT, deyf
T T Fifoe
31k A fereraeg wie
T TR A

Ro3ee, FTE T

SHqed9qchl HAGH,
O O

gidered, R o

O
T TSR dET ™

3%, T, TaH, gI T
QERTHT AT Wg
wifiees T forfiga I fa

3R, 368, AT

Hzwach! HA{AEH,
D D

gidered, R T
T fasHTcHS: ogT ™

9.3 fow: e

R




agid HeHAT

HETT 43 I TTIOTd foroy srexrarueq formeffesat frmfofad aemdres faem g o

qEHAT ITTehATehT AT Ik AT
. gt SR S fafyr= strerent SaTfdta fafer TRt Sanfadi
sTEREE ’ SThfqeEeh! B AN T | syrepfire,
ST T H | ERIETAEG RIS
farfy=T ATehTCeRT ST )
TR TEwoh! TATHTTT ETTh! et a1, siet, weie T
TR 19 T G| TISAH, FHITSIRI T0E
rfare st safdia Gl TR AT 39
HTHTEEh! BTETHT ST
TOSTHT St YuTHT 39 T Fettent
FHA YA TR ToA1 T Hars |
ASTEATATS o T forg %TH@WWW aﬁwwé‘_"
Ao TeEeH AN | 1 S THThT A feRred | i T g sitforen
Teat Alehee | Tid S GSE] SEATh! I
ToehTS S T T SRITE AT | T
3Tgh g3 3Tgh T Hue: fenrse
SEIEIRINERIE I I RINES R C]
I T T ehfcieh MTHTHT T1ET
SRS |
3. T HeeTes | 3N SRl T LR SRR 3 g
T S G ST T TSR AR
ST TRIQL Uk &7 g% &2 3ATfS
feehTaT fehes |
¥, TH=Th! Srauren A T | forspe, TS, e, el o 1= SIS TTHT ZoT T fre
e e R | S e R e frey | T Steeeges
T ZSRT IR BT TS T T
firtent SraramoT fod wfers |

30




Tt T e & =i sTaeR

o o
IS HT ded-l TS Hlonred |

b TR ST HTYT [oFAThT SIS BETS TUM T | ST T HT3eh! 9RO fad
FopaTEE) ST T 2 | WITHE SIS TSR AR | SR SRR 31 s
SaTe anenr g | O SiTeeh! fafereTe T wrTEn

TS fafereTe Ta afterrel

RIS v TR

TOTHT T IO STITE €Y

TR ek et gqeT

THTHT TS Hiche
€. ST AT A U 2o SRITHT 3T7e arafl T faent | 2fFeh SRITTeRT ST S
AT T e qe ThTSeh! T ot T firere ar o, TR
ORI AT o A | O (e gl HERT SIS | g ey amify |
Sftarepr ampea g | W G e o Afer T @lw\’mmﬁ orEiehl 3TTehId,
e T RIS S TR ST T |y o s s
. Jureht meT R Mfye | T wrgstent fere fafi [EIEEKIEECaRiEED
e EoheEh! drga TS
¢ T T T TSI TTSHT H1eT ST TATSUDT | HTSh! TTHATS
AT ST it | T STSHT TR SATUE TS TTHH | SieTeh! HeTdTel SIS

TN T3 | sterar afs o ferrs | 7 T anferehT

iR | SHIIEE ATfIhIETE SRS T T ATICTehT

SRR o frehTe
Q. T I, i, g | e I, g, g 3T FEIEEh! AT
Tty o aar | SAgiRiehT forehTeeht ATRT | forefter eomeht forehTr
feh SftewT =T AT e 3 e sreEes | TS Wies |

TEETE |

El




HATTA forehTs Iuctfoy

Are: ToenTs Suctfow BT VT TV ATET U1 0T SIS STeTsleTehTelTs SR 314
|rHft, St Tt AT SR TEgehd T R fauds | SIeHT et uf S s e W
Y STTEATHT BTETHT Tt TG Uf QTS Her] | STerlTicrehled hid ST T Taleh! ST
Wl TeT U1 TRTerehict Tk A3 earfthen! TURT HITH T |ifeh &fsieh SHTSII® |
TUTEChT THeRTS AT I T ST fAu fiehTgeh! Tt siersT Witd Tues |

EX



TrfoTe ferarent shermTe frerTs Suetferr T avaTfaa feramerea

HET ¢ MU

TrepTs SUTAfey

TFATI FShaTeheTTa

%, TTTRT SATERAT FIEETS 13T T AT,
MfE T U, det TAT, g/ T, ST T
for=r, afren T 2ret FearsT

R e @r T ask W ufEEm ™, W T
ISEEIC]

3 &Y, U, T SRR G e @ T
F5h 1@ Tfea TS Hfohes | FTs, STeqa i
UYL HTETIYHT BgRT ET ST 28 T T
lehes |

3. ST AL TR ST STTHREE ST SRR S TR TEIEE BIH T

(Bt =St L) ot Ferre

¥. SR T ferg e gt HIUHAH %00 T T AIH-aT H Fohere el

TSI % 0 0 HHT T T, T&, A& T AT o1 AV T

SEIRIEE

Y. ST T g, Stfereh Heeareh Afererad ford AfTaT af |veeT g Fepaw Y

UG T Uha e foremen TeeT STeAT | HgET e fore

AT

&. 39 JEeh! AT TR ¢ 3RG R0 FHAHT

TSEATEEATS ST T foreTit T affentor

e

o, UiEATGRE SRR TAH Ufee™ T+ | SRR T 9T T 8= {8 aigem
TR

¢. ATTHSA 20 FHY AT AT T B FTVATE TRISET AP g

TSEIEEh! SIS T

Q. BT AN TS TINTHSA 00 TH
3T GEAIL HSEITEEH! SIS TH

Tafsr= Seretrere fHsrreT afer

%0, BTE TEIH! FANT TRT 0 THTHT

R0 GFY THUYT JATIhdH TITH TS

R




HSEITH! 5213 TH

8 8. AU foig U g5 AgehErHHRT
TSR 913 TH

9 3. ek ToRaTehcTIE ST 90T W=

%3. BHTHT foTe® ¥ T

2. TATaod T &Rl &. 200 GFRT 9Tl | e T f&ereprent 31+ TR

TorarnT o e fa=

{4, STITHTIOTSh ATATehT ST T 314 aefe® | farfir= sATenTent wigTeht ST T A1 fore T et

TS T CEehT SATITHT el TR, @y T | T (e
BT HLATH

2§, FomuTReTe STHRRT fo T fea SFIIEE Fo=UTHheh! ST 4
HEIT 0T
foentg SUafey gruTferd fohameharTa

%, 31H TEE® (ST&d: i=aht, TR, o4, foretr, stasht =i, 2,
M) 7 FART T ISt TaAqHSTehT HTHEE SIS

3. PIMIST, SISt T IehT SATHRES 08 TH

3. ST T FATehT STTETCAT I[ST T AHSToh! SR e T

¥. ST T g SXforeh HgeaTeeh TGl € 0 0 o FHThT T TEITETE T TS
HSEATEEATS, TATTHI AR S T, T HT, TG T

ic|

Y. § 0 0 THFHT ASEITEETS oI T fewg Srfersh SRITE T3

TSEATSH TGIHT (JTETHT) T STSHEFHH GSEATEATS

TATHT ATIARIHT S T, TATHM T, T8 T AT

&. T TSR ST HSTATEET SR T forsTR 9T

gfg=am T

qfeel Ush ST ool g3
ITEHATE SehT FHeRTudfes T
FTEHATE THRT IR T TR
ST Ui T SITE TS

\o. T STESHEFIFH HSTATEETS T /I SGal JT Hgal SHHHT

UG T (AHSTIETEF 1)

AT STt Il SIS ot
[ECaks)

¢. TqeTl, TG T U <AT3eh! TR STTRAT  TEEEeh!
SEIRIEE

o= JerreRT WiemT ot gerd
TR ferred

3%




R. ANTHA £, 000 FFH T3 I HSHEFHH] HSATEEH! S | £, 000 THY TP I AT

e

% 0. T TSHAHHT HSTATHI T3 TH BTAATT T3 HSATS HI=

9. OIS, GIeTHUehT SISt EUHT S T UM T SIS gvawe
TETHICHIH SIS TS HIETH
ERIEESCIET)

83, %0 WFHEHT UM ATITshT AT T A T

£ 3. 2 0 FHIEHT TUMATICToRTHT ST TeX 35 AGHERIH! A T

HSTATATS ¢ 0 THehHT IS RIS 9T ST 97 79

9. TEY @it gl T HaeHT g0y 9= T e

34, FATCIE ok A fatert fifar (aa, wfeT, Td Tam) W= T
AT

9§, %, 9000 GEHSRT Rt quT A1 for=T

8. BT T 9 FETerws-H SiTg T Hers 7

9 ¢ . AFSITSSRT ATIShT JTHTIUTR UehTgeh! TR T &llehl TN T

o o
QIFSlS baiien] Halddlel [HenlsH

! AT Hi-2 et T fcafiet Sherr ugT

8%, TSt ereqent wtvalTs BfeefiTe Tt ST T, A1 T IS U HETAAT AT
qfs foeprsa

R0 fRaITITH T IR TrEe ST rfa T

%, 200 U 2fg ¢ foheAIImaFIeRT YTHTOTSh @eheh! TR T

N o
AMLenl dtdenl dlet leld

STHL &oh T YMHh! diet fo

VT T3

3R, THT TRt HISTE®eh! STeIleh TRI &l el T

THT ehfreht Wi It et
SECIKKEIRICESUIRT

33, Fafi WTeTe®hT GHdTeh! STHH T T STHTHTIOE ATAERT
gy T

R¥. WU Tehcishl Fl TIIET Uceshl BIHT &thed gl T

R, fesuent sraEe arfererteie STHeRT) for fo

Q€. fasuah! FReHTheTe Hargseh! HSEAT TTHT ATl T&qd
™

SIS qTTCToRT BTHT

ELS




HAT 3 T

feeprg Sutfoy BLEIERRERIETTIES

%, ToSUaR! ST TR o TETEveah! A1 T | Wi FoTteh! HeTadTet T siet Tl
T feguent ATkt WETEve faeT

R. TG TS 31 AT ST hIVEE SEISA | ShIVTRT & FHAT SIS 1S

3. TG T T T R, AT e T | T Agd T

SELKIE]

¥, GHHIT Iiee T+ FHTSHT THERHIIT T

4. f&r formT (strait edge) et g fereeperseR! wgmT we @ g $ forsher fo
feramerets SR T RS T =S et 1A

S|

&. HTIATHR T TR TAqe Ffea 7T BT TS

o, ITel STSHEFHR HSEAEEATS oI T | o STSHAT THITH RIS

&g SUoTeh FEATSHAT T ATTAHIHT

TEQA T, FATAA 9, 98T Tt

¢. %000 THTHT UGEATEEATS comiI T ferg | SAfemd

FUoleh HSTATSH TG TR SERHAT I T

T

Q. GSEATh! &= Ufg= ™

%0, TR SISHAHAT TSEATEEATS Ial al

FCaT HEAT UG T &

UG TReT TEdaT UfeeT T FeaT qi 7T

9.9, IR ASHUTIH] TSCATGEATS

FEhaE® =, >, < JANT T T T

% . T TSTEATEHT UG THT 0 T TG T
A

%3, ST, Ueh SIYTE, o< SIS, ek {3 T
T3 ToreTsetTs frmTent womT o

3N TE BT TANCL STET, T =TT,
=itg, ek foers 1 g8 fergers femmuufs,
SIcToh! el STGRAT I iRt fehreA
ST=CIHT SIS HITSHT T TS

vy, fmew 1/2, 3/4, 1/3, 2/3 @

ST SANT T ST T f&hra

3%




greaft ST T e

8. Ferrgr afehT Teewed 4 g8 AAlal
e ot ™

CIECIPENE]

2&. TNTHE 0,000 THT I3 TN

STSHATR TSEATCERT SIS T+

20,000ﬁ§’:1;q?§ﬂﬁ§:f|

20, SIS T FeTSferemnl rawe gfea = T |HT I&TET 13
%.¢. TR FSHT Tkl TSCAEEH HERTH | Taain- J1 TS
8. T AGHEFHHT TSTATATS 53 e T
HSHHHH! TS TUH T

R0, aﬁ?wmwwaﬁzo AR T
TSI AT T+

39, Tl Bt Tver, e T e gug sk | PSS! SRR T

™

3. THIHT ThIgeE oreehl Hre=e U= T+
(ad, ufe, g, fam, wver, fime 1)

STaTee o T Hghash! SRINT TRY Trer-y ufgam
T 3T TS

33, -l HIHT AT G IT AT

%4 W G THh! §HT THFI~ WUsh! G0
CIEK

R, BIUFTATS FATHT T HHATCTS B(UFTHT AT | IieedT SRHAS A3 T/ foehrs

™

U, HETEwsH SiTE T Eers T AT AT CEHTSHT STV TS

2%, firex, feefirer T fufarfieten wry = EIECIEEUE]

™

R, T TRt TrwalTs et a wifefiex SRITES U o1 Eehl HETATEE STTE TS
TR STTHH T, AT T8 T

R¢. Theras df-efier T afefireters Her T

fofetfire wur=T 7

3R, TEEEH! ATl STHM TH T ATIGRT Alehe
™

EHUCH TEEER! dIcT [T THITSS IHH T

ISUIEE]

30, fRATITHATE TTHAT TIT-R T

EQIEERIC]

39, forex T fufaferewent gverer sop T

EQIEERIC]

3. fafir= erdrent wieesen! avdr feret
fafcrfctex warrgar Am9 fom

ot emdTent wieREAT U=l TE &9dr 9=
iE]

33, forer T fufafererarrsf e TR ™

feter T fufeaferet srem stem mr=a

3




3¥. I RISTEEHT ST THL FTHR o STEIIEE ST ShIST TR STHAT ShIST U=l AT
STIATRR. FHATH FTEehT Sl Il RIS | TS

34, FoeoTs s TEHT fohetT T G aq T AT STaTT A
ST UYTHT 7T TS

35



11.3 English

By the end of grade three, students will have developed the competencies to:

Competence

Basis of Adaptation

Required Materials

1. Demonstrate an
understanding of
simple spoken
language. (Spoken
language and Sign
[Tactile language)

Individualized Sensory Input: Tailor
communication to the residual hearing,
vision, or tactile abilities of the student.

Alternative Communication Methods:
Use tactile sign language, gestures, or
augmentative and alternative
communication (AAC) systems.

Multi-Sensory Support: Reinforce spoken
language comprehension with visual,
tactile, and contextual cues.

Structured and Repetitive Learning:
Consistent use of familiar routines,
patterns, and cues to build understanding.

Tactile Communication
Tools: Tactile flashcards,
communication boards,
and object symbols.
Assistive Technology:
Hearing aids, braille
displays, and AAC
devices.

Multi-Sensory
Resources: Audio books,
large-print books, tactile
books, and manipulatives.
Trained Personnel:
Teachers trained in
deafblind communication
methods, such as tactile
sign language or braille
instruction.

2. Respond in simple
English with
intelligible
pronunciation (sign
language or written in
braille)

Accessible Communication Modes:

Adapt the method of response (verbal,
tactile, or visual) based on the child’s

abilities.

Focus on Functional Communication:
Emphasize clarity and comprehensibility
over perfect pronunciation.

Repetition and Consistency: Build
responses through repeated practice in
structured environments.

Multi-Sensory Cues: Use tactile,
auditory, or visual cues to reinforce spoken
language development.

Individualized Pronunciation Support:
Tailor instruction to help students use their
residual abilities effectively for speech
production.

Tactile Speech
Modeling Tools:
Materials that emphasize
mouth movements,
airflow, or vibrations
(e.g., soft brushes or
airflow demonstrators).
Assistive Devices:
Hearing aids, FM
systems, or AAC devices
tailored for speech
output.

Audio and Tactile
Learning Resources:
Simple audio files, tactile
books, or manipulatives
linked to vocabulary
words.

Training Programs:
Repeated practice with
language games,
phonetics exercises, and
verbal interaction.
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3. Use English for
communication
inside and outside the
classroom.

Accessible Communication Modes: Use a
variety of communication strategies,
including spoken language, tactile
communication, sign language, or
alternative and augmentative
communication (AAC).

Emphasis on Functional
Communication: Focus on meaningful
interactions and practical language use in
everyday contexts.

Individualized Instruction: Tailor
communication methods to align with the
sensory abilities and developmental level
of each child.

Encourage Real-World Practice: Create
opportunities for communication in diverse
environments.

Reinforce Through Contextual
Learning: Use role-play, real-life
scenarios, and consistent practice to
integrate language usage.

Tactile-Audio
Communication Devices:
Tools that combine touch
and sound for effective
learning.

Interactive Role-Play Kits:
Sets of tactile or visual tools
for practicing real-world
scenarios.

Structured Conversation
Guides: Phrasebooks or cue
cards tailored for classroom
and community use.
Multi-Sensory
Communication Boards:
Boards with touch, sound,
and text elements for flexible
interaction.

4. Read simple texts
for understanding and
pleasure

Accessible Reading Formats: Provide
materials in formats compatible with the
sensory needs of the students (e.qg., braille,
large print, tactile graphics, or audio).
Interactive Reading Methods: Combine
tactile, auditory, and visual components to
engage students.

Simplified and Contextualized Content:
Use age-appropriate but simplified texts
that match their comprehension levels and
interests.

1. Encourage Multi-Sensory
Engagement: Link reading
activities with tactile objects,
sounds, or gestures to make texts
relatable.

2. Personalized Reading Goals:
Focus on the student’s preferences
and needs, promoting intrinsic
motivation to read.

Braille Storybooks and
Devices: Books with braille
text and tactile graphics, or
devices offering braille e-
texts.

Interactive Story Kits: Sets
containing tactile objects or
props representing story
elements.

Multi-Sensory
Storyboards: Boards
integrating touch, audio, and
visual components for
storytelling.

Simplified Digital Reading
Tools: Tablets with
accessibility features like
large text, audio descriptions,
and braille displays.

5. Express opinions,
ideas and feelings
using simple English

1. Accessible Communication
Modes: Use a combination of
tactile sign language, braille,
gestures, and augmentative

Emotion Boards: Tactile
boards with textures or
symbols representing
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communication devices to support
expression.

2. Structured Expression Activities:
Guide students with sentence
frames, visual or tactile prompts,
and interactive scenarios.

3. Multi-Sensory Support: Combine
tactile objects, symbols, and images
to help students link ideas and
feelings to language.

4. Safe Environment: Encourage
expression through a supportive
setting that values and validates
their input.

5. Personalized Approach: Adapt
materials and activities to suit the
sensory and cognitive abilities of
individual students.

different emotions and ideas.

Braille Expression Cards:
Cards with sentence starters,
common words, and tactile
symbols for opinions and
ideas.

Assistive Devices:
Augmentative
communication devices
tailored for deafblind users,
with braille input/output and
speech features.

Tactile Journals: Books
where students can use
textures, braille, or drawings
to express ideas and feelings.

6. Work with peers to
learn language
together.

Accessible Peer Interactions: Facilitate
communication through tactile signing,
braille exchanges, or assisted
communication methods to enable
collaboration.

Guided Collaboration: Provide structured
activities that encourage teamwork,
ensuring every child’s participation.
Multi-Sensory Engagement: Use shared
tactile, auditory, and visual materials to
support joint language learning.

Role Assignments: Assign clear roles
within group activities to help each student
contribute meaningfully.

Inclusive Environment: Foster a
supportive classroom culture where peers
learn to communicate inclusively with their
deafblind classmates.

Tactile Game Sets: Games
like matching cards or tactile
bingo to encourage peer
interaction.

Communication Tools:
Braille and tactile vocabulary
cards or devices with speech
output for group use.
Multi-Sensory Kits: Items
like textures, symbols, and
objects that represent
concepts for group language
tasks.

Assistive Devices: Shared
devices like braille
notetakers or tablets with
accessibility features for
collaborative learning.
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c. Grade-wise Learning Outcomes for Grades 1-3

Table 10: Grade-wise learning outcomes in English

Grade 1

Skill: Listening

Learning Basis of Adaptation Activities and Materials
Outcomes

1. Imitate, Understanding Sensory Needs 1. Hard of Hearing and
identify and * Assess the degree of hearing and Low Vision

discriminate vision |mpalrmen_t for each studfant. « Adaptation Approach:
sounds. e Use assistive devices (e.g., hearing Amplify sounds and use

aids, glasses, tactile devices) where
applicable.

Multisensory Approach

e Combine tactile, visual, auditory,
and kinesthetic modes of learning.

e Leverage residual senses effectively.

Communication Modes

e Use communication strategies like
tactile sign language, braille, and
visual supports depending on the
child’s preference and abilities.

Environment

e Minimize background noise and
distractions.

e Ensure the learning space has proper
lighting and a tactile-friendly layout.

Engagement and Individualization

¢ Design activities relevant to the
child’s daily life and experiences.

e Offer one-on-one support and
gradual scaffolding.

large, high-contrast
visuals.
o Activities:

e Use amplified recorded
sounds of daily activities
(e.g., bell ringing, door
knocking) and let students
identify them.

e Teach academic words and
alphabets with large visual
flashcards paired with
sound.

¢ Play simple pattern sounds
(e.g., clapping rhythms)
and ask students to imitate.

« Materials:

e Hearing aids

e Large flashcards with
braille and bold colors.

¢ Audio recordings with
adjustable volume

2. Deaf and Low Vision

Adaptation Approach:
Focus on tactile and visual
adaptations.

o Activities:

e Introduce tactile materials
(e.g., sandpaper alphabets)
and ask students to
identify sounds associated
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with each.

e Use objects of reference
(e.g., areal key for "key"
sound) for academic
words.

e Teach rhythms and
patterns using vibrations
(e.g., drumbeats).

o Materials:

e Tactile objects and
flashcards with raised
letters

e Vibrating devices.

e Large-print braille books
3. Blind and Hard of
Hearing
Adaptation Approach:
Emphasize tactile and
auditory cues.

o Activities:

e Use tactile alphabets and
play associated sounds; for
example, a raised "A"
paired with its phonetic
sound.

e Guide students to create
sounds using instruments
like drums or shakers to
associate vibrations with
sound patterns.

e Engage in tactile
discrimination activities
(e.g., identifying objects
with distinct textures).

« Materials:

e Braille alphabets with
audio descriptions

e Musical instruments or
vibrating sound-makers

e Tactile storybooks
4. Deaf and Blind
Adaptation Approach:

Focus entirely on
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tactile and contextual
learning.
» Activities:

e Use hand-over-hand
guidance for tactile sign
language or braille-based
identification of sounds.

e Present tangible objects for
daily sounds (e.g., a small
bell for "ring").

e Play a game where the
child matches objects with
their function (e.g., spoon
with eating sounds).

o Materials:

e Real objects linked to
concepts and sounds

e Braille labels and cards

e Hand-held vibrating
devices for teaching sound
patterns

General Suggestions for
All Groups

e Reinforce concepts
through repetition and
play.

e Engage peers and create a
collaborative learning
environment to build
social and communication
skills.

¢ Regularly evaluate
progress and adjust
activities based on
feedback and outcomes.

2. ldentify
words that
have the same
initial, medial
or final sound.

Leverage Residual Senses:

o For those with residual hearing,
enhanced auditory clarity.

e For those with residual vision, use
large visuals or braille-supported
materials.

e For those without both senses, rely
entirely on tactile inputs.

Simplify and Contextualize:

1. Hard of Hearing and

Low Vision

Approach: Amplify

sounds and provide

high-contrast visuals.
» Activities:

e Use amplified recordings
of words with the same
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e Use familiar and meaningful words.

e Pair sounds with real-life objects or
experiences for context.

Consistent Feedback Mechanism:

e Provide immediate and tangible
feedback for correct or incorrect
identification.

initial, medial, or final
sounds (e.g., cat, cup, cap
for the initial "c" sound).
Let students identify
commonality.

e Pair words with high-
contrast picture cards (e.g.,
sun and fun with large
images of the sun and a
happy face).

e Group objects or pictures
(e.g., a ball, bell, bat) and
let students identify the
sound pattern.

« Materials:

e Flashcards with bold
visuals and braille

e Audio recordings with
clear articulation

2. Deaf and Low Vision

Approach: Focus on

tactile materials and

limited visual input.
o Activities:

e Use raised tactile letters to
group words (e.g., bat, cat,
hat for "at" sound).

e Match objects of reference
to words with similar
sounds (e.g., a real cup for
"cup" and "cap™).

e Use hand-over-hand
guidance to help students
recognize tactile symbols
associated with sounds.

« Materials:

e Tactile cards with raised
letters and braille

¢ Objects of reference paired
with word meanings

3. Blind and Hard of

Hearing

Approach: Emphasize
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tactile cues and clear
auditory support.
» Activities:

e Play recordings of words
with similar initial, medial,
or final sounds and guide
students to identify
patterns using tactile
braille cards.

e Use tangible objects to
represent words and
encourage students to
group objects with similar
sound patterns (e.g., bag,
rag, tag for the "ag"
sound).

e Provide tactile rhyme
boards with braille for
pairing words.

« Materials:

e Braille cards with sound
groups

e Vibrating sound-makers
for auditory support

e Tangible objects
representing words

4. Deaf and Blind

Approach: Entirely

tactile and contextual

learning.
» Activities:

e Teach braille-based word
identification. Use braille
cards with raised symbols
for matching words with
similar patterns (e.g., cat,
bat, hat for "at").

e Use objects of reference to
create tactile word pairs,
such as a small bell for
"bell” and a tactile bat toy
for "bat.”

e Engage in hand-over-hand
guidance for matching
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tactile symbols with word
clusters.
o Materials:

e Braille word cards grouped
by similar sounds

e Real objects linked to the
meaning of the words

e Tactile rhyme boards or
mats

Example Words by

Sound Position

e Initial Sounds: cat, cup,
car.

e Medial Sounds: bat, mat,
hat.

¢ Final Sounds: dog, frog,
log.

3. Blend
individual
sounds in
simple one
syllable words.
(e.g. /slil It/

—sit)

1. Sensory Accessibility:

e Use tactile, auditory, and visual
tools tailored to individual sensory
abilities.

e Incorporate multisensory techniques
wherever possible.

2. Concrete and Contextual
Learning:

e Focus on familiar words and objects
that students encounter in their daily
lives.

e Pair sound blending activities with
real objects or actions for better
comprehension.

3. Step-by-Step Scaffolding:

e Start with two sounds and gradually
move to three-sound blends.

¢ Repeat and reinforce consistently.

1. Hard of Hearing and

Low Vision

Approach: Amplify

auditory cues and use

large, high-contrast
visuals.
o Activities:

e Play amplified sounds of
individual phonemes (e.g.,
/sl, lil, It/) and guide
students to blend them by
listening and repeating.

e Use large flashcards with
each phoneme, asking
students to arrange the
cards to form words as

they pronounce them

(e.g., /s/ +[i[ + ]t/ =
sit).

¢ Provide matching games
where pictures of objects
(e.g., a chair for sit)
correspond to the blended
word.

« Materials:
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e FM systems or hearing
aids

e Flashcards with bold
letters and high-contrast
visuals

e Audio recordings with
clear articulation

2. Deaf and Low Vision

Approach: Use tactile

and limited visual aids

for phoneme blending.
o Activities:

e Provide raised, tactile
letter tiles for students to
touch and arrange (e.g., /s/,
lil, It)).

e Use objects of reference
(e.g., a small chair for sit)
to represent blended
words.

e Teach hand shapes or
tactile sign language to
represent individual
phonemes, guiding
students to combine them
into a word.

o Materials:

e Tactile letter tiles with
braille

¢ Real objects or pictures
with tactile features

¢ Hand-over-hand tactile
communication techniques

3. Blind and Hard of

Hearing

Approach: Emphasize

tactile and auditory

blending.

e Activities:

e Use braille cards for each
phoneme and ask students

to arrange them into words
while listening to audio
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cues.

e Use vibrating sound-
makers to emphasize each
phoneme and guide
students to feel the
sequence of sounds in
blending.

e Pair tactile objects with
corresponding words (e.g.,
atoy cat for /c/, /al, It/ =
cat).

« Materials:

e Braille phoneme cards

e Vibrating devices for
auditory reinforcement

e Real objects for word
representation

4. Deaf and Blind
Approach: Entirely
tactile learning.
o Activities:
e Use tactile phoneme cards
with braille and guide
students in hand-over-hand

blending of phonemes to
form words.

® Provide real objects
representing simple one-
syllable words and teach
blending by associating the
tactile components (e.g.,
/d/, lol, Ig/ = dog).

® Use tactile storyboards or
sequencing mats where
students arrange phonemes
to create words.

« Materials:

e Braille and tactile
phoneme cards

¢ Real objects or models
representing target words

e Tactile sequencing mats.

General Words for
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Practice

« Two Phonemes:
e /m//e/ — me
o il 1t/ — it

o Three Phonemes:
o /s/ /i It/ — sit
e /c/ /a/ It/ — cat
e /d/ /o/ /g/ — dog

4. Recognize,
identify and
produce
rhyming
words. (e.g.,
cat —bat, sat)

Multisensory Engagement:

¢ Use tactile, auditory, and visual
inputs depending on the child’s
sensory abilities.

e Leverage real-life
objects and activities
to make rhyming
more relatable.

Structured and Repetitive

Learning:

¢ Provide clear patterns of rhyming
words (e.g., cat, bat, sat).

e Reinforce through repetition and
hands-on activities.

Familiar Contexts:

e Use simple, familiar words from the
child’s environment.

e Include objects or actions associated
with the words.

1. Hard of Hearing and

Low Vision

Approach: Amplify

sounds and use high-

contrast visuals.
o Activities:

e Play amplified audio clips
of rhyming words (e.g.,
cat, bat, hat), and ask
students to identify the
rhyming pattern.

e Use large visual flashcards
with the words and
corresponding pictures.
Pair them with spoken
words.

e Create a sorting game
where students group
rhyming words together
using tactile cards with
large print.

« Materials:

e FM systems or hearing
aids

e Flashcards with bold,
high-contrast visuals

¢ Audio recordings with
clear pronunciation

2. Deaf and Low Vision

Approach: Use tactile

materials and limited

visual inputs.
» Activities:
e Provide raised tactile letter
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tiles for rnyming words
(e.g., cat, bat, hat) and
guide students to match
them based on tactile
similarity.

e Pair real objects (e.g., a
toy cat and bat) with their
names in braille,
emphasizing the rhyming
aspect.

e Teach rhymes through
tactile sign language, using
hand-over-hand guidance.

« Materials:

e Tactile letter tiles with
braille

¢ Real objects representing
rhyming words

e Hand-over-hand tactile
communication methods

3. Blind and Hard of

Hearing

Approach: Focus on

tactile and auditory

cues.
o Activities:

e Use braille cards for
rhyming words and pair
them with audio
descriptions or vibrating
sound-makers to
emphasize the rhyming
sounds.

e Group tactile objects that
rhyme (e.g., a mat for mat,
a hat for hat).

e Use rhythm-based
activities like tapping to
match the rhyming
syllables.

« Materials:

e Braille rhyming word
cards

e Vibrating sound devices to
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reinforce patterns

e Tactile storyboards with
rhyming sequences

4. Deaf and Blind

Approach: Rely entirely

on tactile input and

real-world objects.
« Activities:

e [ntroduce rhyming words
through tactile exploration
(e.g., asmall toy cat, a bat,
and a hat). Use their names
in braille for recognition.

e Create tactile rhyming
pairs using raised cards or
objects, guiding students
hand-over-hand to explore
and match.

e Use tactile sequencing
mats to align rhyming
word pairs.

« Materials:

e Braille rhyming word
cards

¢ Real objects linked to
rhyming pairs

e Tactile sequencing mats
for word grouping

Example Rhyming Word

Groups

Simple Words:

e cat, bat, sat, mat

e dog, log, frog

e pin, bin, tin

Words with Actions:

e run, fun, sun

¢ hop, mop, top

5. Link an
initial sound to
a picture of an
object that
begins with

Focus on Accessibility:

e Use visual, tactile, or auditory cues
depending on the child’s sensory
abilities.

o Simplify the task by using familiar
objects and clear connections.

1. Hard of Hearing and
Low Vision

Approach: Combine
amplified sound with
high-contrast visuals.
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that sound
(e.g. Show a
picture of a
book and
identify the
initial sound
/bl).

Repetition and Multisensory Inputs:

¢ Reinforce the connection between
sound and object through multiple
sensory channels.

Immediate Feedback:

¢ Provide clear, tangible feedback to
validate correct associations.

« Activities:

e Show high-contrast picture
cards (e.g., a book) and
play an amplified
recording of the initial
sound (/b/). Ask students
to repeat the sound or
point to the object.

¢ Create a matching game
where students pair cards
with initial sounds (e.g.,
/b/ with a picture of a
book).

e Use real objects (e.g., a
ball for /b/, a pen for /p/)
and ask students to
identify the object based
on the initial sound.

« Materials:

e FM systems or hearing
aids

e High-contrast picture cards
with bold text

¢ Real objects for sound-
object matching

2. Deaf and Low Vision
Approach: Focus on
tactile and limited
visual inputs.

o Activities:

e Use tactile cards with
raised pictures and braille
labels. For example, a
raised book image with
"book" in braille to
connect with /b/.

¢ Present real objects for
tactile exploration (e.g., a
book, a ball) and use
tactile sign language to
teach the initial sound.

e Create a tactile matching
game with objects and
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braille labels for initial
sounds.
« Materials:

e Tactile cards with raised
images and braille

¢ Real objects for tactile
exploration

¢ Hand-over-hand tactile
guidance for linking
sounds

3. Blind and Hard of

Hearing

Approach: Emphasize

tactile and auditory

cues.
o Activities:

e Provide audio cues for the
initial sound (/b/) and pair
them with braille-labeled
objects or tactile cards.

e Create a tactile sorting
activity where students
group objects based on
their initial sounds.

e Use vibrating devices or
rhythmic tapping to
emphasize the sound
pattern associated with
each object.

« Materials:

e Braille cards with
corresponding words.

¢ Real objects representing
initial sounds

e Audio recordings or
vibrating devices for
auditory reinforcement

4. Deaf and Blind
Approach: Entirely
tactile-based learning.
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« Activities:

e Use real objects for tactile
exploration and pair them
with braille labels. For
instance, let the student
touch a book and feel the
braille for "book" to
understand the /b/ sound.

e Use a tactile story mat
where students match
objects to their initial
sounds in braille (e.g., a
small book to /b/).

e Teach through hand-over-
hand guidance, tracing the
braille for the word while
exploring the object.

« Materials:

e Braille cards and real
objects

e Tactile story mats or
sequencing boards

e Hand-over-hand tactile
teaching aids

Example Initial Sound-
Object Pairs

¢ /b/ — Book, Ball

¢ /p/ — Pen, Pan

¢ /m/ — Mug, Mat

e /t/ — Toy, Top

6. Name a
printed letter
that matches
with the sound
(e.g., the
teacher says /t/
and the student
points to the /t/
letter).

1. Sensory Accessibility:

o Use tactile, visual, and

auditory materials

based on the student's

abilities.
o Reinforce letter

recognition through

multiple sensory
channels.

2. Familiarization with Letters

and Sounds:

o Focus on frequently

used letters and

simple sounds to build

1. Hard of Hearing and

Low Vision

Approach: Enhance

auditory input with

high-contrast visual
aids.
» Activities:

e The teacher produces the
sound (/t/) clearly and
amplified (if using hearing
aids/FM system), and
students point to a large,
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confidence.
3. Step-by-Step Approach:

o Begin with a small set

of letters and

gradually increase the
number of options.

high-contrast printed letter
T.

e Use flashcards with bold,
enlarged letters alongside
objects starting with that
sound (e.g., /t/ with a
picture of a toy).

e Create a sorting game
where students match
sounds to letters printed on
tactile cards.

« Materials:

e FM systems or hearing
aids

e Large, high-contrast
flashcards with letters and
images

e Sound recordings for
reinforcement

2. Deaf and Low Vision

Approach: Use tactile

materials and limited

visuals.
o Activities:

¢ Provide raised tactile letter
cards with braille. Students
feel the sound cue (e.g.,
hand-over-hand sign for
/t/) and match it with the
tactile letter.

e Match real objects (e.g., a
toy) with corresponding
tactile letters representing
their initial sounds.

e Arrange a tactile letter
board where the teacher
indicates the sound in
tactile sign language, and
students point to the
matching letter.

« Materials:

e Tactile letter cards with
braille
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¢ Real objects representing
the sounds

e Hand-over-hand tactile
communication methods

3. Blind and Hard of

Hearing

Approach: Focus on

tactile and auditory

reinforcement.
o Activities:

e Use braille letter tiles and
play an audio sound cue
(/t/), guiding students to
select the matching letter
tile.

e Associate the sound with
real objects (e.g., /t/ for a
toy) and reinforce with
braille letters.

e Use vibrating sound
devices or rhythmic
tapping to emphasize the
sound for each letter.

o Materials:

e Braille letter tiles

e Vibrating sound devices

¢ Real objects to associate
with sounds

4. Deaf and Blind
Approach: Fully tactile-
based learning.
o Activities:
® Present a braille or raised
letter card alongside a
tactile object starting with
the sound (/t/ for toy). Use

hand-over-hand guidance
to trace the letter.

e Use a tactile matching
board where students
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connect tactile braille
letters with their
corresponding objects.

e Teach through sequencing
activities where students
align tactile letters to a
series of hand-over-hand
sound cues.

« Materials:

e Braille and tactile letter

cards

¢ Real objects or models for
initial sound association

e Tactile storyboards or
matching mats

General Letters to

Practice

e /t/ — T (toy, top)

¢ /b/ — B (ball, book)
¢ /m/ — M (mat, mug)
e /p/ — P (pen, pan)

7. Match
spoken words
to printed
words (e.g.,
the teacher
pronounces
/pin/, and the
student selects
pin from a set
of three-word
cards).

Accessible Communication:

e Adapt spoken words to
tactile, visual, or other
sensory modes based on the
student’s abilities.

Simplified Choices:

o Begin with two or three
options, gradually increasing
complexity.

Contextual Learning:

e Use familiar and meaningful
words for better
comprehension.

1. Hard of Hearing and

Low Vision

Approach: Enhance

auditory input with

visual aids.
o Activities:

e The teacher pronounces a
word (e.g., pin),
amplifying it using FM
systems or hearing aids.
Students select the
corresponding printed
word from a set of high-
contrast cards.

e Use picture-word pairs
(e.g., a picture of a pin
with the word pin) to
support understanding.

e Create a word-matching
game where students
match spoken words to
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printed words with bold
text.
o Materials:

e FM systems or hearing
aids

e Large, high-contrast
flashcards with words

e Audio reinforcement (e.g.,
recorded words)

2. Deaf and Low Vision

Approach: Use tactile

and limited visual

materials.
o Activities:

e Provide tactile word cards
with raised print and
braille. Use hand-over-
hand sign language to
indicate the word (e.g.,
pin), and students match it
to the tactile card.

e Pair real objects (e.g., a
pin) with corresponding
tactile word cards to
reinforce meaning.

e Arrange a tactile matching
activity where students
align tactile word cards
with objects.

« Materials:

e Tactile word cards with
braille

¢ Real objects representing
the words

¢ Hand-over-hand tactile
communication

3. Blind and Hard of
Hearing

Approach: Focus on
auditory and tactile
reinforcement.
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« Activities:

e The teacher says the word
clearly or plays an
amplified audio clip.
Students choose the
corresponding braille word
card (e.g., pin) from a set.

e Use real objects with
braille labels for students
to match spoken words to
their tactile representation.

e Implement a "word
search" game where
students find the correct
braille word card after
hearing the word.

« Materials:

e Braille word cards

e Amplified audio devices or
FM systems

¢ Real objects for tactile
association

4. Deaf and Blind
Approach: Fully tactile-
based learning.

» Activities:

e Use real objects (e.g., a
pin) and provide
corresponding tactile word
cards with braille. The
teacher uses hand-over-
hand guidance to convey
the word (e.g., pin) and
helps the student match it
to the tactile card.

e Create a tactile sorting
activity where students
group objects and their
braille word cards.

e Develop a sequencing
activity where students
arrange tactile word cards
in a meaningful order (e.g.,
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pin, pan, pen).
« Materials:
e Tactile word cards with
braille
¢ Real objects representing
the words

¢ Hand-over-hand guidance

Example Words to
Practice

e pin, pan, pen

e bat, mat, hat

e dog, log, fog

8. Recognize
and
comprehend
words and
simple
expressions.

1. Accessible Communication:

o

Adapt how words and
expressions are
presented (auditory,
visual, or tactile) to
match the student’s
abilities.

2. Contextual Learning:

(0]

Use words and
expressions related to
familiar activities,
daily routines, or
classroom
interactions.

3. Incremental Complexity:

o

Start with single
words and progress to
simple phrases or
expressions.

1. Hard of Hearing and

Low Vision

Approach: Use

amplified sound with

high-contrast visuals.
o Activities:

e Introduce common
classroom expressions
(e.g., sit down, open your
book) paired with visual
flashcards depicting
actions or objects.

e Practice recognition
through a matching
activity where students
link words or expressions
to corresponding pictures.

e Reinforce learning through
role-playing, where
students respond to
instructions (e.g., stand up,
pick the pen).

« Materials:

e FM systems or hearing
aids

¢ High-contrast flashcards
with pictures and bold text

¢ Real objects for action-
based expressions
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2. Deaf and Low Vision
Approach: Use tactile
and visual materials
with sign language.

« Activities:

e Teach words and
expressions using tactile
cards with raised images
and braille labels (e.g., a
raised image of a chair
with the phrase sit down in
braille).

¢ Use hand-over-hand tactile
sign language to
communicate the
expressions and match
them with tactile cards.

e Create a tactile story or
role-play scenario where
students use expressions in
context (e.g., a mock
classroom activity).

« Materials:

e Tactile cards with raised
images and braille

¢ Real objects to represent
expressions

e Hand-over-hand sign
language

3. Blind and Hard of
Hearing
Approach: Focus on
auditory and tactile
learning.
o Activities:
¢ Present words and
expressions through clear
speech or audio devices
and match them with
braille cards.

e Use real objects to act out
expressions (e.g., handing
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a book when told open
your book).

e Practice through
interactive games where
students identify the
correct tactile card or
object based on spoken
instructions.

« Materials:

e Braille word and phrase
cards

e Amplified audio devices or
FM systems

¢ Real objects for role-
playing activities

4. Deaf and Blind
Approach: Fully tactile-
based learning.

o Activities:

e Introduce words and
expressions using tactile
cards with braille and
hand-over-hand guidance
to demonstrate the
meaning.

e Pair real objects (e.g., a
book for open your book)
with tactile cards or
actions.

¢ Create tactile role-playing
scenarios where students
respond to instructions
(e.g., placing a tactile
object like a pen when
asked pick the pen).

« Materials:

e Tactile cards with braille

¢ Real objects representing
words or expressions

e Hand-over-hand tactile
communication methods.
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Examples of Words and

Expressions

e Single Words: book, pen,
chair, table

e Simple Expressions: sit
down, stand up, open your
book, close your book,
good job.

9. Respond to
the audio or
the teacher
non-verbally
and verbally.

[0 Accessible Communication
Modes:

e Replace audio prompts with
tactile, visual, or other
sensory cues based on the
student's abilities.

[0 Multiple Response Options:

o Enable non-verbal responses
(gestures, tactile cues) and
verbal responses (spoken
words, signs, or AAC
devices).

[0 Contextual Interaction:

o Situate responses in familiar
and meaningful contexts to
enhance comprehension and
engagement.

1. Hard of Hearing and

Low Vision

Approach: Use

amplified audio cues

and visual aids.
o Activities:

e The teacher uses clear
speech or amplified audio
prompts (e.g., clap your
hands), and students
respond by performing the
action.

e Pair spoken instructions
with high-contrast visual
cards showing the
expected response.

e Create a role-play activity
where students respond to
visual cues or objects (e.g.,
pointing to a picture of a
chair when asked, Where
is the chair?).

« Materials:

e FM systems or hearing
aids

¢ High-contrast picture cards

e Real objects for interactive
activities

2. Deaf and Low Vision
Approach: Use tactile
and visual materials
with sign language.

o Activities:
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e The teacher uses hand-
over-hand tactile sign
language to give
instructions, and students
respond with actions (e.g.,
tapping the table after an
instruction like tap the
table).

e Provide raised image cards
or objects that represent
actions or responses,
allowing students to
choose or perform the
correct response.

e Create a tactile sorting
activity where students
sort objects based on
instructions.

« Materials:

e Tactile cards with raised
images

e Hand-over-hand tactile
communication

¢ Real objects representing
responses

3. Blind and Hard of

Hearing

Approach: Focus on

auditory and tactile

responses.

e Activities:

e The teacher provides clear
verbal instructions or
amplified audio prompts
(e.g., touch your nose),
and students respond with
the action.

e Use braille cue cards or
real objects to help
students identify and
respond (e.g., giving a
tactile book when asked,
Give me the book).
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e Practice simple question-
response pairs, where
students verbally or non-
verbally indicate their
answers.

o Materials:
e Braille cue cards
e Amplified audio devices

¢ Real objects for hands-on
activities

4. Deaf and Blind
Approach: Fully tactile-
based communication
and response.

o Activities:

¢ Use hand-over-hand tactile
prompts (e.g., guiding a
student to tap their head as
a response to tap your
head).

e Present tactile objects
(e.g., a ball and a book)
and guide the student to
select the correct one when
prompted tactilely.

® Practice daily interactions
using tactile cues (e.g.,
handing a spoon when
prompted, Show me the
spoon).

« Materials:

e Tactile objects and cue
cards

¢ Hand-over-hand
communication methods

e Tactile storyboards or
activity boards

Example Instructions

e Actions: Clap your hands,
raise your hand, tap the
table.
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¢ Object-based: Show me
the pen, point to the chair.

e Expression-based: Smile,
wave your hand.

10. Respond to
simple
commands and
questions.

0 Accessible Communication
Modes:

e Ensure that commands and
questions are delivered in
ways that match the
student’s sensory capabilities
(e.g., tactile, auditory, visual,
or a combination).

[0 Clear and Simple Language:

e Use straightforward
language and repetitive
phrases to make commands
and questions easy to
understand.

0 Interactive and Contextual
Learning:

o Position commands and
guestions within familiar
contexts or routines to
encourage comprehension
and participation.

1. Hard of Hearing and

Low Vision

Approach: Combine

amplified auditory

input with visual cues.
o Activities:

e The teacher uses clear,
spoken commands (e.g.,
point to the book) with
visual reinforcement, such
as pointing to the object.

e Use high-contrast picture
cards or symbols to
reinforce commands and
questions (e.g., Where is
the book? with a picture of
a book).

e Create interactive response
activities where students
act out commands (e.g.,
stand up, sit down).

« Materials:

e FM systems or hearing
aids

¢ High-contrast picture cards
and objects

e Visual cue cards with
common commands and
questions

2. Deaf and Low Vision
Approach: Use tactile,
sign language, and
limited visual cues.
o Activities:
e The teacher uses hand-
over-hand sign language to

give commands (e.g.,
touch your nose) and guide

(%)




the student to perform the
action.

e Students respond to
questions with tactile cues,
such as pointing to a tactile
symbol or object (e.g.,
Where is the toy?).

e Create tactile matching
games where students
match objects to verbal or
signed commands.

« Materials:

e Tactile cue cards and
braille labels

¢ Real objects with tactile
features

e Hand-over-hand sign
language support.

3. Blind and Hard of

Hearing

Approach: Combine

auditory cues with

tactile responses.
o Activities:

e The teacher provides clear,
amplified spoken
commands (e.g., touch the
pen), and students respond
by finding and touching
the object.

e Use tactile cards and real
objects for question-
response activities (e.g.,
What is this? with a tactile
card showing an object).

¢ Implement a “Simon Says”
activity using spoken
commands with tangible,
sensory feedback (e.g.,
Simon says, pick up the
cup).

« Materials:
o Amplified audio devices or
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FM systems

e Tactile cards and real
objects

e Braille labels and audio
reinforcement

4. Deaf and Blind
Approach: Fully tactile
communication and
response.

o Activities:

e Use hand-over-hand
methods to guide students
through responses to
commands (e.g., guiding
them to pick up a ball
when prompted).

¢ Provide real objects with
tactile labels to help
students respond to
questions like What is
this? or Where is the ball?

e Practice simple question-
and-response routines
(e.g., Is this a cup? with
the teacher guiding a hand-
over-hand exploration of
the object).

« Materials:

e Tactile cards with braille
and raised images

¢ Real objects labeled with
tactile or braille tags

¢ Hand-over-hand tactile
guidance

Examples of Commands

and Questions

e Commands: Stand up, sit
down, touch your nose,
pick up the book, clap
your hands.

e Questions: Where is the
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book? What is this? Is this
a toy?

e Responses: Simple actions
(e.g., clapping, pointing)
or selecting from options
(e.g., tactile matching).

11. Perform
different kinds
of listening
tasks (e.g.
drawing,
matching,
etc.).

[0 Multisensory Approach:

o Use a combination of
auditory, tactile, visual, and
kinesthetic modes to engage
students in listening tasks.

[0 Contextual Relevance:

o Make sure activities are
based on familiar concepts
and everyday experiences to
improve understanding.

0 Incremental Complexity:

o Start with simple, one-step
listening tasks and gradually
progress to more complex,
multi-step activities.

1. Hard of Hearing and

Low Vision

Approach: Use

amplified auditory

input paired with visual
and tactile
reinforcement.

o Activities:

e Drawing Task: The teacher
gives clear, spoken
instructions (e.g., Draw a
sun), and students draw on
paper with the help of
visual cues or tactile
outlines.

e Matching Task: Provide
high-contrast cards with
images and spoken
prompts (e.g., Match the
picture of the cat to the
word "cat").

e Object Identification: The
teacher describes an object
(e.g., Itis round and
yellow), and the student
matches it to a
corresponding high-
contrast picture or real
object.

o Materials:

e FM systems or hearing
aids

¢ High-contrast picture cards

e Large print or tactile
drawing templates

2. Deaf and Low Vision
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Approach: Use tactile
and limited visual
materials with sign
language support.

« Activities:

e Tactile Drawing: Guide
the student to create
drawings using textured
outlines or molds (e.qg.,
tracing a raised picture of a
house).

e Tactile Matching: Use
tactile cards with braille
and raised images, where
students match the tactile
card to a spoken
instruction (e.g., Match the
card with the car to the
sound of a car engine).

e Listening and Response
Activity: The teacher signs
an instruction (e.g., Find
the ball) and guides the
student to touch or pick up
the object.

o Materials:
e Tactile cards with braille
and raised images
e Textured drawing paper or
molds

e Hand-over-hand sign
language guidance

3. Blind and Hard of
Hearing
Approach: Focus on
auditory cues and
tactile responses.
» Activities:

e Listening and Drawing:

The teacher gives auditory

instructions (e.g., Draw a
circle) while the student
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uses tactile materials like
raised-line paper or a
braille slate to complete
the drawing.

® Object Identification by
Sound: The teacher makes
a sound (e.g., a bell) and
the student matches it to a
tactile representation of the
object that makes that
sound (e.g., a bell-shaped
object).

e Matching with Tactile
Cues: Use real objects
with tactile labels to match
spoken descriptions (e.g.,
Find the block that is
square).

o Materials:

e Braille slates or raised-line
paper

e Tactile objects for
identification

e Audio cues or sound-
making toys

4. Deaf and Blind
Approach: Fully tactile
and kinesthetic
activities.

o Activities:

e Tactile Drawing: Use a
braille slate or textured
surface where the teacher
guides the student’s hand
to create simple shapes
(e.g., a circle or square) as
they listen to the spoken or
signed instruction.

e Object and Sound
Matching: The teacher
produces a sound (e.g.,
clapping or a bell), and the
student finds the object
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that corresponds to the
sound by feeling it.

e Tactile Exploration:
Present different textured
objects and describe them
through tactile hand-over-
hand guidance while the
student listens to the
description.

o Materials:

e Braille slates or raised-line
paper

e Tactile objects (e.g.,
different textured blocks)

¢ Hand-over-hand guidance
to support exploration

Examples of Listening

Tasks

e Drawing Tasks: Draw a
square, circle, or heart.

e Matching Tasks: Match
the picture of a dog to the
sound of a dog barking.

e Identification Tasks: Find
the object that matches the
sound or description.

Speaking

1. Imitate and 1. Accessible Communication | 1, Hard of Hearing and
produce Modes: Low Vision

sounds and * Use tactile, auditory, and visual | Apgroach: Combine
words. methods to guide students in auditory input with

imitating and producing sounds
and words.
2. Reinforcement through
Repetition:
¢ Provide consistent practice with
frequent repetition to strengthen

sound and word production skills.

3. Contextual and Functional
Vocabulary:

e Focus on words and sounds that
are relevant to the student’s daily
life, routines, and immediate
environment.

visual or tactile
reinforcement to help
students imitate and
produce sounds.
« Activities:
¢ Sound Repetition
Practice: Use
amplified sounds of
phonemes and simple
words (e.g., cat, ball)
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4. Engagement Through for the student to
Multisensory Activities: imitate.

e Incorporate sensory materials, e Visual Cues: Provide
actions, and interactive tools to high contrasf images

support speaking activities. )
of objects (e.g., a

picture of a cat) while
saying the word aloud
to reinforce the
connection.

¢ Action-Based
Sounds: Pair sounds
with actions (e.g., say
meow and act like a
cat) to encourage
Imitation.

. Materials:

e FM systems or hearing
aids

¢ High-contrast
flashcards with images
of objects and words

e Toys or objects that
produce sounds (e.g., a
bell, drum)

2. Deaf and Low Vision

Approach: Use tactile

and signed

communication methods
to model sounds and
words.

« Activities:

e Hand-over-Hand
Speech Practice: The
teacher or caregiver
places their hand on
the student’s throat to
demonstrate how
sounds are produced.

e Tactile Vocabulary
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Matching: Pair tactile
objects (e.g., a soft
ball) with signs for the
corresponding word,
encouraging the
student to imitate the
word or sound.

e Structured Play: Use
role-play with tactile
props (e.g., a toy cat)
while signing and
modeling the
corresponding sound
(meow).

. Materials:

e Tactile flashcards and
objects

e Hand-over-hand sign
language support

e Speech-vibration tools
for tactile feedback

3. Blind and Hard of

Hearing

Approach: Rely on

auditory and tactile

inputs to develop
speaking skills.
« Activities:

e Auditory Modeling:
Use amplified sounds
of phonemes and
simple words with
clear articulation.

e Tactile Exploration:
Pair spoken words
with tactile exploration
of the object (e.g.,
saying cup while
letting the student feel a
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cup).

e Rhythm and
Repetition: Teach
through rhythmic
activities (e.g.,
clapping while saying
tap, tap).

. Materials:

e Amplified audio tools
or FM systems

e Tactile objects for word
association

e Rhythmic instruments
(e.g., drums,
tambourines)

4. Deaf and Blind

Approach: Focus on

tactile communication

and physical modeling
of speech production.
« Activities:

¢ Tactile Sound
Exploration: Use
hand-over-hand
guidance to help the
student feel the
vibrations of sound
production (e.g.,
placing hands on the
teacher's throat or
mouth while saying
ah).

e Tactile Word
Association: Pair
tactile objects (e.g., a
small ball) with a
modeled sound or
word.

e Functional
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Vocabulary Practice:
Use familiar objects
and routines to practice
words (e.g., holding a
spoon and modeling
the word spoon).
. Materials:
e Tactile speech-vibration
tools
¢ Real objects with
distinct tactile features
¢ Hand-over-hand
modeling tools
Examples of Words
and Sounds
Everyday Words:
Mama, papa, ball, cat,
book, eat, drink
Animal Sounds:
Meow, woof, moo
Action Sounds: Clap,
tap, hop
Simple Phonemes:
lal, Ibl, IKI.

2. Blend the
initial sounds
with other
sounds, i.e.
onset with
rime. (e.g.
c+at).

[1 Multisensory Engagement:

o Combine visual, tactile, and
auditory cues to teach sound
blending.

o Use materials like objects,
cards, or technology to
reinforce understanding.

[1 Progressive Learning:

« Start with simple onsets and
rimes before introducing more
complex combinations.

[1 Concrete Associations:

o Relate the words formed to

familiar objects or actions.

1. Hard of Hearing and

Low Vision

Approach: Provide

amplified auditory input

with high-contrast visual

supports and tactile

tools.

« Activities:

¢ Onset and Rime
Matching: Present
two high-contrast cards,
one showing the onset
(e.g., ""c") and the other
the rime (e.g., "at™).
The teacher says the
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blended word (cat)
while students match
the cards.

e Interactive Word
Building: Use large
magnetic letters with
tactile features to
physically blend
sounds (e.g., place "c"
next to "at™).

¢ Auditory Blending
Practice: Amplify the
teacher’s Voice as they
articulate the onset and
rime separately and
then together.

. Materials:

e FM systems or hearing
aids

¢ High-contrast

magnetic letters or
cards

e Tactile letter blocks

2. Deaf and Low Vision

Approach: Use tactile

and signed

communication methods
to guide blending.
« Activities:

e Tactile Word
Assembly: Provide
raised tactile letters or
braille tiles to form the
onset and rime. The
teacher signs or
fingerspells the sounds
while guiding the
student to combine
them.
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¢ Object Association:
Use tactile objects
related to the word
formed (e.g., a small
toy cat for blending
"c" and "at") to
provide context.

e Hand-Over-Hand
Blending: The teacher
guides the student's
hands to assemble the
onset and rime using
tactile materials.

. Materials:

e Raised tactile letters or
braille tiles

¢ Relevant tactile objects

e Hand-over-hand sign
language guidance

3. Blind and Hard of

Hearing

Approach: Focus on

tactile and auditory

blending cues.
« Activities:

¢ Auditory Onset and
Rime Practice: Use
amplified sounds to
present the onset (e.g.,
/c/) and rime (/at/)
individually, then
blended (/cat/).

e Tactile Letter
Exploration: Let
students feel tactile
letters or braille to build
the onset and rime.

e Interactive Games:
Play a sound-matching
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game where the
student identifies the
rime that pairs with an
onset sound (e.g.,
teacher says /c/,
student finds "at™).

. Materials:

e Amplified audio tools or
FM systems

e Tactile letters or braille
tiles

e Audio word-building
games or apps

4. Deaf and Blind

Approach: Fully tactile

and kinesthetic methods

with direct physical
guidance.
« Activities:

e Tactile Word
Formation: Provide
braille tiles or textured
letters to represent the
onset and rime. Guide
the student to combine
them physically while
explaining through
hand-over-hand
communication.

¢ Object-Based
Blending: Use real
objects (e.g., a toy cat)
and tactile letters to
represent the sounds
that make up the word.

e Hand Movements for
Sounds: Represent
each sound with a
specific hand
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movement or gesture
that the student can
feel, combining them
to demonstrate
blending.
. Materials:

¢ Braille tiles or textured
letter blocks

e Hand-over-hand
communication aids

e Tactile objects for real-
world context

3. Pronounce
grade
appropriate
words
correctly.

1. Accessible Pronunciation

Modeling:

o Provide models of
correct pronunciation
through auditory,
visual, tactile, or a
combination of these
cues.

o Break words into
smaller segments
(syllables or phonemes)
for clarity.

Multisensory Practice:

o Engage students
through hands-on
activities, visual aids,
and physical cues to
reinforce correct
pronunciation.

Frequent Feedback and
Reinforcement:

o Use tactile, auditory, or
visual feedback to
guide students in
refining their
pronunciation.

. Contextual Vocabulary

Selection:

o Focus on commonly
used and relevant
words in students' daily
lives.

1. Hard of Hearing and

Low Vision

Approach: Use

amplified auditory input

paired with visual
supports and tactile

Cues.

« Activities:

e Auditory Modeling:
Amplify the teacher's
voice or use assistive
technology to model
correct pronunciation.

e Mirror Practice: Use
a mirror so students
can watch their mouth
movements and
compare them to the
teacher's.

e Syllable Tapping:
Break words into
syllables, tapping each
syllable while saying
the word aloud.

. Materials:

e FM systems or hearing

aids
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¢ High-contrast flashcards
with pictures and
words

e Tactile syllable cards

2. Deaf and Low Vision

Approach: Use sign

language, tactile cues,

and visual reinforcement
to teach pronunciation.
« Activities:

e Hand-over-Hand
Pronunciation
Modeling: Place the
student’s hand on the
teacher’s mouth,
throat, or jaw to feel
how sounds are
formed.

e Tactile Word
Matching: Pair tactile
letters with the teacher
modeling the word
through sign or finger
spelling.

e Phoneme Emphasis:
Sign or fingerspell
each sound, then
combine them into the
full word.

. Materials:

e Tactile word-building
tools

e Raised braille cards
with corresponding
tactile images

¢ Hand-over-hand
signing resources

3. Blind and Hard of

Hearing
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Approach: Focus on
auditory and tactile cues
to teach correct
pronunciation.

« Activities:

¢ Auditory Repetition:
Amplify words for the
student to hear and
repeat, emphasizing
clear articulation.

e Tactile Feedback:
Use hand-over-hand
techniques to guide
students to feel the
teacher’s articulation.

¢ Phoneme Practice:
Break down words into
phonemes and practice
combining them.

« Materials:

e Amplified audio tools

e Tactile objects
representing grade-
appropriate words

¢ Word cards with raised
letters or braille

4. Deaf and Blind

Approach: Use fully

tactile methods to model

and practice
pronunciation.
« Activities:

¢ Tactile Sound
Exploration: Place the
student’s hands on the
teacher’s throat or lips
to feel how words are
pronounced.

e \WWord Association
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with Objects: Use
real-world objects
(e.g., a ball) paired with
tactile modeling of the
corresponding word.

e Segmented
Pronunciation: Break
words into phonemes,
providing tactile cues
for each sound.

« Materials:

e Tactile objects and
real-world items for
word association

e Speech vibration tools
for tactile
pronunciation
feedback

e Braille cards with
phonetic guidance.

Examples of Grade-

Appropriate Words

1. Everyday Words:

e Ball, cat, dog, book,
chair, pen.

2. Action Words:

e Run, jump, eat, play,
read.

3. Environment
Words:

e Tree, sun, sky, water,
home.

4. Give basic
personal
information
about
themselves
(e.g. name,
address,

[1 Multisensory Communication
Modes:

Enable students to use speech,
tactile or visual
communication, or assistive
devices based on their sensory
abilities.

[1 Structured Learning:

Teach personal information in

1. Hard of Hearing and
Low Vision

Approach: Combine
amplified auditory input
with high-contrast visual
aids and structured
repetition.
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family,
nationality)
using short
words and
phrases.

short, manageable phrases with

repetitive practice.

[1 Practical Application:

Relate the activity to real-life
situations (e.g., introducing
themselves to someone new).

[1 Use of Symbols and Gestures:

Supplement spoken language
with gestures, objects, or
tactile aids for reinforcement.

« Activities:

o Fill in the Blank
Practice: Provide a
high-contrast worksheet
with phrases like “My
nameis __ ” and have
the student fill in their
name verbally.

¢ Role Play
Introductions:
Practice introducing
themselves to peers or
the teacher in a quiet,
controlled setting with
visual prompts.

¢ Tactile Sentence
Frames: Use tactile
cards with sentences
(e.g.,“Tlivein ")
and help the student
complete the sentence.

. Materials:

e FM systems or hearing
aids

e High-contrast cue cards
with text and pictures

e Tactile word strips for
sentence formation

2. Deaf and Low Vision

Approach: Use tactile

communication tools,

sign language, and
visual reinforcements.
« Activities:

e Tactile Name Tags:
Create tactile name
tags that include the
student’s name in
braille or raised print.
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Teach the student to
identify and “read”
their name using
touch.

e Guided
Introductions: Use
sign language or
fingerspelling to model
introducing themselves
and guide the student
to replicate the
phrases.

¢ Object-Based
Learning: Pair
personal information
with meaningful tactile
objects (e.g., a small
house model for “I live
in...”).

. Materials:

e Tactile name tags and
word cards

e Raised or braille
sentence frames

¢ Hand-over-hand signing
assistance

3. Blind and Hard of

Hearing

Approach: Focus on

auditory input and tactile

communication for
sentence construction.
« Activities:

¢ Audio Sentence
Building: Provide
auditory examples of
sentences like “My
nameis  .” Amplify
the sounds and have
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the student repeat.

e Tactile Storyboards:
Use tactile boards with
raised objects
representing personal
details (e.g., a family
figure for family-
related sentences).

e Interactive Practice:
Role-play scenarios
where students share
information about
themselves with others
using tactile prompts.

. Materials:

e Amplified audio
recordings of sample
sentences

e Tactile sentence boards
or objects

e Tactile braille cards for
key vocabulary

4. Deaf and Blind

Approach: Rely on

tactile and kinesthetic

communication with
direct support for
structured self-
expression.

« Activities:

e Hand-Over-Hand
Practice: Teach basic
personal information
through hand-over-
hand communication,
guiding the student to
sign or articulate
phrases.

e Tactile Identity
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Card: Create a tactile
identity card with
braille for the student
to use when
introducing
themselves.

e Tactile Object
Phrases: Pair tactile
objects with sentences
(e.g., asmall family
figurine for “I have
____ family members”).

« Materials:

e Braille or textured cards
for key information

e Tactile objects
representing personal
information

¢ Hand-over-hand
signing guidance

Examples of Basic

Personal Information

1. Name: “My name is

29

2. Address: “I live in

3. Emily: “I'have
brothers and sisters.”

4. Nationality: “T am

29

5. Ask and
answer short,
simple
questions.

1 Accessible Question
Frameworks:

e Use structured and repetitive
question patterns.

« Pair questions with tactile,
visual, or auditory prompts.

[1 Multisensory Interaction:

e Support understanding and
expression through gestures,
tactile objects, or sign
language.

1. Hard of Hearing and
Low Vision
Approach: Utilize
amplified sound and
high-contrast visuals for
interaction.
« Activities:

e Visual Question

Cards: Use cards with
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[1 Familiar Contexts:
o Base questions on familiar
topics like daily routines,

preferences, and surroundings.

[1 Gradual Progression:

o Begin with yes/no questions
and progress to open-ended
questions as students gain
confidence.

large text and simple
pictures (e.g., “Do you
like apples?” with a
picture of an apple).

e Turn-Taking Game:
Students take turns
asking and answering
questions with visual
and auditory cues.

¢ Real-Life Scenarios:
Act out daily situations
where questions are
asked (e.g., “What is
your favorite color?”).

. Materials:

e FM systems or hearing
aids

¢ High-contrast flashcards
with text and images

e Visual aids depicting
question-answer
scenarios

2. Deaf and Low Vision

Approach: Combine

tactile communication,

sign language, and
visual aids to support
interaction.

« Activities:

e Tactile Question
Cues: Use tactile cards
or objects paired with
signed questions (e.g.,
a small ball for “Do
you play with a
ball?”).

e Fingerspelling
Practice: Teach
students to ask and
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answer simple
questions using
fingerspelling.

¢ Guided Role Play:
Teacher models
questions and answers
through tactile or
hand-over-hand
methods.

. Materials:

e Tactile cards or objects
representing key
vocabulary

e Hand-over-hand
signing support

e Braille question guides

3. Blind and Hard of

Hearing

Approach: Focus on

auditory input and tactile

reinforcement for
guestion comprehension
and response.

« Activities:

¢ Auditory Question
Prompts: Amplify the
teacher’s voice Or use
recorded questions for
practice.

¢ Tactile Response
Game: Use tactile
objects to represent
answers (e.g., an apple
for “What do you like
to eat?”).

e Question-Answer
Match: Provide tactile
sentence strips to
match questions with
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appropriate answers.
« Materials:

e Amplified audio tools

e Tactile objects and
sentence Strips

e Braille or raised print
question-answer sets

4. Deaf and Blind

Approach: Fully tactile

and kinesthetic methods

are essential for
interaction.
« Activities:

e Tactile Questions and
Answers: Use tactile
symbols Or objects to
represent common
questions and answers.
Teach students to
combine them for
communication (e.g., a
toy for “Do you like
toys?”).

e Hand-Over-Hand
Role Play: Model
asking and answering
questions through
hand-over-hand
communication.

¢ Tactile Conversation
Boards: Provide a
board with tactile
symbols or braille for
common questions and
answers.

« Materials:

e Tactile communication
boards

e Objects representing
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questions and answers
e Braille question-and-
answer Strips.
Examples of Simple
Questions and Answers
1. Yes/No
Questions:
¢ “Do you like apples?”’
— “Yes.”
e “Is this your book?” —
“No.”
2. Choice
Questions:
¢ “Do you like cats or
dogs?” — “Dogs.”
¢ “Do you want milk or
juice?” — “Juice.”
3. Open-Ended
Questions:
e “What is your name?”
— “My nameis _.”
¢ “How old are you?” —
“lam  years old.”

6. Sing or
recite a
song/chant by
listening to the
teacher or an
audio.

[1 Multisensory Inputs:

Combine auditory, visual,
tactile, and kinesthetic inputs
to make the song/chant
accessible.

1 Simplified Content:

Use repetitive, rhythmic, and
simple songs or chants
appropriate for their learning
level.

1 Interactive Learning:

Involve actions, gestures, or
props to make the activity
engaging and meaningful.

[1 Progressive Learning:

Begin with small sections of
the song and gradually build to
the full version.

1. Hard of Hearing and

Low Vision

Approach: Amplify

sound and provide high-

contrast visual cues.
« Activities:

e Echo Singing: The
teacher sings a line and
the student repeats it
using amplified sound.

e Gesture-Supported
Singing: Pair each line
with a corresponding
gesture or action.

e Chant with Visuals:
Use high-contrast

R




flashcards showing key
words or images from
the song.

. Materials:

e FM systems or hearing
aids

¢ High-contrast flashcards
with text or images

¢ Audio recordings with
adjustable volume

2. Deaf and Low Vision

Approach: Focus on

sign language, tactile

cues, and visual aids to
convey rhythm and
meaning.

« Activities:

¢ Sign and Sing: Teach
the song using sign
language with
rhythmic movements.

¢ Tactile Rhythm: Use
a drum or other tactile
instruments to help
students feel the
rhythm.

e Symbolic
Representation:
Provide tactile or
visual symbols for key
elements of the song.

. Materials:

e Drum or vibration-
based instruments.

e Tactile or braille lyric
sheets

e Hand-over-hand
signing for new
phrases
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3. Blind and Hard of

Hearing

Approach: Combine

amplified audio and

tactile feedback to
engage with the song.
« Activities:

e Tactile Instrumental
Support: Use
vibration-based
instruments tO
emphasize rhythm
while singing.

¢ Audio-Assisted
Learning: Provide an
amplified recording of
the song for practice.

e Interactive Actions:
Guide students in
performing simple,
rhythmic actions like
clapping or tapping.

. Materials:

o Amplified audio players

e Tactile instruments (e.g.,
tambourine, drum)

e Tactile lyrics in braille

4. Deaf and Blind

Approach: Use tactile

and kinesthetic methods

to convey rhythm, lyrics,
and structure.
« Activities:

e Tactile Song Sheet:
Provide a tactile
version of the song
lyrics in braille or
raised print.




e Rhythm Through
Touch: Use hand-
over-hand drumming or
tapping to teach
rhythm.

e Guided Signing or
Movement: Teach
song-related signs or
movements through
hand-over-hand
guidance.

. Materials:

e Tactile lyric sheets in
braille or raised print
e Vibrational instruments
or tactile rhythm

boards

¢ Hand-over-hand
signing

Examples of

Songs/Chants

1. Simple Songs
with Repetition:
¢ "Row, Row, Row Your
Boat."

¢ "Twinkle, Twinkle,
Little Star.”

2. Chants with
Actions:

¢ "[f You’re Happy and
You Know It" (with
tactile actions).

e "Head, Shoulders,
Knees, and Toes"
(simplified for
movement).

3. Personalized
Rhymes:
e Create simple chants
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about the student’s
name, school, or
favorite activities.

7. Name
people, objects
and places and
describe them
with
adjectives.

[1 Multisensory Approaches:

o Integrate tactile, visual, and
auditory methods to make
naming and describing
accessible.

[1 Familiarity and Relevance:

o Focus on familiar people,
objects, and places in the
student's environment.

[1 Simple Adjectives:

o Use basic, descriptive words
(e.g., "big," "small," "soft,"
"hard") that are concrete and
easily represented.

1 Interactive Learning:
o Encourage hands-on

exploration of objects and role-

playing for people and places.

1. Hard of Hearing and

Low Vision

Approach: Combine

amplified sound and
high-contrast visuals to
facilitate naming and
description.

« Activities:

e Object Exploration
Game: Present objects
and ask students to
name and describe
them (e.g., “This is a
ball. It is round and
red.”).

¢ Adjective Flashcards:
Use large, high-
contrast cards with
Images and adjectives
to describe objects or
people.

¢ Describe and Match:
Provide pictures of
people, objects, and
places for students to
name and describe,
then match to written
descriptions.

. Materials:

¢ High-contrast visual
aids with pictures and
text

e Amplified audio or
teacher's voice

¢ Real objects for
exploration
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2. Deaf and Low Vision
Approach: Focus on
tactile, visual, and
signed methods for
naming and describing.

« Activities:

e Tactile Description:
Provide tactile objects
for students to explore
and describe (e.g.,
“This 1s a teddy bear.
It is soft and furry.”).

e Symbol and Sign
Pairing: Use tactile
symbols or braille
alongside signed
descriptions of objects
and places.

e Guided Role-Play:
Students describe a
person or place with
signed and tactile
support (e.g.,
describing “a big
school”).

. Materials:

e Tactile objects with
matching Signs

e Braille labels for
adjectives

e Raised print or tactile
Image descriptions

3. Blind and Hard of

Hearing

Approach: Combine

auditory and tactile cues

to facilitate naming and
describing.
« Activities:

]




e Name and Describe
Game: Teacher
describes an object
aloud, and the student
explores it tactilely and
provides their own
description.

e Tactile-Adjective
Matching: Provide
tactile cards with
braille or raised text
adjectives to match with
objects.

e Listening and
Speaking Practice:
Amplify descriptive
prompts and encourage
students to repeat and
expand.

. Materials:

e Tactile objects with
braille labels

e Amplified audio
prompts

e Tactile adjective
flashcards

4. Deaf and Blind

Approach: Use tactile

symbols and hand-over-

hand techniques for
describing and naming.
« Activities:

e Tactile Naming
Exercise: Provide
objects for tactile
exploration and teach
corresponding braille
or hand signs for
names and adjectives.
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e Tactile Storytelling:
Guide students to
describe a person,
object, or place
through tactile
symbols and hand-
over-hand support.

¢ Adjective Sorting
Game: Students feel
objects and sort them
based on tactile
adjectives (e.g., “soft”
vs. “hard”).

. Materials:

e Tactile objects with
braille or raised print
labels

¢ Hand-over-hand
signing or tactile
communication boards

e Tactile adjective sorting
sets

Reading
1. Read small Multisensory Techniques: 1. Hard of Hearing and
and capital o Combine tactile, Low Vision

letters.

auditory, and visual
input to help students
identify and understand
letters.

Hands-on Learning:

o Engage students with
physical activities, such
as tracing or using
manipulatives, to
reinforce letter
recognition.

. Contextual Learning:

o Use familiar words and
simple phrases that
incorporate both small
and capital letters.

. Sequential Progression:

Approach: Use high-
contrast visuals,
enlarged text, and
amplified sound to
support reading.

« Activities:

¢ Flashcard Practice: Show
large flashcards with small
and capital letters and ask
students to name them.

e Letter Matching Game:
Provide sets of cards with
small and capital letters for
students to match.

e Auditory Letter
Recognition: Say a letter
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Begin with recognizing
individual letters, then
progress to simple
words and sentences.

aloud and have students
point to or find the
corresponding card.

. Materials:

¢ High-contrast flashcards
with clear, bold text

e Large letter charts

e Amplified audio devices
for teacher or recorded
letter sounds

2. Deaf and Low Vision

Approach: Integrate

sign language, tactile

letter cards, and visual
aids for learning.
« Activities:

e Tactile Letter Cards:
Provide raised or textured
letters for students to feel
and identify.

e Sign Language and Letter
Connection: Associate
each letter with its sign
language representation.

e Tracing Letters: Have
students trace letters with
their fingers on sandpaper
or textured sheets.

. Materials:

¢ Raised or braille letter
cards

e Tactile writing surfaces
(e.g., sandpaper or
textured boards)

e Braille or large, high-
contrast letter charts

3. Blind and Hard of

Hearing

Approach: Emphasize

auditory cues and

tactile learning to
support letter
recognition.
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« Activities:

e Letter Identification with
Touch: Use tactile letter
boards or braille letters for
students to explore and
identify.

o Auditory Letter Drill: Use
a recording of the alphabet
and have students respond
by touching the
corresponding tactile
letter.

e Letter Tracing with Hand-
Over-Hand Guidance:
Guide students to trace
letters on a tactile surface
while saying the letter
aloud.

e Materials:

e Tactile letter boards or
braille sheets

e Audio recordings of the
alphabet

e Sandpaper or textured
letter tracing sheets

4. Deaf and Blind

Approach: Utilize

tactile and kinesthetic

methods for letter
recognition and
reading.

« Activities:

e Tactile Letter Recognition:
Provide students with
hand-over-hand guidance
to feel and identify letters.

o Letter Matching Game:
Use tactile cards with both
small and capital letters
and guide students to
match them.

e | etter Tracing with
Texture: Have students
trace letters using their
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fingers on textured
materials or boards.
. Materials:
e Tactile letters (e.g., braille
or raised letters)
e Textured tracing surfaces
or boards

e Hand-over-hand support
for letter identification

2. Put sounds
together to
read words and
sentences.

[1 Multisensory Learning:

« Engage students through
auditory, visual, and tactile
inputs to help them blend
sounds and read words and
sentences.

[1 Sequential Phonics Approach:

o Break down the reading
process into manageable steps,
starting with blending simple
sounds and progressing to
more complex words and
sentences.

[1 Contextual and Repetitive
Practice:

e Use familiar words and
repetitive sentence structures
to support learning.

[1 Interactive Engagement:

e Incorporate activities that

require student interaction to

reinforce blending and reading.

1. Hard of Hearing and

Low Vision

Approach: Use

amplified sound, high-

contrast visuals, and

clear, large print to aid

in blending and reading.

« Activities:

¢ Sound Blending with
Flashcards: Use cards
with individual sounds
and combine them to
form simple words
(e.g.,/c/ /al t] —
“cat").

¢ Word Building
Game: Students blend
sounds on high-
contrast, large printed
cards to form words
and read them aloud.

¢ Sentence Reading
with Visual Cues:
Provide sentences with
accompanying pictures
to help students
understand the context.

. Materials:

e Large print flashcards
with individual
phonemes and whole
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words

¢ High-contrast sentence
strips with visual cues

e Amplified audio for
pronunciation

2. Deaf and Low Vision

Approach: Incorporate

sign language, tactile

letters, and visual aids
for sound blending and
reading.

. Activities:

e Tactile Letter
Blending: Use tactile
letters for students to
feel and blend to form
words (e.g., feeling the
shape of /c/, /a/, and /t/
to form "cat").

¢ Sign Language for
Sounds: Teach each
phoneme with
corresponding sign
language and use signs
to blend them.

e Story Reading with
Sign and Picture
Cues: Read simple
sentences with sign
language and show
corresponding tactile
pictures.

. Materials:

e Raised or braille letter
cards

e Tactile or textured
flashcards with words

¢ Visual sentence boards
with sign language
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illustrations

3. Blind and Hard of

Hearing

Approach: Emphasize

auditory and tactile

methods for sound
blending and sentence
comprehension,

« Activities:

e Sound Blending with
Hand-Over-Hand
Guidance: Guide
students' hands to trace
letters while sounding
them out (e.g., /c/ + /a/
+ 1t).

¢ Auditory Phonics
Practice: Use audio
recordings to provide
clear pronunciation of
individual sounds,
followed by blending
eXercises.

¢ Reading with Braille
Sentences: Provide
sentences in braille and
guide students to read
them aloud.

. Materials:

e Braille letter cards or
tactile writing boards

¢ Audio recordings of
phonics sounds and
simple sentences

e Tactile sentence strips

4. Deaf and Blind
Approach: Use tactile,
kinesthetic, and hand-
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over-hand methods for

blending sounds and

reading sentences.
« Activities:

e Hand-Over-Hand
Blending: Guide
students’ hands to feel
and blend tactile letters
to form words.

e Sentence Formation
with Tactile Symbols:
Create simple
sentences using tactile
symbols and guide
students to read them.

e Movement and
Sound Blending:
Have students use their
body to mimic sounds
(e.g., making a "'s"
sound while gently
wiggling their fingers).

« Materials:

e Tactile letters and
tactile sentence strips

¢ Hand-over-hand
support tools for
blending practice

e Tactile and raised
symbol cards for
sentences

3. Recognize
and read
familiar words
accompanied
by visuals

1. Visual and Tactile
Association:

o Link words to high-
contrast images, tactile
objects, or symbols that
represent their
meanings.

2. Repetition and Familiarity:

o Use commonly

encountered words

1. Hard of Hearing and
Low Vision
Approach: Use high-
contrast images, bold
text, and amplified
sound to connect words
with visuals.

« Activities:
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(e.g., cat, dog, home)
and repeat them in
various contexts.

3. Contextual Learning:

o Introduce words within
meaningful and
relatable scenarios to
enhance retention.

4. Incremental Learning:

o Start with single words
and gradually progress
to short phrases or
sentences.

e Word-Picture
Matching: Show
printed words
alongside large, clear
images. Ask students to
match the words with
the corresponding
pictures.

e Interactive Word
Boards: Create a
board with familiar
Images and ask
students to place the
correct word card next
to each image.

¢ Labeling Activity:
Use physical objects
(e.g., a toy cat) and ask
students to label them
using word cards.

. Materials:

¢ High-contrast word
cards and pictures.

e Real objects (e.g., toy
animals, household
items)

e Amplified audio for
pronunciation practice
2. Deaf and Low Vision

Approach: Integrate

sign language, tactile

representations, and
visual aids to support
word recognition.

« Activities:

e Sign-and-Match
Game: Teach the sign
for a word (e.g., "dog")
and have students
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match the signed word
to a picture.

e Tactile Word
Matching: Provide
tactile symbols or
braille labels and pair
them with textured
Images or objects.

e Tracing Activity:
Students trace raised
words and associate
them with images or
real objects.

. Materials:

e Tactile flashcards with
raised or braille text.

e Textured images or
objects (e.g., a textured
dog figure).

e Sign language charts for
key vocabulary.

3. Blind and Hard of

Hearing

Approach: Use auditory

cues and tactile methods

to connect words with
their meanings.
« Activities:

¢ Audio-Tactile
Matching: Play the
word's audio and have
students match itto a
tactile object or braille
label.

¢ Hand-Over-Hand
Exploration: Provide
tactile objects (e.g., a
small apple) and guide
the student’s hand to
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explore it while saying
the word.

e Storytelling with
Objects: Create
simple stories using
real objects, and
encourage students to
identify the objects by
touch and associate
them with words.

« Materials:

e Tactile word cards in
braille

e Audio recordings of
words and their
pronunciations

e Real objects for tactile
exploration

4. Deaf and Blind

Approach: Utilize

tactile objects and hand-

over-hand methods to

teach word recognition.
« Activities:

e Tactile Word
Association: Present
an object (e.g., a toy
car) and guide the
student to feel a tactile
word label that
represents it.

¢ Object Identification
Game: Students feel
an object and choose
the corresponding
tactile or braille word
from a set.

e Interactive Word
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Books: Create tactile
books where each page
has a raised word and a
related textured image
or object.
. Materials:

¢ Braille word cards or

raised text labels

e Tactile objects and
symbols

e Tactile storybooks or
word books

4. Perform
rhymes and
chants with
appropriate
rhyme and
rhythm.

[0 Multisensory Engagement:

o Combine auditory, tactile,
visual, and movement cues to
teach rhymes and rhythm
effectively.

O Repetition and Familiarity:

o Use simple, repetitive rhymes
that are easy for students to
follow and memorize.

O Interactive Participation:

e Encourage active
involvement through
clapping, tapping, or signing
along with the rhyme.

[0 Contextual Understanding:

e Link rhymes and chants to
familiar objects, actions, or
scenarios to increase
relatability.

1. Hard of Hearing and

Low Vision

Approach: Use

amplified sound, large
visuals, and physical
actions to reinforce
rhymes and rhythms.

« Activities:

¢ Rhythm Clapping:
Teach a rhyme and
have students clap
along to its rhythm
while reciting it.

e Action Rhymes: Pair
each line of a rhyme
with a corresponding
action (e.g., tapping a
desk, stomping feet).

e Picture-Supported
Rhymes: Use large,
high-contrast pictures
to represent key words
in the rhyme, aiding
comprehension and
participation.

. Materials:

o Amplified audio
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recordings of rhymes

¢ High-contrast flashcards
with images
representing rhyme
themes

e Rhythm instruments like
tambourines or drums

2. Deaf and Low Vision
Approach: Combine
sign language, tactile
cues, and visual aids to
teach rhymes.

« Activities:

¢ Sign-Along Rhymes:
Teach rhymes using
sign language for each
word or phrase,
ensuring rhythm with
hand movements.

¢ Tactile Rhythm
Boards: Provide a
tactile board where
students tap along to
the rhythm of the
rhyme.

e Picture-and-Sign
Pairing: Show a
textured picture and
sign the rhyme for
students to follow.

. Materials:

e Tactile picture cards
for rhyme themes

e Raised or textured
rhythm boards

e Visual aids with sign
language illustrations
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3. Blind and Hard of

Hearing

Approach: Focus on

auditory and tactile

methods, emphasizing
rhythm and verbal
repetition.

« Activities:

¢ Call-and-Response
Rhymes: Teacher says
a line, and students
repeat it with rhythmic
tapping.

e Tactile Object
Rhymes: Pair rhymes
with tactile objects that
represent key words
(e.g., a small ball for
“round”).

¢ Auditory Rhythm
Practice: Use simple
instruments (e.g., drum,
maracas) to emphasize
the rhythm of the
rhyme while chanting.

. Materials:

¢ Tactile objects related
to rhymes.

¢ Audio recordings of
rhymes with clear
enunciation and
rhythm

e Simple percussion
Instruments

4. Deaf and Blind

Approach: Use tactile

cues, hand-over-hand

guidance, and body
movements to convey
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rhymes and rhythm.
« Activities:

e Tactile Rhyme
Exploration: Use
hand-over-hand to
guide students in
tracing raised words or
symbols related to the
rhyme.

e Body Movement
Rhymes: Pair each
rhyme line with a
movement (e.g., tapping
a shoulder, clapping
hands) and guide
students to perform
these actions.

e Object-Based
Chanting: Use objects
(e.g., a soft toy) to
represent the rhyme,
allowing students to
feel the object while
learning its associated
words and rhythm.

. Materials:

e Tactile rhyme books or
boards

e Hand-over-hand
guidance tools

e Familiar objects
representing rhymes

5. Understand
the meaning of
grade
appropriate
words.

1. Multisensory Learning:

o Incorporate a variety of

sensory inputs like

touch, visuals, sound,

and motion to define
and explain words.
2. Contextual Meaning:
o Present words in

familiar and practical

1. Hard of Hearing and
Low Vision

Approach: Use
amplified sound, high-
contrast visuals, and
real-life examples to
convey meaning.
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contexts to make them
relatable and easier to
comprehend.
3. Repetition and
Reinforcement:

o Use repetition across
different activities and
scenarios to reinforce
understanding.

4. Concrete Examples:

o Introduce words with
real objects, tactile
representations, or
actions for tangible
learning.

« Activities:

e Word-Object
Matching: Present a
word (e.g., "apple")
and a corresponding
real object or large,
high-contrast image.

e Storytelling with
Props: Read a simple
story aloud while
showing related
objects or images to
explain the words in
context.

e Interactive Word
Walls: Create a high-
contrast word wall with
images or symbols and
encourage students to
touch or point to words
as they are discussed.

. Materials:

e Large, high-contrast
flashcards with pictures
and words

e Amplified audio
recordings of word
pronunciations

¢ Real objects related to
the words

2. Deaf and Low Vision
Approach: Pair sign
language, tactile objects,
and visual aids to
explain words.
o Activities:

¢ Sign-and-Feel: Teach

a word’s sign along
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with a tactile object
(e.g., the sign for
“ball” paired with a
textured ball).

e Tactile Stories: Use
raised pictures or
objects to create tactile
storybooks that explain
word meanings in a
narrative format.

¢ Picture Exploration:
Use textured or raised-
line drawings of
objects to explain
associated words.

. Materials:

e Tactile picture books
or raised diagrams

¢ Real objects with
matching sign language
prompts

e Braille or textured word
labels

3. Blind and Hard of

Hearing

Approach: Focus on

tactile objects and

auditory explanations to

define and teach words.

« Activities:

¢ Object Exploration:
Provide tactile objects
for students to feel
while explaining their
names and meanings.

¢ Auditory Context
Games: Play sounds
related to words (e.g.,
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the sound of water for
“river”’) and guide
students to associate
the sound with the
word.

e Guided Discovery:
Encourage students to
describe objects they
feel and introduce
related vocabulary.

« Materials:

e Tactile objects and
braille word cards

e Audio recordings of
word explanations and
contextual sounds

e Simple sentences with
braille labels for word
meanings

4. Deaf and Blind

Approach: Use hand-

over-hand guidance,

tactile objects, and

contextual learning to

explain word meanings.
« Activities:

e Tactile Word
Association: Provide
objects (e.g., a small
toy car for “car”) and
tactile word labels for
association.

¢ Object-Based
Learning: Teach
words in real-life
contexts, such as
introducing “table” by
guiding the student’s
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hands to feel a table
while providing the
tactile word label.

e Daily Interaction
Vocabulary: Use
routines (e.g., meals,
classroom activities) to
introduce and reinforce
word meanings with
tactile objects.

« Materials:

e Tactile objects with
braille or raised word
labels

¢ Hand-over-hand tools
for interaction with
objects and labels

e Textured books with
familiar scenarios

Examples of Activities
for All Groups
1. Word and Action
Game:

e Say, sign, or provide a
tactile label for a word
(e.g., "jump™), and
have students act it
out.

2. Matching Pairs:
¢ Provide tactile objects
(e.g., a toy cat) and
braille or visual word
cards. Ask students to
match the object with
the correct word.
3. Vocabulary
Walk:
e Take students on a
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sensory-rich walk (e.g.,
around the classroom)
and introduce words
(e.g., "chair," "door")
by guiding their hands
to feel objects and say,
sign, or provide the
word's tactile label.
4. Simple Word
Riddles:

¢ Give a tactile or verbal
clue about a word
(e.g., “I am soft and
used to sleep on,” for
“pillow”), and
encourage students to
guess or find the
related object.

6. Read words,
simple
sentences and
short
paragraphs
correctly

O

O

O

O

Accessible Text Presentation:

Use braille, large print, or
tactile graphics based on
students’ sensory abilities.

Multisensory Engagement:

Combine touch, vision, sound,
and action to support word
recognition and sentence
comprehension.

Incremental Complexity:

Start with individual words,
then progress to sentences and
short paragraphs.

Reinforcement through Context:

Present text in meaningful
contexts (e.g., daily activities,
familiar stories).

Interactive Feedback:

Provide immediate, supportive
feedback to build confidence
and accuracy.

1. Hard of Hearing and

Low Vision

Approach: Use

amplified audio and

large-print or high-

contrast text to support

reading.

« Activities:

¢ Word-Building
Puzzles: Provide
large-print word cards
to assemble simple
sentences.

¢ Sentence Reading
with Visuals: Pair
each sentence with a
high-contrast picture or
illustration to aid
comprehension.

e Paragraph Practice:
Use large, spaced text
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with visual aids and
encourage students to
read aloud while
tracking words with
their fingers.
. Materials:

e Large-print or high-
contrast sentence strips

o |llustrated storybooks
with clear fonts and
visuals

e Amplified audio
recordings for sentence
pronunciation
guidance

2. Deaf and Low Vision
Approach: Combine
sign language, tactile
text, and visual supports
to facilitate reading.

« Activities:

¢ Sign-and-Read
Practice: Provide
simple sentences and
sign each word or
phrase as the student
reads.

e Tactile Sentence
Matching: Use raised-
text sentence strips and
tactile symbols to aid
reading
comprehension,

e Paragraph Reading
with Contextual
Clues: Introduce short
paragraphs about
familiar topics,
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accompanied by tactile
representations of key
words.
. Materials:

¢ Raised or embossed
sentence strips

e Tactile storybooks
with simple paragraphs

e Flashcards combining
tactile symbols and
words

3. Blind and Hard of

Hearing

Approach: Use braille

text, auditory support,

and tactile objects to
reinforce reading skills.
« Activities:

¢ Braille Word Hunts:
Give students a short
braille sentence and
have them find specific
words within it.

¢ Auditory Paragraph
Reading: Play a
recording of a short
paragraph and have the
student follow along in
braille.

e Tactile Story
Reading: Introduce a
tactile book with
braille sentences and
matching objects for
context.

. Materials:

e Braille storybooks and

sentence cards.
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¢ Audio recordings of
sentences and
paragraphs

e Tactile symbols or
objects representing
words in the text

4. Deaf and Blind

Approach: Focus on

tactile text and objects

with hand-over-hand

guidance to support

reading comprehension.
« Activities:

e Tactile Sentence
Tracing: Use raised or
braille text and guide
students to trace and
read sentences with
their fingers.

e Paragraph Reading
with Object Cues:
Provide a tactile object
for each key word in a
short paragraph to
support understanding.

¢ Daily Routine
Reading: Integrate
reading into daily
routines, such as
matching braille labels
to objects in the
classroom.

. Materials:

e Tactile or braille
sentence and paragraph
books

¢ Real objects paired
with corresponding
braille text
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e Hand-over-hand tools
for tracing and reading
assistance

7. Retrieve
specific
information
from simple
sentences.

[1 Multisensory Learning:

o Use tactile, visual, and
auditory aids to make the
content accessible.

[1 Concrete Examples:

e Present information in
sentences related to familiar
objects, routines, or scenarios.

[1 Reinforcement and Context:

« Reiterate key information
through repetition and context-
based activities.

1 Individualized Support:

o Tailor activities and materials
to each student's sensory
abilities and learning pace.

1. Hard of Hearing and

Low Vision

Approach: Use

amplified sound, large-

print text, and clear

visuals to support

comprehension.

« Activities:

¢ Question-and-
Answer Games: Read
a sentence aloud (e.g.,
“The dog is brown™)
and ask, “What color is
the dog?”

¢ Highlighting Key
Words: Use a
highlighter or pointer
to focus on specific
information in the text.

e Matching
Information: Provide
sentences and matching
visuals (e.g., “The
apple is red” with a red
apple picture) and ask
students to retrieve the
correct detail.

. Materials:

e Large-print sentence
strips

e Visual aids, such as
images or diagrams

o Amplified audio for
sentence reading

2. Deaf and Low Vision
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Approach: Combine
tactile text, sign
language, and visual
symbols to extract
information.

« Activities:

e Sign-and-Point
Activity: Provide a
sentence (e.g., “The
bird is blue”) in raised
text and ask students to
point to a tactile bird
that matches the
description.

e Tactile Question
Cards: Present a
tactile sentence and a
set of raised question
cards (e.g., “What is
blue?”).

e Fill-the-Blank:
Provide raised sentences
with missing words
and have students
retrieve the correct
information to
complete them.

. Materials:

¢ Raised or tactile
sentence strips

e Tactile flashcards with
corresponding objects
or symbols

e Visual aids for
enhanced
comprehension

3. Blind and Hard of
Hearing
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Approach: Use braille

text, tactile objects, and

auditory cues to convey
and extract information.
« Activities:

e Tactile Clue Hunts:
Present a braille
sentence (e.g., “The
ball is round”) and
have students identify
the object from a
tactile selection.

e Audio Prompts with
Braille: Read a
sentence aloud and ask
students to find the
specific information in
a braille version of the
text.

e Sentence Strip
Sorting: Provide
braille sentence strips
and ask students to sort
them based on specific
details (e.g., color,
size).

« Materials:

e Braille sentence cards

e Tactile objects
representing key details
in the text

¢ Audio recordings for
reinforcement

4. Deaf and Blind
Approach: Use tactile
text, objects, and hand-
over-hand guidance to
help students retrieve
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specific information.
« Activities:

¢ Object-Based
Questions: Present a
tactile sentence (e.g.,
“The chair is tall””) and
guide the student to find
a tall chair from a set
of objects.

e Matching Activities:
Pair tactile sentence
strips with
corresponding objects
and ask students to
retrieve the correct
match.

e Guided Exploration:
Use hand-over-hand
techniques to help
students read tactile
sentences and locate
specific details.

« Materials:

e Tactile or braille
sentence cards

¢ Real objects to match
with sentences

e Hand-over-hand
learning tools

General Activities for

All Groups
1. Reading and
Sorting:

¢ Provide a sentence and
ask students to identify
specific details (e.g.,
“Find the red apple” in
a set of tactile or visual
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options).

2. Yes/No Questions:

e Read or present a
sentence (e.g., “The
sun 1s hot™) and ask
yes/no questions (e.g.,
“Is the sun hot?”).

3. Simple Story

Questions:

¢ Read a short story and
ask students to retrieve
specific details (e.g.,
“What did the boy
cat?”).

4. Matching Cards:

¢ Use sentence cards and
picture or object cards
to create a matching
game for specific
details.

8. Do different
kinds of
comprehension
tasks
(answering
verbally,
matching,
action, etc.)

[ Accessible Communication:

e Use tactile, visual, auditory, or
alternative communication
methods for questions and
responses.

[J Multi-modal Interaction:

o Provide varied ways to
demonstrate comprehension,
such as verbal, tactile, visual,
or physical actions.

(] Familiar Contexts:

o Use sentences and tasks related
to daily life, familiar objects,
or classroom routines.

[J Structured and Guided
Activities:

o Offer step-by-step instructions
with hands-on guidance where
needed.

1. Hard of Hearing and

Low Vision

Approach: Combine

large-print text, visuals,

and amplified sound to
facilitate comprehension
tasks.

« Activities:

e Answering Verbally:
Ask comprehension
questions (e.g., “What
color is the ball?”) after
reading a short
sentence or paragraph.

e Matching Tasks:
Provide visual cards of
objects or pictures and
ask students to match
them with written or
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spoken sentences.

¢ Action-Based Tasks:
Read a command (e.g.,
“Touch the red apple”)
and have the student
perform the action.

. Materials:

e Large-print text and
high-contrast visual
aids

e Amplified audio
recordings of sentences
or questions

¢ Real objects or picture
cards

2. Deaf and Low Vision
Approach: Use tactile
supports, sign language,
and high-contrast visuals
for comprehension.

« Activities:

¢ Tactile Matching:
Provide raised or
tactile sentence strips
and matching objects
(e.g., “This 1s a soft
pillow”).

e Sign-to-Tactile
Comprehension:
Present a signed
question and have the
student find the answer
using tactile objects.

e Guided Actions: Use
tactile symbols with
action commands (e.g.,
“Place the block in the
box”) for students to
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execute.
. Materials:
¢ Raised-text sentence
cards
e Tactile objects or
symbols for matching
¢ Visual aids for
enhanced clarity

3. Blind and Hard of

Hearing

Approach: Leverage

braille text, tactile

objects, and auditory
cues for comprehension.
« Activities:

¢ Braille Questioning:
Provide a braille
sentence and ask
comprehension
guestions using simple
auditory cues.

¢ Object Identification:
Present a tactile
sentence (e.g., “The
cat 1s small”) and have
the student identify the
described object.

e Interactive
Commands: Guide
the student to perform
an action based on a
braille command (e.g.,
“Pick up the ball”).

. Materials:

e Braille sentence cards
and tactile objects

e Audio recordings for
Instructions or prompts
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e Tactile symbols or
pictures

4. Deaf and Blind
Approach: Utilize
tactile text, objects, and
hand-over-hand
assistance for
comprehension tasks.

« Activities:

e Tactile Question-and-
Answer: Present a
tactile sentence (e.g.,
“The cup is on the
table”) and ask the
student to locate the
correct objects.

e Matching Task:
Provide tactile cards
and objects for the
student to pair based
on a sentence
description.

¢ Action-Based
Response: Read a
tactile command (e.g.,
“Stand up”’) and guide
the student to perform
the action.

. Materials:

e Tactile or braille text

e Real objects for hands-
on exploration

¢ Hand-over-hand tools
for guided actions

General Activities for
All Groups
e Story-Based
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Questions:

¢ Read or present a short
story and ask
comprehension questions
(e.g., “What did the
boy find?”).

1. Picture/Action

Matching:

e Provide sentences and
corresponding visual
or tactile
Images/actions for
matching tasks.

2. Action Responses:

¢ Give commands
(spoken, tactile, or
signed) and have
students perform
actions (e.g., “Clap
your hands™).

3. Sentence
Completion:

e Provide a sentence with
a missing word (e.g.,
“The appleis )
and ask students to fill
in the blank.

Writing

1. Hold pencil
correctly to
gain control to
draw lines,
curves, circles,
etc.

[1 Sensory Accessibility:

o Adapt materials and tools for
students' sensory abilities
(tactile, auditory, and visual).

[1 Motor Skill Development:

e Focus on strengthening fine
motor control through guided
practice and interactive
activities.

[ Multisensory Approach:

o Use textures, shapes, and other
sensory aids to guide pencil
movement.

1. Hard of Hearing and

Low Vision

Approach: Use

enlarged visuals, tactile

lines, and verbal

instructions to guide

pencil control.

« Activities:

e Tactile Tracing:
Provide worksheets
with raised or textured
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1 Individualized Support:

Provide one-on-one guidance,
hand-over-hand assistance, and
adaptive tools as needed.

lines, curves, and
circles for students to
trace.

e Guided Practice: Use
a weighted pencil or
pencil grip to help the
student hold the pencil
correctly while tracing.

¢ Visual Models: Use
high-contrast shapes or
outlines as visual
guides.

. Materials:

e Large-print and high-
contrast tracing sheets

e Textured or raised-line
worksheets

e Pencil grips and
weighted pencils

2. Deaf and Low Vision
Approach: Focus on
tactile-based activities
with clear physical
guidance to develop
control.

« Activities:

¢ Hand-over-Hand
Assistance: Guide the
student’s hand to
demonstrate correct
pencil grip and
movement.

e Tactile Worksheets:
Use raised-line
worksheets or textured
templates to practice
drawing lines, curves,
and circles.
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e Shape Recognition:
Incorporate tactile
shapes to help students
understand what they
are drawing.

. Materials:

e Tactile templates for
lines, curves, and
shapes

¢ Raised-line paper and
adaptive pencils

e Non-slip mats to
stabilize the writing
surface

3. Blind and Hard of

Hearing

Approach: Use braille-

based tools, tactile

feedback, and verbal
instructions to support
writing.

« Activities:

e Tactile Letter
Boards: Use boards
with grooved paths for
students to trace lines,
curves, and shapes.

¢ Pencil Control
Games: Include fun
activities like drawing
through a tactile maze
to build fine motor
skills.

e Auditory
Reinforcement: Pair
tactile tasks with verbal
cues for guidance.

. Materials:
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e Grooved tracing boards
or templates

e Tactile worksheets with
embossed shapes

o Adapted pencils with

grips

4. Deaf and Blind
Approach: Provide
tactile-based, hand-over-
hand instruction to guide
pencil movement.

« Activities:

¢ Hand-over-Hand
Drawing: Help the
student hold the pencil
correctly and guide
their hand through
drawing lines, curves,
and shapes.

e Tactile Tracing: Use
raised or textured
patterns for tracing
eXercises.

e Exploration of
Shapes: Provide
tactile shapes for
students to feel before
they attempt to draw
them.

. Materials:

e Raised-line and
textured tracing sheets

o Adaptive pencil grips
for easier handling

¢ Real objects to match
tactile shapes for
context (e.g., a toy car
for a curved path)
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General Activities for

All Groups

1. Guided Tracing:

e Provide templates with
lines, curves, and
circles that students
can trace with physical
or verbal guidance.

2. Reinforcement
Activities:

e Use repetitive
exercises to strengthen
pencil grip and control.

3. Drawing Games:

e Incorporate simple
drawing activities like
connecting dots or
following paths to
engage students.

4. Pencil Practice
Tools:

¢ Use adaptive tools like
pencil grips, weighted
pencils, or tracing
boards.

Materials Needed

e Large-print, tactile, or
raised-line tracing
sheets

¢ Adaptive pencils with
grips or weights

e Non-slip writing mats
to stabilize the paper

e Textured templates for
lines, curves, and
shapes
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General Tips for

Success

1. Focus on Comfort:

e Ensure students are
seated comfortably and
have proper posture
while writing.

2. Start Simple:

e Begin with basic
shapes and lines before
progressing t0 more
complex forms.

3. Celebrate Progress:

4. Provide positive

reinforcement to
encourage confidence
and persistence.

5. Be Patient and

Flexible:

¢ Adapt the pace and
difficulty level to each
student’s needs and
abilities.

2. Develop
hand-eye
coordination
through
drawing lines
and patterns.

. Accessible Materials:

o Ensure tasks are
suited to the student's
sensory capabilities
(tactile, visual, or
auditory).

Progressive SkKill
Development:

o Begin with simple
lines and patterns,
gradually moving to
more complex ones.

Interactive Support:

o Use hand-over-hand
guidance or assistive
tools where needed.

. Sensory Integration:

o Combine multiple

1. Hard of Hearing and

Low Vision

Approach: Leverage

enlarged visuals,

textured patterns, and
verbal instructions to
guide hand-eye
coordination tasks.

o Activities:

e Tracing Patterns: Provide
large, high-contrast
patterns (e.g., zigzags,
spirals) for students to
trace with a pencil or
finger.

e Dot-to-Dot Drawing: Use
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senses (e.g., touch and
sound) to support
coordination.

enlarged dot-to-dot
worksheets with bold
markers to connect lines.

e Pattern Matching: Have
students match their lines
with a provided example.

« Materials:

e High-contrast, large-print
patterns and tracing sheets

e Thick pencils or markers
with grips

e Rulers or guides for
drawing straight lines

2. Deaf and Low Vision
Approach: Focus on
tactile-based activities
and hand-over-hand
guidance to promote
coordination.

o Activities:

e Tactile Pattern Tracing:
Provide raised or textured
patterns (e.g., bumpy or
grooved lines) for students
to follow with their fingers
or pencils.

e Hand-over-Hand
Guidance: Guide the
student's hand to trace
patterns or draw lines
while explaining the
process using tactile
communication.

e Textured Shapes:
Encourage drawing over
textured stencils to
reinforce hand-eye
coordination.

o Materials:
e Raised-line worksheets
and tactile patterns
o Adaptive pencils with
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grips
e Non-slip mats to stabilize
writing surfaces

3. Blind and Hard of

Hearing

Approach: Utilize tactile

worksheets, braille

patterns, and auditory
reinforcement to
support activities.

o Activities:

e Tactile Line Drawing: Use
grooved tracing boards to
practice drawing lines and
patterns.

e Braille Patterns: Introduce
braille-based patterns for
tracing and reinforcement.

e Auditory Cues: Use verbal
prompts or recorded
instructions to guide
students through the
activity.

« Materials:

e Grooved tracing boards
and tactile patterns

e Braille worksheets with
simple patterns.

e Adapted pencils or
styluses

4. Deaf and Blind
Approach: Provide
tactile-based, step-by-
step guidance with real-
time hand-over-hand
support.

» Activities:
¢ Hand-over-Hand Drawing:

Guide the student to draw
simple lines and patterns
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using raised templates.

e Tactile Tracing: Use
textured lines or patterns
for the student to feel and
replicate.

e Shape Exploration:
Introduce patterns by
letting students explore
tactile shapes before
drawing them.

o Materials:

e Raised-line and textured
pattern worksheets

e Adaptive drawing tools
like pencil grips

e Tactile symbols and
stencils

General Activities for

All Groups

e Shape Tracing:

e Provide outlines of basic
shapes (e.g., squares,
triangles) for students to
trace and fill.

e Line Drawing Games:

e Use fun activities like
drawing paths to connect
objects (e.g., a cat to a ball
of yarn).

e Progressive Patterns:

e Start with straight lines
and progress to curves,
zigzags, and more
complex patterns.

e Guided Practice:

e Encourage peer or teacher
interaction to support
accuracy and build
confidence.

3. Trace the
letters and
write them.

O Accessible Formats:

Provide materials that are
tactile, visual, or auditory

based on the student’s needs.

[0 Multisensory Learning:

1. Hard of Hearing and
Low Vision

e Approach: Use enlarged
letters, high-contrast
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« Engage multiple senses
(touch, sight, sound) to
reinforce letter recognition
and writing.

[0 Progressive Approach:

e Start with tracing and
gradually encourage
independent writing.

[0 Individualized Guidance:

o Offer hand-over-hand
support and adaptive tools as
required.

visuals, and tactile aids to
support tracing and
writing.

» Activities:

e Raised Letter Tracing:
Provide large, raised
letters for tactile tracing
with a finger or pencil.

¢ Highlighted Guides: Use
bold, high-contrast
guidelines to help the
student trace and write
within boundaries.

e Visual-to-Print Matching:
Display a large printed
letter and ask the student
to trace and write it.

« Materials:
e High-contrast tracing
sheets with bold letters
e Textured letter templates
e Thick pencils or markers
with grips

2. Deaf and Low Vision
Approach: Focus on
tactile-based materials
and hand-over-hand
guidance to develop
writing skills.

o Activities:

e Tactile Tracing: Provide
raised or grooved letter
templates for students to
trace with their fingers or
pencils.

e Hand-over-Hand Support:
Guide the student’s hand
to demonstrate how to
trace and write each letter.

¢ Reinforced Practice: Pair
tracing with tactile
exploration of letter
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shapes.
o Materials:

e Raised-line letter tracing
sheets

e Tactile letter cards or
blocks

o Adaptive writing tools like
grips or styluses

3. Blind and Hard of

Hearing

e Approach: Use braille-
based tools and tactile
reinforcement to teach
letter formation.

e Activities:

e Braille-Letter Tracing:
Introduce braille letters
alongside raised print
letters for tactile tracing.

e Guided Writing Boards:
Use grooved boards to
help students form letters
accurately.

¢ Auditory Guidance:
Provide spoken
instructions to complement
tactile tracing.

e Materials:

e Braille and tactile letter
templates

e Grooved writing boards or
letter stencils

e Adaptive writing
instruments like braille
styluses

4. Deaf and Blind
Approach: Focus
entirely on tactile
resources and real-time
hand-over-hand
guidance.
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« Activities:

e Hand-over-Hand Writing:
Assist the student in
tracing and writing letters
by guiding their hand
through the motions.

e Tactile Exploration: Use
3D letter models for
students to feel before
tracing or writing.

e Tracing Paths: Provide
raised-line or textured
letters for tactile tracing.

« Materials:

e Raised-line tracing sheets
and textured templates

e Adaptive pencils or
styluses

e 3D letter models

General Activities for

All Groups

e Progressive Tracing:

e Start with tracing over
thick, bold lines and
gradually move to finer
lines.

¢ Reinforce with Play:

e Use letter-shaped toys or
objects to make tracing fun
and engaging.

e Writing Practice Games:

e Incorporate matching
games or puzzles that
involve tracing and writing
letters.

4. Form lower
and upper case
letters of
regular size
and shape.

1. Accessible Techniques:

o Provide tactile, visual,

or auditory tools
based on each
student’s sensory
abilities.
2. Skill Progression:
o Begin with tracing

1. Hard of Hearing and
Low Vision

Approach: Use enlarged
letters, high-contrast
visuals, and tactile
guides to help students
form letters.
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and advance to
freehand writing.
3. Reinforcement and
Feedback:

o Offer consistent
guidance, feedback,
and repetition to build
mastery.

4. Engagement:

o Use interactive and
multisensory methods
to maintain interest
and improve
understanding.

« Activities:

e Guided Letter Formation:
Provide large, bold
templates of upper and
lowercase letters for
students to trace and copy.

e Visual Matching: Display
uppercase and lowercase
letters side by side for
visual comparison.

e Practice with Guidelines:
Use writing paper with
thick, bold lines to define
letter height (top, middle,
bottom).

« Materials:

e High-contrast tracing
sheets with bold uppercase
and lowercase letters

e Adaptive pencils or
markers with ergonomic
grips

¢ Ruled paper with enlarged
and bold guidelines

2. Deaf and Low Vision

Approach: Focus on

tactile and hand-over-

hand guidance to teach

letter shapes and sizes.
» Activities:

e Tactile Tracing and
Writing: Use raised or
textured templates for
students to trace uppercase
and lowercase letters.

¢ Hand-over-Hand Support:
Guide the student in
forming letters while
explaining tactile cues.

e Tactile Matching: Provide
tactile examples of
uppercase and lowercase
letters for students to feel
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and replicate.
« Materials:

¢ Raised-line tracing sheets
with distinct letter size
guides

¢ 3D letter models or tactile
flashcards

e Adapted writing
instruments like thick
pencils or styluses

3. Blind and Hard of

Hearing

Approach: Incorporate

tactile and braille tools

to teach letter
formation.
o Activities:

e Grooved Letter Formation:
Use grooved boards or
stencils to guide the
student’s writing motion.

e Braille and Print Practice:
Introduce braille dots for
tactile exploration
alongside raised print
letters for tracing.

¢ Audio Guidance: Provide
recorded instructions or
verbal prompts for forming
letters.

e Materials:

e Tactile tracing templates
and grooved writing
boards

o Adaptive pencils with
grips or braille styluses

e Braille labels for
uppercase and lowercase
letters

4. Deaf and Blind
Approach: Utilize fully
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tactile methods with

real-time hand-over-

hand support.
o Activities:

e Hand-over-Hand Writing:
Guide the student’s hand
to form letters with
consistent size and shape.

e Tactile Letter Exploration:
Use 3D letter models for
students to explore before
writing.

¢ Raised Template Writing:
Provide raised-line
templates to help the
student maintain size and
shape while writing.

« Materials:

e Raised-line tracing sheets
or textured stencils for
tactile guidance

¢ Non-slip mats to stabilize
writing surfaces

e Adaptive tools like
ergonomic styluses

General Activities for
All Groups
1. Size Practice:

e Use templates with clear
size differentiation
(uppercase larger,
lowercase smaller).

2. Reinforcement
Through Play:

e Engage students with letter
puzzles or games that
involve matching and
writing.

e Peer Interaction:

e Pair students to practice
forming letters together,
enhancing social
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interaction and
collaboration.

e Gradual Transition:

e Start with tactile or guided
activities and gradually
encourage freehand
writing.

5. Write letters
and words in a
straight line
from left to
right with
regular
spacing
between
words.

[0 Accessible Writing Aids:

o Use tactile, visual, and
auditory guides to help
students align their writing
and maintain spacing.

O Motor SKkills Development:

e Focus on hand-eye
coordination and fine motor
skills to enable neat writing.

0 Incremental Learning:

o Begin with guided writing
exercises before progressing
to independent writing.

[0 Consistency and Reinforcement:

o Provide structured activities
with clear feedback to build
confidence and accuracy.

1. Hard of Hearing and

Low Vision

Approach: Use visual

aids with high-contrast

lines and tactile tools to
support line alignment
and spacing.

o Activities:

e Guided Line Writing:
Provide bold, high-contrast
lined paper with marked
margins to guide writing
direction.

e Spacing Tools: Use a
spacer card or finger to
help students maintain
even spacing between
words.

e Practice with Patterns:
Start with dotted lines or
patterns to reinforce
writing in straight lines.

« Materials:

¢ High-contrast ruled paper
with bold lines

e Spacer cards or templates
with slots for letters and
spaces

e Adaptive pencils with
grips for better control

2. Deaf and Low Vision
Approach: Focus on
tactile line guides and
direct instruction to
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support writing skills.
» Activities:

e Tactile Line Writing: Use
textured or raised-line
paper to guide students in
maintaining a straight line.

¢ Hand-over-Hand Support:
Provide initial assistance
to ensure proper alignment
and spacing.

e Tactile Markers for
Spacing: Introduce small
tactile markers (e.g., dots)
to indicate word spacing.

« Materials:

¢ Raised-line paper or
writing boards with tactile
boundaries

e Word spacer tools (e.g.,
textured rulers or tactile
strips)

e Ergonomic writing tools
like thick pencils or
adaptive grips

3. Blind and Hard of

Hearing

Approach: Emphasize

tactile writing aids and

braille overlays to
ensure alignment and
spacing.

o Activities:

e Grooved Writing Boards:
Use boards with grooves
to guide the student’s hand
along a straight line.

e Braille Guides:
Incorporate tactile markers
or braille overlays to
denote line beginnings and
spacing.

e Auditory Prompts: Provide
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verbal instructions for
alignment and spacing
during practice.
« Materials:

e Grooved or tactile-lined
boards

e Braille spacers and tactile
word templates

e Adaptive pens or pencils
with strong grip features

4. Deaf and Blind
Approach: Rely on
tactile-only resources
and guided support to
teach alignment and
spacing.

o Activities:

e Hand-over-Hand Practice:
Use guided hand-over-
hand writing to
demonstrate line alignment
and spacing.

e Tactile Line Indicators:
Provide raised or textured
lines for the student to
follow.

e Tactile Spacing Tools: Use
small physical objects
(e.q., beads) as spacing
indicators between words.

« Materials:

¢ Raised-line paper with
tactile spacing aids

e Non-slip mats to stabilize
the writing surface

o Adaptive styluses or
ergonomic grips

General Activities for
All Groups
1. Line Alignment
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Games:

e Use fun activities like
tracing straight-line
patterns or playing with
tactile writing paths.

e Spacing Practice:

e Encourage students to use
spacer tools or fingers to
practice even word
spacing.

2. Progressive
Writing:

e Start with tracing straight
lines and progress to
writing freehand with
guided aids.

3. Peer Activities:

e Pair students for
collaborative tasks where
they check each other’s
alignment and spacing.

6. Copy letters
and highly
frequent
familiar words
and phrases
correctly and
reproduce
them.

Multisensory Approach:

o Incorporate tactile,
visual, and auditory
cues to aid in copying
and reproduction.

. Gradual Progression:

o Begin with tracing,
then move to copying,
and finally
reproducing
independently.

Reinforcement:

o Use repetition and
positive feedback to
build confidence and
memory.

Relevance:

o Choose familiar and
meaningful words
(e.g., names, common
objects) for practice.

1. Hard of Hearing and

Low Vision

Approach: Use high-

contrast visuals and

enlarged text for
copying tasks.
o Activities:

e Guided Tracing and
Copying: Provide bold and
enlarged letters or words
for students to trace, then
copy.

e Line-by-Line Copying:
Encourage students to
copy one word or letter at
a time onto bold-lined
paper.

e Visual Matching: Show a
word alongside its
corresponding picture to
enhance word recognition.

« Materials:
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e High-contrast tracing
sheets with bold letters and
words

¢ Ruled paper with thick
lines for clear writing
alignment

e Adaptive pencils or
markers with ergonomic

grips

2. Deaf and Low Vision
Approach: Focus on
tactile guidance and
clear instructions for
accurate copying.

o Activities:

e Tactile Tracing and
Copying: Use raised-line
templates or textured
letters for tracing before
copying.

e Word Matching Activity:
Provide tactile flashcards
of letters and words for
students to match and
copy.

¢ Hand-over-Hand Support:
Assist students in copying
words using hand-over-
hand techniques.

o Materials:

¢ Raised-line tracing sheets
for tactile feedback

e Tactile word and letter
flashcards

e Adaptive writing tools
such as thick pencils or
styluses

3. Blind and Hard of
Hearing

Approach: Integrate
braille, tactile aids, and
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auditory guidance for

word copying.

» Activities:

e Braille and Print
Matching: Provide braille
and print word examples
for students to copy.

e Tactile Writing Boards:
Use grooved writing
boards to guide letter and
word formation.

e Auditory Prompts: Play
recordings of words or
letters for students to
replicate.

« Materials:

e Braille and raised-letter
templates for copying
practice

e Grooved writing boards
for tactile guidance

e Adaptive writing tools like
braille styluses

4. Deaf and Blind
Approach: Use fully
tactile methods and
direct hand-over-hand
support to aid in

copying.
o Activities:
¢ Hand-over-Hand Tracing
and Copying: Provide
direct guidance to help
students trace and copy
words and letters.

® Tactile Matching: Use
tactile cards or models of
words and letters for
exploration and
reproduction.

e Structured Practice:
Gradually reduce
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assistance as the student
becomes more confident.
o Materials:

e Raised-line tracing sheets
or textured templates

e Tactile word and letter
models

e Adaptive styluses or
ergonomic grips for
writing

General Activities for
All Groups
1. Frequent Word

Practice:

e Focus on copying
common, meaningful
words such as names,
family members, or
classroom objects.

2. Interactive

Games:

e Introduce fun activities
like matching written
words to pictures or
objects.

3. Group Practice:

e Pair students to practice
copying and reproducing
words collaboratively.

4. Real-Life

Contexts:

e Incorporate words and
phrases from familiar
settings (e.g., “I am a
student,” “This is a ball”).

7. Combine
and recombine
different
letters to form
words, and put
the words in

[0 Multisensory Approach:

Use tactile, visual, and
auditory cues to support
understanding of letter and
word formation.

[0 Step-by-Step Guidance:

Teach letter combination,

1. Hard of Hearing and

Low Vision

e Approach: Provide high-
contrast, visual materials
with auditory
reinforcement as needed.

o Activities:
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correct order
to form simple
sentences.

word formation, and
sentence structuring
incrementally.

O Interactive Learning:

« Make the activity engaging
through hands-on materials
and collaborative tasks.

0 Focus on Familiar Content:

e Use words and phrases that
are relevant to the students’
daily lives and environments.

e Letter Tiles and Word
Cards: Use bold, high-
contrast letter tiles to
create words and simple
sentences.

e Word Building Games:
Encourage students to
combine letters to form
familiar words (e.g., “c-a-
).

e Sentence Strips: Provide
pre-made sentence strips
with missing words for
students to complete using
letter or word tiles.

« Materials:

¢ High-contrast letter and
word cards

e Magnetic boards with
large, bold letters for
arranging words

e Visual sentence templates
with color-coded cues

2. Deaf and Low Vision

Approach: Emphasize

tactile and visual aids

with explicit guidance.
o Activities:

e Tactile Letter Blocks: Use
raised or textured letter
blocks for combining and
recombining to form
words.

e Word Assembly Mats:
Provide mats with tactile
slots for placing letters to
form words.

e Sentence Formation
Puzzle: Create puzzles
where tactile words fit
together to form simple
sentences.

o Materials:
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e Raised-letter tiles or
textured blocks

e Tactile sentence-building
templates

e Large-print or tactile
sentence strips

3. Blind and Hard of

Hearing

Approach: Utilize tactile

methods and braille

resources for letter and
word assembly.
o Activities:

e Braille Letter Building:
Provide braille letter tiles
to form words and
combine them into
sentences.

e Tactile Word Sorting:
Give students braille word
cards to arrange into
correct sentence order.

e Auditory Prompts: Offer
verbal guidance or audio
cues for building and
ordering sentences.

o Materials:

e Braille letter tiles or word
cards

e Tactile sentence-building
mats

e Grooved boards for
aligning braille words and
sentences

4. Deaf and Blind
Approach: Use fully
tactile resources and
direct hand-over-hand
support to facilitate
learning.
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o Activities:

e Tactile Letter Matching:
Provide raised letters for
exploration and combining
into words.

e Sentence Assembly with
Tactile Cards: Use tactile
cards with braille or
raised-text words for
arranging sentences.

e Guided Practice: Provide
hand-over-hand assistance
during initial attempts at
word and sentence
formation.

« Materials:

e Raised or braille letter and
word cards

e Tactile sentence-building
templates with grooved
lines

e Adaptive boards for
arranging tactile sentences

General Activities for
All Groups
1. Word Creation
Challenges:
¢ Provide a set of letters and

ask students to create as
many words as possible.

2. Sentence Building
Games:

e Offer a group of words and
have students rearrange
them to form meaningful
sentences.

3. Interactive Story
Building:
e Use familiar words to
create short, relatable

sentences (e.g., “I like a
dog”).
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4. Guided Practice:
e Begin with model
sentences before
encouraging students to
create their own.

8. Use correct
spelling of
words.

Multisensory Learning:

o Combine tactile,
visual, and auditory
methods to support
spelling accuracy.

Repetition and Practice:

o Reinforce correct
spelling through
repeated exposure
and practice.

Gradual Progression:

o Start with simple,
familiar words and
gradually move to
more complex ones.

Contextual Learning:

o Use words from the
student’s daily life
and learning
environment to
increase relevance.

1. Hard of Hearing and

Low Vision

Approach: Provide high-

contrast materials and

visual aids for spelling
practice.
o Activities:

e Tracing and Writing:
Students trace words on
high-contrast templates
and then write them
independently.

e Letter Matching Games:
Provide a word with
missing letters and ask
students to fill in the
blanks.

e Visual Spelling Puzzles:
Create puzzles where
students arrange letter
cards to form words.

o Materials:

e High-contrast tracing
sheets with large print

e Magnetic or foam letter
sets for tactile spelling

¢ Enlarged flashcards with
pictures and corresponding
spellings

2. Deaf and Low Vision

Approach: Focus on

tactile and visual

reinforcement with
step-by-step spelling
exercises.

» Activities:
e Tactile Letter Assembly:

¥




Use textured letter tiles for
students to arrange into
correct spellings.

e Tactile Word Templates:
Provide raised-line
templates for tracing and
copying words.

e Word Exploration: Pair
tactile flashcards of words
with related objects or
pictures for association.

« Materials:

e Textured or raised-letter
tiles for arranging
spellings

e Raised-line writing paper
for guided practice

e Tactile flashcards with
braille or raised letters

3. Blind and Hard of

Hearing

Approach: Leverage

braille materials and

auditory guidance to
teach correct spellings.
o Activities:

e Braille Word Formation:
Use braille letter tiles to
spell out words and match
them to objects.

¢ Auditory Spelling
Practice: Provide verbal
cues or recorded spellings
for students to replicate.

e Word Sorting: Offer
braille word cards for
students to arrange and
check for accuracy.

o Materials:

e Braille letter tiles or
embossers

e Raised-line boards for
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writing in braille
¢ Audio recordings of
spellings

4. Deaf and Blind
Approach: Focus
entirely on tactile
methods with intensive
hand-over-hand
support initially.

» Activities:

e Tactile Spelling Boards:
Provide grooved boards
where students can place
raised letters to form
words.

e Hand-over-Hand Writing
Practice: Guide students in
writing correct spellings
using tactile templates.

e Object-Word Matching:
Pair tactile word cards
with physical objects for
contextual learning.

o Materials:

e Tactile boards or grooved
writing templates

¢ Raised-letter and braille
word cards

o Adaptive writing tools for
precise spelling practice

General Activities for
All Groups

1. Memory Games:
e Use letter or word
matching games to
reinforce spelling through
repetition.
2. Word Completion
Exercises:
e Provide incomplete words
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and ask students to fill in
the missing letters.

3. Interactive
Spelling
Challenges:

® Engage students in simple
activities like spelling
aloud or forming words
from scrambled letters.

4. Personalized

Word Lists:

e Create word lists based on
the student’s name,
objects, or concepts they
frequently encounter.

9. Write
simple phrases
and sentences
independently.

O Scaffold Learning:

o Begin with guided practice
and gradually encourage
independent writing.

0 Use Familiar Contexts:

e Incorporate phrases and
sentences that are relevant to
the students' daily lives.

0 Multisensory Methods:

o Utilize visual, tactile, and
auditory tools to support
independent sentence
writing.

[0 Frequent Practice:

e Provide repeated
opportunities to practice
with feedback.

1. Hard of Hearing and

Low Vision

Approach: Utilize high-

contrast visual

materials and
structured templates
for writing support.

o Activities:

e Phrase Completion:
Provide partially written
sentences for students to
complete (e.g., “I like

’?)'

e Sentence Building with
Picture Prompts: Show a
picture and ask the student
to write a sentence about
it.

e Word Box Writing:
Provide a set of words and
guide the student to
arrange them into
sentences.

o Materials:

e High-contrast sentence-
writing templates

e Picture cards with
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matching word prompts
¢ Bold-lined paper for
writing practice

2. Deaf and Low Vision
Approach: Use tactile
materials combined
with large-print text for
sentence-writing
activities.

» Activities:

e Tactile Sentence Strips:
Provide raised-line
sentence strips for forming
sentences.

e Object Description
Writing: Present a tactile
object (e.g., a toy) and ask
the student to write a
descriptive sentence.

e Guided Sentence Writing:
Start with prompts like “I
see a...” or “I have a...” for
the student to complete.

« Materials:

¢ Raised-line writing
templates or tactile
sentence boards

e Large-print word and
sentence prompts

e Tactile objects related to
writing prompts

3. Blind and Hard of
Hearing
Approach: Focus on
braille tools and
auditory prompts for
sentence-writing
exercises.

o Activities:
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e Braille Sentence Building:
Provide braille word cards
for students to arrange into
sentences.

e Auditory Prompts for
Writing: Read aloud a
simple phrase or sentence
for the student to
reproduce in braille.

e Sentence Dictation:
Provide a short description
or question and have the
student write their
response.

e Materials:

e Braille word tiles or
embossers

¢ Raised-line or grooved
paper for braille writing

e Audio devices for verbal
instructions and prompts

4, Deaf and Blind

Approach: Provide fully

tactile resources and

hand-over-hand
guidance as necessary.
» Activities:

e Tactile Sentence
Formation: Use raised
letters or braille cards for
building sentences before
writing.

e Guided Writing Practice:
Provide hand-over-hand
support to write simple
phrases and sentences
initially.

e Descriptive Sentence
Prompts: Present tactile
objects (e.g., a textured
ball) and guide students to
write descriptive
sentences.

o Materials:
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e Raised-letter or braille
word cards

e Tactile writing boards with
grooved lines

e Adaptive styluses or
ergonomic pencils for
writing

General Activities for

All Groups

1. Sentence Scramble:

¢ Provide words on cards
and ask students to arrange
them into logical sentences
before writing.

2. Journal Writing:

e Encourage students to
write a short phrase or
sentence about their day.

3. Sentence

Expansion:

e Start with a simple
sentence (e.g., “I see a
cat”) and guide students to
add details (“I see a black
cat”).

4. Model and Write:

e Show an example sentence
and have the student write
a similar one
independently.

10. Give basic
personal
information in
writing (e.g.
name, address,
age,
nationality).

[0 Multisensory Approach:

e Integrate tactile, auditory,
and visual methods to
reinforce the writing of
personal information.

[0 Step-by-Step Guidance:

o Start with guided practice
and gradually transition to
independent writing.

0 Familiar Contexts:

e Use familiar and meaningful
prompts related to the
students" lives.

[0 Regular Practice:

1. Hard of Hearing and
Low Vision
Approach: Utilize high-
contrast, large-print
materials and visual
aids to support
students as they write
their personal
information.

o Activities:
o Fill-in-the-Blank

Templates: Provide
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Provide multiple
opportunities for students to
practice writing personal
details.

worksheets with blank
fields for students to write
their name, age, address,
and nationality.

e Guided Writing Practice:
Show students large-print,
high-contrast cards with
prompts (e.g., “My name
is ) and encourage
them to fill in the
information.

e Personal Information
Chart: Create a chart
where students write their
details and then share them
with peers or teachers.

« Materials:

e High-contrast worksheets
with large print

e Visual prompts such as
flashcards with relevant
words

e Bold-lined paper or large-
print writing templates

2. Deaf and Low Vision
Approach: Combine
tactile and visual
methods, using raised-
line paper and guided
writing aids.

» Activities:

e Tactile Writing Templates:
Use raised-line templates
for tracing and writing
basic personal information.

e Word Matching: Provide
tactile word cards (e.g.,
"name," "age," "address")
and have students match
them to corresponding
fields before writing.

e |nteractive Personal Cards:
Create tactile flashcards
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where students fill in their
personal details.
o Materials:

¢ Raised-line paper or tactile
writing boards.

e Braille or textured word
cards

e Interactive writing boards
with grooved spaces for
filling in personal
information

3. Blind and Hard of

Hearing

Approach: Use braille

resources combined

with auditory prompts

to practice writing

personal information.
o Activities:

e Braille Writing Practice:
Provide students with
braille templates for
writing their name, age,
and other personal details.

e Auditory Prompts: Offer
verbal instructions for
students to write details in
braille or tactile formats.

e Matching and Writing:
Pair students with tactile
word cards and ask them
to write their personal
information.

o Materials:

e Braille writing boards or
slate and stylus sets

¢ Audio recording devices
for verbal prompts

e Tactile worksheets with
spaces for braille writing

4. Deaf and Blind
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Approach: Focus on
intensive tactile
learning, using hand-
over-hand support and
interactive materials.

« Activities:

e Tactile Writing Practice:
Use raised-line writing
boards or grooved
templates for students to
write personal information
with hand-over-hand
guidance.

e Interactive Handwriting:
Guide students’ hands over
tactile word cards to form
words related to their
personal details.

e Personal Information
Board: Create a tactile
board where students can
fill in their name, age, and
other details with textured
letters.

« Materials:

e Raised-line or grooved
writing boards

e Tactile cards with braille
or raised letters

e Adaptive styluses for
writing on textured
surfaces

General Activities for

All Groups

1. Personal
Information

Flashcards:

¢ Use flashcards with
different categories (hame,
age, etc.) for students to
practice writing their
responses.
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2. Guided Writing

Prompts:

e Use structured prompts
like “My nameis _ ”or
“lam __ years old” to
help students write their

details.

3. Story Writing:

e Encourage students to
write a short personal
introduction, such as “My
nameis___ .lam __
years old.”

4. Peer Sharing:

e Pair students to practice
writing and then share
their personal information
with each other.

11.
Demonstrate
good
handwriting
skills.

@ Multisensory Learning:

o Use visual, tactile, and
auditory resources to help
students develop fine motor
control and writing skills.

[0 Step-by-Step Guidance:

e Provide structured practice
with guidance, moving from
model demonstrations to
independent work.

O Consistent Practice:

« Encourage frequent and
repetitive handwriting
practice to reinforce skills.

0 Adaptive Tools:

o Utilize tools and materials
that cater to individual
sensory and physical needs.

1. Hard of Hearing and

Low Vision

Approach: Use high-

contrast and large-print

materials along with
visual and tactile
resources to support
writing practice.

o Activities:

e Tracing with Guides:
Provide large, high-
contrast tracing
worksheets with arrows
and guiding lines.

e Letter Formation Practice:
Use visual models of
letters with directional
arrows to help students
form each letter correctly.

e Guided Writing: Have
students trace letters and
shapes with a finger before
writing them with a pencil.

« Materials:
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¢ High-contrast, bold-lined
paper

e Large-print or tactile letter
guides

¢ Visual aids like laminated
letter cards with arrows for
correct formation

2. Deaf and Low Vision
Approach: Combine
tactile and visual
methods for guided and
independent writing.

« Activities:

e Raised-Line Paper
Practice: Provide paper
with raised lines for
students to trace over,
helping them follow the
correct writing path.

e Texture-Based Writing:
Use textured writing tools
or sandpaper letters for
students to trace and learn
letter shapes.

¢ Hand-Over-Hand
Assistance: Guide
students’ hands to help
them form letters and
practice writing with
support.

« Materials:

e Raised-line or braille paper

e Tactile letters or textured
letter guides

e Sandpaper or other
textured materials for letter
formation

3. Blind and Hard of
Hearing

Approach: Focus on
braille or tactile

%y




learning combined with

auditory guidance for

writing skills.

« Activities:

e Braille Writing Practice:
Use a slate and stylus or a
braille writing device for
students to practice
forming letters and
sentences.

e Auditory Handwriting
Demonstration: Provide
verbal instructions while
guiding students’ hands
over tactile paper to show
letter formation.

e Tracing Over Grooved
Templates: Use grooved
templates that guide
students’ hands to form
letters accurately.

« Materials:

e Braille slate and stylus or
electronic braille writer

e Tactile, grooved templates
for guided writing

e Audio devices for verbal
instruction and feedback

4. Deaf and Blind
Approach: Utilize
intensive tactile
methods with hand-
over-hand guidance for
all writing practice.

o Activities:

e Tactile Letter Formation:
Provide raised-line or
textured writing boards for
students to feel and trace
letters with their fingers.

e Guided Handwriting: Use
hand-over-hand assistance
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to guide students through
the process of forming
each letter.

e Word and Sentence
Tracing: Help students
trace words and sentences
with their fingers before
attempting them
independently.

« Materials:

e Raised-line or tactile
writing boards

e Tactile letters and objects
to represent different letter
shapes

e Adaptive writing tools
such as thicker pencils or
special grips for easier

handling
Class 2 English
Learning Outcomes Basis of adaptation
Listening
1. Identify and [ Multisensory Approach: 1. Hard of Hearing and
discriminate sounds. «  Incorporate auditory, Low Vision

tactile, and visual ) )
strategies to make sound | APProach: Combine high-

identification meaningful. | contrast visual aids with
0 Individualized Support: auditory prompts and
o Tailor activities to each interactive materials.
student’s sensory needs ..
 Activities:

and abilities, providing ]
one-on-one guidance if * Sound Matching Cards:

Create tactile cards with

necessary. :

0 Engagement Through different So_und

Interaction: representations (e.g., a rattle

« Use hands-on activities for a shaking sound, a bell

and interactive tools to for a ringing sound). Have
keep students engaged students match these with
and encourage active corresponding sounds played
participation. aloud.

0 Simple and Clear ¢ Auditory Discrimination

Games: Play a series of
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Instructions:

e Use clear, concise
instructions and reinforce
them with physical cues or
demonstrations.

sounds and ask students to
identify or differentiate
between them, using visual
cues such as flashing lights
or high-contrast cards.

e Sound Sorting: Provide
objects or images
representing different sounds
and ask students to sort them
according to the sounds they
make.

« Materials:

¢ Tactile and high-contrast
cards

¢ Audio devices for sound
playback

¢ Flashing light toys or simple
visual aids to signal when a
sound is played

2. Deaf and Low Vision
Approach: Use tactile and
visual elements combined
with auditory cues to
engage students.

« Activities:

e Tactile Sound Boards: Use
boards with different textures
and objects that represent
various sounds (e.g., a soft
fabric for a whooshing
sound, rough paper for a
crinkling sound).

¢ Guided Sound Recognition:
Place objects on a table while
playing the corresponding
sounds. Help students feel
each object as the sound is
played to connect the
sensation with the sound.

e Interactive Hand Clapping:
Make a game out of clapping
or tapping in response to
specific sounds to develop
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the ability to differentiate
them.

« Materials:

e Tactile sound boards or
textured objects

¢ Audio devices for sound
playback

¢ Hand clapping or tapping
tools

3. Blind and Hard of

Hearing

Approach: Focus on

tactile methods and

auditory prompts to help
students identify sounds.

« Activities:

¢ Sound-Obiject Pairing:
Provide students with tactile
objects and have them listen
to corresponding sounds.
Encourage them to match
each sound with its object by
touch.

¢ Guided Hand Movements:
Use hand-over-hand
assistance to help students
feel and explore objects
while listening to related
sounds.

e Interactive Sound Sorting:
Use distinct textures to
represent different sounds
and have students sort them
into categories as they listen.

« Materials:
e Tactile sound objects

¢ Audio devices for playing
sounds

e Textured sorting boards or
containers

4. Deaf and Blind
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Approach: Implement
intensive tactile and
hand-over-hand guidance
to help students identify
sounds.

« Activities:

¢ Hand-Over-Hand Sound
Exploration: Place objects in
the student’s hand while
playing sounds related to
each item. Guide the
student’s hand to help them
explore the object as they
listen.

e Tactile Sound Matching: Use
raised or textured cards with
objects or symbols that
represent sounds. Students
can match these with the
actual sound being played.

¢ Sound Recognition Through
Vibration: Use vibrating
devices that respond to
different sounds, allowing
students to feel the vibration
as the sound plays.

« Materials:

e Tactile sound cards or
objects

e Audio devices or vibrating
sound toys

e Guided hand-over-hand tools
for tactile exploration

General Activities for All
Groups
1. Sound
Identification
Flashcards:

o Create flashcards that feature
an object on one side and a
corresponding sound that can
be played.
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2. Interactive Games:
e Use games such as "Sound
Bingo," where students
match sounds to pictures or
objects.

3. Story Time with

Sounds:
¢ Read stories and incorporate
sound effects, encouraging
students to identify and react
to the sounds with tactile
cues or gestures.
4. Listening Stations:
e Set up stations with different
sounds and objects for
students to explore and learn
to identify them
independently or with
support.

2. ldentify words that
have the same initial,
medial or final sound.

0 Multisensory Input:

o Utilize auditory, tactile,
and visual methods to
identify and distinguish
sounds.

0 Incremental Learning:

e Introduce sounds step by
step, focusing on one
position (initial, medial, or
final) at a time.

[0 Accessible Formats:

o Use tactile objects, large
print, braille, or vibrating
cues to represent sounds
and words.

0 Reinforcement Through
Repetition:

e Provide repeated
opportunities to practice
identifying matching
sounds.

1. Hard of Hearing and

Low Vision

Approach: Combine clear

auditory cues with high-

contrast visuals and

tactile aids.

« Activities:

¢ Sound Sorting Boxes:
Present words on high-
contrast cards, and have
students place them in boxes
labeled with the same initial,
medial, or final sound (e.g.,

"cat" and "car" in the same
box for /k/ sound).

e Tactile Word Matching:
Provide textured word cards
where students can feel and
identify words with similar
sounds.

e Interactive Word Wheels:
Use a tactile or visual wheel
with sound categories (e.g.,
/bl, Ip/) and ask students to
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match words.

« Materials:

¢ High-contrast or tactile word
cards

¢ Sound boxes labeled with
large print or textures

¢ Visual aids or simple tactile
word wheels

2. Deaf and Low Vision
Approach: Focus on
tactile exploration and
visual supports with
minimal reliance on
auditory input.

« Activities:

e Braille Sound Sorting:
Present words in braille or
raised letters, and guide
students to sort them by
initial, medial, or final sound.

e Tactile Symbol Matching:
Use tactile symbols or
objects to represent sounds
(e.g., a bell for /b/) and pair
them with corresponding
words.

e Sound Category Exploration:
Create tactile charts where
students group words with
the same sound into columns
or categories.

« Materials:

e Braille or raised letter word
cards

e Tactile sound symbols or
objects

¢ Raised charts or tactile
boards

3. Blind and Hard of
Hearing
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Approach: Emphasize
tactile materials and
auditory cues for
recognizing matching
sounds.

« Activities:

e Tactile Sound Pairs: Use
textured cards or objects to
represent words, grouping
those with the same sounds
for students to match by
touch.

e Hand-Over-Hand Sorting:
Guide students in sorting
tactile cards with words
based on sound similarities.

¢ Sound and Object
Connection: Provide physical
objects related to words (e.g.,
a toy car for /k/ sound in
"car') and encourage
matching by sound category.

« Materials:

e Textured word cards or
objects

¢ Sound playback devices for
reinforcement

¢ Guided hand-over-hand tools

4. Deaf and Blind
Approach: Rely entirely
on tactile learning and
physical interaction.

« Activities:

e Tactile Word Matching: Use
raised or embossed word
cards and guide students to
match cards with similar
sounds using hand-over-hand
assistance.

e Tactile Sorting Boards:
Provide sorting boards with
tactile markers to categorize
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words by their initial, medial,
or final sounds.

e Sound Associations Through
Objects: Use objects to
represent words, grouping
them into sound categories
based on tactile features.

« Materials:

e Embossed or raised word
cards

e Tactile sorting boards

e Objects related to word
sounds for tactile exploration

General Activities for All
Groups
1. Sound Sorting

Games:

o Create a game where
students categorize tactile or
visual word cards into sound
groups.

2. Word Puzzles:

o Use tactile puzzles where
students assemble words
with the same initial, medial,
or final sounds.

3. Story Time with

Sound Emphasis:
¢ Read short tactile or braille
stories, emphasizing words
with the same sounds and
encouraging students to
identify them.

4. Interactive Sound
Matching:
e Use objects, cards, or tactile
boards where students match

words based on sound
similarities.

3. Recognize, identify
and produce rhyming
words. (e.g. cow

Basis of Adaptation
1. Multisensory Learning:
o Combine tactile,

1. Hard of Hearing and
Low Vision
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—NOW)

visual, and
auditory inputs to
help students
understand and
produce rhyming
words.

Incremental Teaching:

o

o

Start with simple
and familiar
rhyming pairs
before introducing
more complex
words.

. Accessible Materials:

Use braille, raised
text, high-contrast
visuals, or objects
to represent
rhyming pairs.

Interactive and Fun
Activities:

@)

Engage students in
creative and
playful methods to
recognize rhymes.

Approach: Use clear
auditory cues combined
with large, high-contrast
visuals and tactile aids.

« Activities:

e Rhyming Pair Match:
Provide large-print or tactile
cards with rhyming word
pairs (e.g., "cow" and "now")
and have students match
them.

e Rhyming Object Game: Use
real objects or pictures (e.g.,
a toy cow and a picture of a
plow) to illustrate rhyming
words.

e Listening and Repeating:
Play recordings of rhyming
words with exaggerated
pronunciation to help
students recognize the
pattern.

« Materials:

e Large-print or tactile word
cards

¢ Objects or high-contrast
pictures representing
rhyming pairs

e Audio devices with
adjustable volume for word
playback

2. Deaf and Low Vision
Approach: Use braille or
tactile materials
combined with visual
aids.

« Activities:

e Tactile Rhyme Pairs: Provide
braille or raised-word cards
and guide students to match
rhyming pairs by touch.

e Tactile Rhyme Stories:
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Create short tactile stories
with rhyming words and let
students identify and match
rhymes within the story.

e Object Exploration: Pair
objects with rhyming names
(e.g., atoy "cat" and a "hat")
for students to feel and
connect through rhyming.

« Materials:

e Braille word cards or raised-
text materials

e Tactile objects for rhyming
words

¢ High-contrast storyboards
with rhyming words in
braille or raised text

3. Blind and Hard of

Hearing

Approach: Use tactile

materials and auditory

cues to teach rhymes.

« Activities:

¢ Tactile Rhyme Sorting:
Present tactile cards with
words or objects and guide
students to sort them into
rhyming groups.

e Sound and Touch Rhyme
Games: Use vibrating cues or
sounds linked with tactile
word cards to reinforce
rhyming words.

o Auditory Exploration:
Record rhyming words and
encourage students to listen
and identify similar-ending
sounds.

« Materials:

e Tactile word cards or
embossed objects

e Audio devices with
adjustable playback for
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rhyming words
e Vibrating tools for sound
association

4. Deaf and Blind
Approach: Focus entirely
on tactile learning and
object-based activities.

o Activities:

¢ Tactile Object Matching:
Provide pairs of objects that
rhyme (e.g., "bat" and "hat")
and let students explore and
match them through touch.

e Rhyme Pair Sorting: Use
embossed or braille word
cards to help students group
rhyming words.

e Tactile Stories with Rhymes:
Create short tactile-based
stories with rhyming words
for students to feel and
identify rhymes.

« Materials:

¢ Tactile objects or models for
rhyming pairs

e Braille word cards or raised
text

e Tactile sorting boards or
containers

General Activities for All
Groups
1. Rhyme Matching

Game:
¢ Create a multisensory
matching game where
students pair rhyming cards,
objects, or tactile words.

2. Rhyme and Act:
e Combine rhyming words
with actions (e.g., "hop" and
"stop") and encourage
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students to act out the
rhyming pair.

3. Storytime Rhymes:

¢ Read aloud or present tactile

stories with rhyming words,
asking students to identify
and repeat rhymes.

4. Create a Rhyme

Box:

e Fill a box with tactile or
braille items representing
rhyming pairs and let
students explore and match
them.

4. Identify individual
sounds in words.

0 Focus on Sensory Strengths:

o Use tactile, visual, or
auditory inputs depending
on the student’s abilities.

0 Sequential and Incremental
Learning:

e Begin with simple,
familiar words and
gradually move to more
complex ones.

0 Repetition and Practice:

e Reinforce learning
through repetitive,
engaging activities.

0 Accessible Tools:

e Incorporate braille, tactile
materials, visual aids, and
sound tools as needed.

1. Hard of Hearing and

Low Vision

Approach: Leverage

residual hearing with

visual aids and tactile

resources.

« Activities:

1. Sound Segmentation
with Visuals:

¢ Show a large, high-contrast
visual of a word (e.g., "cat™)
and break it into individual
sounds (/c/, /al, It/) while
pointing to each letter.

2. Tactile Sound Mapping:
o Use raised or textured letter
cards to represent the sounds
of a word. Let students touch
the letters while you
articulate each sound.

3. Interactive Sound

Board:

e Use a sound board with
buttons or objects
representing individual
sounds. Let students press or
touch the corresponding
sound components.
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« Materials:

e Large-print, high-contrast
letter cards

¢ Raised-text or tactile
alphabet cards

¢ Audio tools with adjustable
volume for sound
segmentation

2. Deaf and Low Vision

Approach: Focus on

tactile learning with

visual reinforcements.
o Activities:

1. Braille Sound Blocks:

¢ Provide braille blocks for
letters in a word. Students
can feel and identify
individual sounds by
arranging the blocks
sequentially.

2. Tactile Word Puzzles:

¢ Create puzzles where each
piece corresponds to a sound
in a word. Students assemble
the pieces to form the word.

3. Object-to-Sound

Association:

e Present an object (e.g., a toy
cat) and provide tactile or
braille representations of its
sounds (/c/, /al, It/).

« Materials:

o Braille blocks or raised-letter
puzzles

e Tactile word boards with
sound breakdowns

¢ High-contrast visuals paired
with tactile aids

3. Blind and Hard of
Hearing
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Approach: Emphasize
tactile tools and residual
hearing for sound
recognition.

« Activities:
1. Tactile Sound Strips:

¢ Provide strips with raised
letters corresponding to the
sounds in a word. Let
students trace and vocalize
each sound.

2. Auditory Sound
Segmentation:

e Use recordings of segmented
sounds for words. Students
can listen and repeat the
individual sounds.

3. Tactile Word Building:

o Offer textured letters that
students can combine to form
words, focusing on each
sound.

« Materials:

e Textured or raised alphabet
letters

e Sound recordings or
vibrating sound aids

o Tactile letter strips

4. Deaf and Blind
Approach: Use tactile and
object-based methods to
teach sound
identification.
« Activities:
1. Tactile Sound
Matching:
¢ Present objects (e.g., a "cat™)
and their corresponding

braille or tactile letters.
Guide students in identifying
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and sequencing the sounds.
2. Embossed Sound Path:
¢ Create embossed cards with
individual sounds of a word
in sequence. Students trace
the cards while learning the
sounds.
3. Sound Tactile

Exploration:

¢ Use a sound-specific tactile
board where each section
corresponds to a sound.

- Materials:

e Braille or embossed word
cards

e Tactile sound boards with
distinct textures for each
sound

¢ Objects with associated
braille or tactile sounds

General Activities for All
Groups
1. Sound Sorting

Game:

e Provide a mix of sounds in
tactile, auditory, or visual
forms and let students group
them to form words.

2. Sound Action

Game:

e Associate each sound with an
action or object. For instance,
the sound /b/ could be tied to
a ball.

3. Build-a-Word
Activity:
e Offer tactile or visual letters
for students to combine into

words, focusing on
identifying each sound.

5. Comprehend words

O Focus on Context:

1. Hard of Hearing and
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and simple
expressions.

o Use real-life contexts or
familiar scenarios to
enhance comprehension.

0 Multisensory Input:

e Provide information
through tactile, visual,
auditory, or combined
modalities depending on
the student’s sensory
abilities.

[0 Incremental Learning:

e Start with single words or
simple expressions and
progress to short phrases.

O Repetition and Practice:

e Reinforce comprehension
through repetitive
exposure and practice in
varied formats.

Low Vision

Approach: Use residual

hearing, visual aids, and

tactile reinforcement to

teach comprehension.

« Activities:

1. Picture-Word

Matching:

¢ Show high-contrast pictures

(e.g., a "book™) and ask

students to match them with
printed or tactile words.

2. Role-Playing Simple
Expressions:

e Use gestures and short
phrases in context, like "Sit
down" or "Come here."

3. Tactile Story Cards:

e Provide textured cards
representing simple
expressions (e.g., a card with
a "wave" for "Hello™).

« Materials:
¢ High-contrast picture cards
e Tactile story or word cards

e Audio aids with clear,
amplified phrases

2. Deaf and Low Vision
Approach: Leverage
braille and tactile tools
combined with
contextual cues for
understanding.
o Activities:
1. Braille Phrase
Matching:
¢ Give braille word cards and
tactile objects. Ask students

to match the braille phrase
with the object.
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2. Expression Practice
with Objects:

¢ Use objects like a toy cup
and teach phrases like "Drink
water."

3. Tactile Scenarios:

e Set up tactile scenes (e.g., a
table with toy food) and
practice phrases like "Eat
lunch."”

« Materials:
e Braille word or phrase cards.
e Tactile objects or scenes

¢ Raised-line drawings for
context clues

3. Blind and Hard of
Hearing

Approach: Rely on tactile
methods and residual
hearing to reinforce
comprehension.

o Activities:

Tactile Symbol
Association:

e Use tactile symbols or
objects to represent words
and expressions. For
example, a miniature chair
represents "Sit down."

Auditory Phrase

Matching:

e Play recorded phrases like
"Open the door"” and provide
a tactile door for association.

Interactive Storytelling:

e Use tactile props to narrate
simple stories and ask
guestions to reinforce
comprehension.

« Materials:

e Tactile symbols or props
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e Sound recordings with
segmented phrases
e Embossed word cards

4. Deaf and Blind
Approach: Focus on
tactile methods and
physical cues for teaching
comprehension.

« Activities:

Object-Based Expression
Learning:

o Pair real-life objects (e.g., a

cup) with their tactile labels
in braille or raised print.

Tactile Expression

Scenarios:

¢ Create tactile environments
(e.g., atoy bed for "Go to
sleep™) to teach expressions.

Partner Interaction:

¢ Use hand-under-hand
guidance to model
expressions like "Come here"
or "Sit down."

« Materials:

¢ Real objects with tactile
labels

o Braille or embossed
expression cards

e Tactile learning kits (e.g.,
miniature environments)

General Activities for All
Groups
Matching Expressions

with Actions:

¢ Present tactile symbols or
objects and guide students to
perform related actions.

Real-Life Role Play:
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e Simulate real-life scenarios
(e.g., asking for help) and
practice associated words
and expressions.

Interactive Games:

¢ Play games like "Find the
Object" using spoken or
tactile clues.

6. Respond to the
audio or the teacher
verbally and
nonverbally.

0 Maximize Sensory Channels:

e Use auditory, tactile, and
visual channels depending
on the child's residual
abilities.

0 Nonverbal Alternatives:

e Focus on tactile cues,
gestures, and alternative
communication methods
like tactile sign language
or object-based
communication.

0 Contextual and Predictable
Cues:

o Use predictable routines
and contexts for consistent
responses.

0 Incremental Practice:

e Start with simple
instructions or cues and
gradually introduce
complex interactions.

1. Hard of Hearing and

Low Vision

Approach: Combine

amplified audio with

large visuals or gestures.

« Activities:

Action-Based Response:

e Play amplified sounds or use
clear verbal instructions, e.g.,
"Clap your hands." Reinforce
with visual gestures.

Visual Cues for

Responses:

e Use large, high-contrast
cards showing actions (e.g.,
"wave" or "stand up") to cue
students.

Interactive Storytelling:

e Pause during storytelling and
ask students to respond with
gestures, like pointing to
images or mimicking actions.

« Materials:

¢ Portable amplifiers or
hearing aids

e Large, high-contrast visual
cards

e Props for storytelling

2. Deaf and Low Vision
Approach: Use tactile and
visual aids along with
hand-under-hand
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guidance.

« Activities:

Tactile Object Responses:

¢ Present objects (e.g., a toy
ball) and ask students to
touch or point when
prompted by tactile or visual
Cues.

Tactile Cues for

Instructions:

o Use tactile symbols or hand-
under-hand gestures for
instructions like "stand up"
or "sit down."

Braille/Embossed Cards
Interaction:

e Ask students to touch and
respond to tactile instruction
cards.

« Materials:

e Tactile symbols for common
actions

e Embossed or braille
instruction cards

¢ Real-life objects for
association

3. Blind and Hard of
Hearing
Approach: Combine
tactile methods with
auditory cues, ensuring
instructions are simple
and clear.

o Activities:
Tactile Instruction Games:

e Provide tactile instructions
using objects (e.g., touch a
block for "stand" or a ball for
"sit™).

Partnered Response
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Practice:

e Use hand-under-hand
guidance to model responses
to cues like "wave" or "shake
hands."

Sound-Based Response:

o Amplify specific sounds (like
clapping or tapping) and
teach students to respond
with an action.

« Materials:

e Vibrating sound aids for
tactile feedback

e Tactile response cards

¢ Real objects for instruction
association

4. Deaf and Blind
Approach: Use tactile
communication and
physical cues exclusively.
» Activities:
Object-Based Response:
e Use objects to give cues and
expect tactile responses (e.g.,
present a textured ball for
"throw").
Hand-under-Hand

Guidance:

e Teach nonverbal responses
like nodding or gesturing
using hand-under-hand
modeling.

Tactile Interaction

Activities:

o Use tactile puzzles or
interactive objects to
encourage responses to
simple instructions.

« Materials:

e Tactile instruction symbols.

¢ Real-life objects (e.g., toy
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tools for "work™)
e Tactile learning Kits

General Activities for All
Groups

Action Songs or Rhymes:

e Use tactile rhythms or visual
gestures to encourage
responses, e.g., tapping along
to a rhythm or touching a
symbol for each verse.

Interactive Commands:

e Incorporate interactive
activities where students
respond to "clap," "tap," or
"sit" using nonverbal cues.

Question-Response

Practice:

e Use tactile or visual
questions and encourage
responses through gestures,
pointing, or actions.

7. ldentify key
information from a
short speech or
conversation.

0 Accessible Input Channels:

e Provide information
through auditory, tactile,
and visual means,
depending on the child’s
abilities.

O Structured and
Contextualized Content:

e Use clear and predictable
language with simple,
concise information.

0 Reinforcement and Practice:

e Provide multiple ways to
reinforce key points
through repetition, hands-
on interaction, or guided
responses.

1. Hard of Hearing and

Low Vision

Approach: Combine

amplified audio with

large print or visual

supports.

« Activities:

Guided Listening with

Visual Prompts:

¢ Play a short, amplified
recording or give a verbal
prompt, accompanied by
high-contrast visual aids. Ask

students to point to or
describe the main idea.
Audio-Visual Matching:
¢ Provide three large picture
cards. After playing or
saying a short description,
have students identify the
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card that matches the key
information.

Key Word Highlighting:

o Amplify a conversation with
repeated emphasis on key
words. Students identify
those words using visual
aids.

« Materials:

o Amplified audio devices or
hearing aids

¢ High-contrast visual cards
with simple images or words

2. Deaf and Low Vision
Approach: Focus on
tactile and visual
information with written
supports.

« Activities:

Tactile Keyword

Identification:

e Use embossed cards or
objects representing key
ideas in a tactile story or
conversation. Students feel
and identify the key object.

Sign Language with

Visuals:

¢ Present key information
using tactile sign language
alongside visual aids like
large, high-contrast
flashcards.

Tactile Matching Game:

® Provide tactile symbols or
objects. After a conversation,
ask students to match
symbols to key points.

« Materials:

o Braille or embossed key
information cards
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e Tactile objects representing
keywords

3. Blind and Hard of

Hearing

Approach: Combine

tactile and auditory

inputs with simplified,
repetitive messages.

« Activities:

Interactive Listening:

e Use a short story or
conversation delivered in
amplified audio, combined
with tactile objects. Students
identify the key object
related to the story.

Tactile Response Activity:

¢ Provide a set of objects
related to a short
conversation. Students pick
the object that matches the
key information.

Partner Practice:

e Use hand-under-hand
guidance to model listening
for key points in tactile or
spoken interactions.

« Materials:

e Vibrating sound aids for
auditory cues

¢ Real objects associated with
key conversation points

4. Deaf and Blind

Approach: Focus on

tactile storytelling and

object-based learning.
o Activities:

1. Tactile Story Key
Points:
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e Present a tactile story with
objects representing each
part. Students identify the
key object for the main idea.

2. Guided Tactile

Interaction:
¢ Use hand-under-hand
guidance to highlight tactile
signs or symbols for the key
points of a conversation.

3. Object Sorting by Key
Ideas:

¢ Provide a set of objects.
After the tactile story,
students sort objects based on
relevance to the main point.

« Materials:

e Tactile learning kits

e Textured objects for story
cues

e Tactile signs or symbols for
key ideas

General Activities for All

Groups

Interactive Stories:

e Use multisensory storytelling
where students identify key

points through touch, visuals,
or sound.

Question and Answer:

¢ Provide short tactile,
auditory, or visual prompts
and ask simple, related
questions.

Simple Conversations:

¢ Role-play a short, predictable
conversation, then ask
students to point to or
identify the key information
using tactile symbols or
visual aids.

8. Follow the message

O Accessible Input Modes:

Hard of Hearing and Low
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in short simple
conversations.

e Use a combination of
tactile, auditory, and
visual supports depending
on the child’s abilities.

[0 Simplified Language:

o Ensure conversations are
concise, structured, and
contextualized to familiar
topics.

0 Engagement Through
Multisensory Supports:

e Incorporate tactile
objects, gestures, or
written cues to enhance
understanding.

00 Active Participation:

e Use interactive methods to
ensure children engage
with the conversation and
demonstrate
comprehension.

Vision

Approach: Utilize
amplified audio and
visual cues.

« Activities:

4. Guided

Conversations:

e Teacher or peer uses slow,
amplified speech and
gestures. Students respond by
repeating key phrases or
pointing to visual aids.

5. Matching Activity:

o After a short conversation,
students match visuals or
objects to the main ideas.

6. Story Completion:

e Begin a conversation or story
and ask students to complete
it using key words or
phrases.

« Materials:

e Amplified audio devices
e Large, high-contrast picture
cards or written prompts

2. Deaf and Low Vision
Approach: Use tactile and
visual supports with
written or symbol-based
prompts.
« Activities:

7. Tactile Turn-Taking:

¢ Engage in a conversation
using tactile sign language or
symbols. Students respond
by touching or using tactile
gestures.

8. Symbol Matching:

¢ Provide tactile symbols for
conversation topics. After the
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conversation, students sort or
match symbols to the correct
message.

9. Role-Playing:

e Act out a familiar scenario
(e.g., greeting, asking for
help) with tactile cues.
Students practice following
and responding to the
dialogue.

« Materials:

e Tactile sign language
resources

e Embossed or textured cards
for key ideas

3. Blind and Hard of

Hearing

Approach: Use tactile and

auditory input with clear,

repetitive conversations.
» Activities:

1. Tactile Conversation

Prompts:

¢ Present objects associated
with a topic. Students follow
the conversation and identify
the correct object when
prompted.

2. Echo Conversations:

e Speak short sentences in
amplified audio, and students
repeat or respond using
tactile cues or gestures.

3. Interactive Games:

o Use tactile boards or objects
for turn-based Q&A games
to reinforce conversational
skills.

« Materials:

e Vibrating sound aids or
amplified devices

o Real-life objects representing

113




conversation topics
4. Deaf and Blind
Approach: Focus on
tactile-only
communication methods
with repetition and
predictability.

o Activities:

1. Tactile Storytelling:

e Use objects to represent parts
of a conversation. Students
handle objects to follow and
engage with the
conversation.

2. Hand-Under-Hand
Modeling:

¢ Guide students through
tactile signs or symbols
during the conversation.

3. Role-Playing with

Objects:

e Use real or tactile objects
(e.g., a cup for “drinking,” a
ball for “playing”) to
simulate familiar
conversations.

« Materials:

e Tactile objects or story Kits.

e Braille conversation prompts
or cues.

General Activities for All
Groups
1. Predictable
Routines:

e Base conversations on
familiar routines (e.g.,
greetings, asking for help).

2. Q&A with Prompts:

e Provide simple questions
during the conversation.
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Students answer using tactile,
visual, or verbal responses.

3. Multisensory Story

Conversations:

e Present a story or scenario
and pause to ask
comprehension questions
using tactile or visual aids.

9. Perform a variety of
listening
comprehension tasks.

1. Accessible
Communication Modes:
o Use tactile, visual,
and auditory cues
depending on the
student’s sensory
abilities.

2. Multisensory Integration:

e Engage multiple senses to

facilitate comprehension tasks.
3. Simplification and
Context:

e Simplify tasks to align with
students' developmental and
communication levels.

4. Active Engagement:

e Include hands-on and
interactive activities to foster
comprehension.

1. Hard of Hearing and
Low Vision
Approach: Combine
amplified audio with
large, high-contrast
visuals.

« Activities:
1. Picture-Based

Listening Tasks:

e Play a short audio or
teacher’s instructions and
have students point to or
select a corresponding
picture or object.

2. Sequencing Stories:

e Listen to a short story, then
arrange picture cards or
written steps in the correct
sequence.

3. Action Listening:

e Follow instructions to
perform actions (e.g., "Clap
your hands," "Touch your
nose").

« Materials:

o Amplified audio devices

e Large, clear visual aids or
high-contrast printed
materials

¢ Objects for hands-on
activities

2. Deaf and Low Vision
Approach: Focus on
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tactile symbols and
gestures with written or
symbol-based supports.
« Activities:
1. Tactile Symbol
Matching:
e Use tactile symbols or
objects representing the story
or instructions. Students

match the symbols to the
task.

2. Interactive Gesture
Activities:
o Use tactile or large gestures
for commands (e.g., “Wave

your hand”). Students mimic
the gestures.

3. Tactile Sequence:

o After a tactile story or set of
instructions, students arrange
tactile objects in order.

« Materials:
e Tactile symbols and
embossed cards
¢ Real-life objects for
comprehension tasks
e Braille labels or large-print
cues

3. Blind and Hard of
Hearing
Approach: Use tactile and
amplified auditory input
to clarify tasks.

« Activities:
1. Object Identification

Tasks:

e Listen to a teacher's
description and select the
correct tactile object.

2. Action Commands:
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e Follow short, clear
commands using gestures or
simple actions (e.g., “Pick up
the ball”).

3. Tactile Story Tasks:

e Listen to a story and answer
questions by selecting
objects or reenacting parts of
the story.

« Materials:

o Amplified devices for clear
auditory input

e Tactile objects or models to
represent ideas

e Vibrating sound aids for
reinforcement

4. Deaf and Blind
Approach: Use tactile
communication
exclusively with clear,
repetitive input.

o Activities:
1. Tactile Commands:

¢ Use hand-under-hand
modeling to give
instructions. Students
perform the action or select
the correct tactile object.

2. Tactile Matching

Games:

o After a tactile story or
instruction, match objects or
symbols to the task.

3. Tactile Q&A:

¢ Present a tactile story, then
ask questions. Students
respond with tactile symbols
or objects.

« Materials:

e Tactile story Kits or symbols.

¢ Real-life objects for tasks.
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e Braille prompts for
additional input.

General Activities for All
Groups
1. Sorting and
Categorizing:

¢ Present objects or images
after listening to a short story
or command, and ask
students to sort them by
category (e.g., fruits,
animals).

2. Matching Tasks:

e Match a description to an
object, image, or tactile
symbol.

3. Role-Playing:

e Act out scenarios after
hearing short instructions or
conversations.

4. Question and

Answer:

e Ask simple comprehension
questions and allow
responses through gestures,
tactile symbols, or verbal
answers.

10. Show an
understanding of
simple stories with
visual clues.

O Accessible Storytelling:
e Use tactile, auditory, or
visual storytelling
methods based on the

student’s sensory abilities.

0 Multisensory Engagement:
« Integrate touch, sound,
and visuals to reinforce
comprehension.
0 Simplification and Support:
e Provide clear, short
stories with relevant and
accessible clues.
[0 Active Participation:

1. Hard of Hearing and
Low Vision
Approach: Use amplified
sound with large, clear
images or visual props.

« Activities:
1. Picture Clue Stories:

e Show large images or picture
cards as the teacher narrates
a story. Ask students to
sequence the pictures or
point to images representing
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Encourage interaction
with story elements for
better understanding.

key parts.
2. Interactive Object
Story:

o Use real objects from the
story (e.g., a toy cat for a
story about a cat). Let
students interact with these
objects during the narration.

3. Role-Playing:

o After hearing the story, have
students act out scenes with
guidance.

« Materials:

o Amplified audio devices

e L arge, high-contrast pictures
or real objects related to the
story

2. Deaf and Low Vision

Approach: Focus on

tactile and large, clear

visuals with symbol-

based clues.

« Activities:

1. Tactile Storyboards:

¢ Create a tactile storyboard
with raised pictures or
objects representing the
story. Let students feel the
tactile elements while
hearing the teacher narrate.

2. Symbol Matching:

¢ Provide tactile symbols for
each part of the story. Ask
students to match the
symbols to the story
sequence.

3. Gesture Support:

¢ Use hand-over-hand gestures
or large, exaggerated
gestures to emphasize story
actions.
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« Materials:
e Tactile storyboards or raised
pictures
o Real-life objects for tactile
exploration
e Braille or large-print text
with symbols

3. Blind and Hard of

Hearing

Approach: Emphasize

tactile and auditory input

with clear, slow
narration.
o Activities:

1. Tactile Object Stories:

e Use real objects that
represent story elements
(e.g., asmall ball for a story
about playing). Let students
hold or explore these objects
while listening.

2. Tactile Sequencing:

e Present tactile objects or
symbols representing the
story sequence. Ask students
to arrange them correctly.

3. Q&A Interaction:

o After the story, ask questions
and let students respond by
pointing to objects or using
gestures.

« Materials:

o Amplified audio aids

e Tactile symbols or objects
for key story elements

e Vibrating sound aids for
emphasis

4. Deaf and Blind
Approach: Use hand-
over-hand storytelling,
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tactile symbols, and
repetitive patterns.
o Activities:
1. Tactile Storytelling:
¢ Narrate the story using tactile
objects or textures to
represent each key element.
Use hand-under-hand
guidance to explore the
objects.
2. Tactile Matching
Tasks:

e Match tactile symbols to
objects or textures in the
story.

3. Reenactment with
Guidance:

e Use guided actions to help
students reenact parts of the
story (e.g., moving a toy car
for a driving scene).

« Materials:

e Tactile story elements, like
objects or textures

¢ Raised or Braille text for
story labels

e Vibrating cues to signal
transitions in the story

General Activities for All
Groups
1. Story Map
Creation:
e Create a tactile or visual map
of the story with key points.
Let students follow along and

point to or touch each part as
the story progresses.

2. Interactive Story
Discussions:

e Discuss the story using
accessible modes (tactile
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symbols, gestures, or verbal
communication).

3. Creative
Expression:

¢ Have students recreate the
story through drawing, object

arrangement, or gestures.

Speaking

1. Decode phonetically
regular and irregular
words using letter sound
knowledge, e.g. rat, too,
blank, house, have, said,
where etc.

e Accessible Phonetic
Decoding: Adapt letter-sound
association and decoding
techniques using tactile,
auditory, and visual aids based
on the child's sensory abilities.
e Multisensory Learning:
Combine touch, sound, and
visuals to support word
decoding.

e Simplified Content: Begin
with familiar and frequently
used words.

e Repetition and Interaction:
Provide ample opportunities for
practice through repetition and
engagement.

1. Hard of Hearing and Low Vision

Approach: Focus on amplified
sound and clear, high-contrast
visuals.

o Activities:
1. Sound-Word
Matching:

e Use an amplified audio device to
produce sounds for "r", "a", and
"t". Show a large, high-contrast
card with "rat" written on it.
Have students match the sounds
to the word.

2. Word Puzzles:

¢ Provide puzzle pieces with
letters or parts of wWords.
Students arrange these to form
words like "too" or "blank" after
hearing them.

3. Visual Word
Decoding:

e Display words in large fonts.
Teacher poInts to each letter
while enunciating sounds.
Students repeat and blend the
sounds to form the word.
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o Materials:

e Large, high-contrast letter cards
or word puzzles.
e Amplified audio devices or apps.

2. Deaf and Low Vision

Approach: Use tactile cues,
hand gestures, and large, clear
visuals.

e Activities:
1. Tactile Letter Tracing:

e Provide tactile letters for "rat,"
"too," etc. Students trace letters
while the teacher signs the
corresponding sounds.

2. Tactile Word Matching:

e Pair tactile letter tiles with a
raised word card. Students
match tiles to form complete
words.

3. Gesture-Based Decoding:

e Teacher signs each sound (e.g.,
/r/, /a/, /t/), and students
combine the signs to recognize
the word.

« Materials:

e Tactile alphabet letters and
word cards

e Raised text or symbol-based
visual aids

3. Blind and Hard of Hearing

Approach: Emphasize tactile
and auditory cues with clear
articulation.
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e Activities:
1. Tactile Sound Exploration:

e Provide tactile letters for words
like "house" or "have." Students
feel each letter while the teacher
pronounces its sound through
amplified devices.

2. Auditory Word Assembly:

e Teacher articulates each sound
slowly and distinctly (e.g., /h/,
Jou/, /s/). Students arrange
tactile letters to form the word.

3. Word Games:

e Use tactile dice with letters. Roll
them and guide students to form
simple words.

« Materials:

e Tactile letter tiles or dice.
o Amplified audio tools

4. Deaf and Blind

Approach: Use tactile symbols,
hand-over-hand guidance, and
Braille resources.

e Activities:
1. Tactile Word Building:

e Provide Braille letters or tactile
tiles for each word. Guide
students hand-over-hand to
arrange letters into "rat," "too,
etc.

2. Tactile Story Integration:

e Integrate decoding into a tactile
story. For instance, use a tactile
rat figure and spell "rat"
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together with Braille letters.
3. Guided Sound Decoding:

e Use hand movements or
vibrations to represent sounds
while students arrange
corresponding tactile letters.

o Materials:

e Braille and tactile letters or
symbols

e Vibrating cues or hand-guided
tools

General Activities for All
Groups

1. Decoding Routines:

e Begin each session with a
routine of decoding simple
words.

2. Multisensory Word Play:

e Blend sounds using touch (tactile
letters), sound (teacher or
device), and visual aids (if
applicable).

3. Reinforcement Games:

e Use tactile or visual matching
games to reinforce letter-sound
associations.

Materials Needed

e Tactile and/or Braille letter
sets.

e Amplified audio tools.

e Llarge-print or high-
contrast word cards.

e Raised or tactile word
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puzzles.

2. Produce words,
phrases, simple
sentences with
intelligible
pronunciation.

e Accessible Communication:
Use multimodal approaches to
teach pronunciation, including
tactile, auditory, and visual cues
tailored to the student's sensory
abilities.

¢ Repetition and Practice:
Provide multiple opportunities
to practice word and sentence
production through guided and
independent activities.

e Simplified Language: Start
with familiar and frequently
used words and phrases,
gradually building complexity.

1. Hard of Hearing and Low Vision

Approach: Leverage amplified
sound, visual aids, and clear
articulation.

e Activities:
. Guided Repetition:

[N

= Teacher pronounces a word or
phrase clearly, using amplified
sound. Students repeat,
focusing on accuracy.

2. Visual Sentence Practice:

= Show a large, high-contrast
sentence card (e.g., "l like
cats"). The student repeats the
sentence after the teacher.

3. Peer Interaction:

=  Pair students for simple
conversational practice (e.g.,
"What is your name?" "My
name is...").

e Materials:
=  Amplified hearing devices
= High-contrast word and
sentence cards
2. Deaf and Low Vision
Approach: Focus on tactile
cues, sign language, and visual

support.

e Activities:
1. Sign and Say:

= Teacher demonstrates a word
or phrase using sign language
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and lip movements. The
student mimics both the sign
and the pronunciation.

2. Tactile Speech Practice:

= Use tactile objects related to
words (e.g., a ball for "ball").
Students feel the object and
say the word.

3. Sentence Formation with
Cues:

= Provide tactile sentence-
building kits where students
assemble words into a phrase
or sentence and attempt to
pronounce them.

« Materials:

» Tactile objects and sentence
kits

»  Visual aids with large text and
symbols

3. Blind and Hard of Hearing

Approach: Use tactile cues and
auditory repetition to teach
pronunciation.

e Activities:
1. Tactile Pronunciation
Practice:

» Use Braille cards for words and
phrases. Teacher pronounces
each word, and the student
repeats after tactile
exploration of the Braille.

2. Audio Sentence Builder:

* Provide audio prompts (e.g.,
"Say: | like dogs"). Students
respond verbally.

3. Object-Based Speech:

* Present tactile objects, such as
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a miniature dog or cat.
Students name the object and
form a related sentence.
e Materials:

» Braille word cards

» Tactile objects

* Audio devices with clear
prompts

4. Deaf and Blind

Approach: Focus on tactile and
hand-over-hand guidance for
sentence production.

e Activities:
1. Hand-Over-Hand Modeling:

= Teacher guides the student's
hands to feel Braille or tactile
words, then models
pronunciation through
vibrations or mouthing the
word.

2. Tactile Sentence Practice:

* Provide tactile sentence strips
with Braille words. Students
arrange them into sentences
and attempt pronunciation.

3. Vibrational Feedback:

= Use vibrating tools to mimic
speech rhythm while the
student produces words or
phrases.

« Materials:
= Braille and tactile sentence
strips

= Vibrational tools or feedback
devices

General Activities for All
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Groups
1. Daily Practice:

= Start each session with
repetition of familiar words
and phrases.

2. Progressive Sentence
Building:

»= Begin with single words, then
combine into phrases, and
finally construct sentences.

3. Interactive Drills:
= Use games or interactive

activities like "What’s this?" or
"Name the object."”

3. Participate in short
conversation with
teachers and friends
using simple English.

e Accessible Communication:
Use multimodal communication
techniques, including speech,
tactile signing, visual aids, and
assistive technology.

e Simplified Conversations:
Keep exchanges brief, focused,
and relevant to the students'
daily lives and abilities.

¢ Repetition and Practice:
Ensure frequent practice in a
structured and supportive
environment.

e Encourage Interaction:
Facilitate communication with
peers and teachers through
guided prompts and role-play.

1. Hard of Hearing and Low Vision

Approach: Use amplified sound
and visual supports to facilitate
conversational skills.

o Activities:
1. Teacher-Guided
Conversations:

1. Teacher asks a simple question
(e.g., "How are you?"). Student
responds (e.g., "l am fine.").

2. Peer Role-Play:

2. Pair students to practice
structured dialogues (e.g.,
"What is your name?" "My
name is...").

3. Interactive Games:

3. Use visual cards with prompts
for conversation starters (e.g.,
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"What do you like to eat?").
« Materials:

4. Amplified hearing aids or
sound systems

5. Large, high-contrast
conversation cue cards

2. Deaf and Low Vision

Approach: Incorporate tactile
signing, visual cues, and finger
spelling.

e Activities:

1. Tactile Question-Answer
Practice:

6. Teacher uses tactile signing to
ask a question. The student
responds verbally or through
tactile signing.

2. Object-Based Conversations:

7. Provide objects (e.g., a ball or
apple) to discuss (e.g., "What is
this?" "It is an apple.").

3. Picture-Based Dialogue:

8. Use large, high-contrast images
of everyday scenes for
students to describe and
discuss.

e Materials:

9. Tactile and visual
communication tools
10. High-contrast image cards

3. Blind and Hard of Hearing

Approach: Focus on tactile
prompts, auditory feedback, and
guided interaction.

e Activities:
1. Tactile Dialogue Practice:

11. Provide Braille prompts (e.g.,
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12.

13.

14.
15.
16.

"How old are you?") for
students to read and respond.

Object Interaction:

Use tactile objects to prompt
conversation (e.g., "What is
this?" "This is a book.").

Audio Prompts:

Play audio recordings of
questions or phrases. Students
respond verbally.

e Materials:

Braille cue cards

Tactile objects for reference
Clear audio recordings

4, Deaf and Blind

Approach: Use tactile
communication methods, hand-
over-hand guidance, and
simplified responses.

17.

18.

19.

o Activities:
Hand-Over-Hand Practice:

Teacher uses hand-over-hand
guidance to teach signs for
common phrases (e.g., "Good
morning.").

Tactile Conversation Boards:
Use boards with tactile
symbols or Braille to initiate
conversation topics.

Guided Interaction:
Facilitate peer interaction

through tactile prompts (e.g.,
guiding the student to "ask" a
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peer a question like "What is
your favorite color?").

o Materials:

20. Tactile communication boards
21. Braille tools and hand-over-
hand guidance

General Activities for All
Groups

1. Daily Conversation Practice:

22. Begin each session with
greetings and simple
exchanges.

2. Structured Role-Play:

23. Use common scenarios (e.g.,
"At the park," "In the
classroom") for guided
practice.

3. Interactive Storytelling:

24. Incorporate short stories or
scenarios where students can
participate by answering
guestions or adding to the
dialogue.

4. Describe familiar
objects, persons and
events using simple
adjectives and adverbs.

e Accessible Language: Use
multisensory approaches to
teach adjectives and adverbs.

¢ Real-Life Contexts: Focus
on familiar and meaningful
objects, people, and events.

e Incremental Learning:
Introduce one adjective or
adverb at a time with repetition
and practice.

e Assistive Tools: Incorporate
tactile, visual, and auditory tools
based on the students' sensory
abilities.

1. Hard of Hearing and Low Vision

Approach: Use amplified
sound, large visuals, and verbal
explanations.

e Activities:
1. Object Description:

25. Show an object (e.g., a ball)
and describe it with adjectives
(e.g., "This is a red ball").
Encourage students to repeat
or add another description.

2. Person Description Game:
26. Provide a picture of a family

member or friend. Students
describe the person using
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27.

28.

29.

30.

adjectives (e.g., "My mother is
kind").

Event Recall:

Ask students to describe a
recent event (e.g., "The festival
was fun and colorful").

¢ Materials:

Large, high-contrast images of
objects and people

Real objects for tactile
exploration

Amplified hearing devices

2. Deaf and Low Vision

Approach: Incorporate tactile
signing, visual aids, and real-
world objects.

31.

32.

33.

e Activities:
Tactile Object Description:

Students explore objects (e.g.,
a soft toy) and use tactile signs
to describe them (e.g., "soft,"
"small").

Adjective Flashcards:

Provide high-contrast cards
with tactile or large-print
adjectives and pair them with
objects or pictures.

Event Description Practice:
Guide students to use
adjectives to describe tactile
representations of events (e.g.,

ribbons for a festival).

¢ Materials:
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34. Tactile objects and adjective
cards
35. High-contrast images

3. Blind and Hard of Hearing

Approach: Use tactile
exploration, auditory
explanations, and Braille
resources.

e Activities:
1. Tactile Adjective Match:

36. Provide objects (e.g., a rough
rock and a smooth stone).
Students feel them and match
with Braille adjectives like
"rough" or "smooth."

2. Audio Descriptions:

37. Play audio recordings
describing objects or people
and have students repeat or
elaborate.

3. Describe a Friend:
38. Students describe their friends

using tactile cues (e.g., "kind,"
"tall").

o Materials:

39. Tactile objects with Braille
labels

40. Audio recordings

41. Braille adjective cards

4. Deaf and Blind

Approach: Use tactile
communication, hand-over-hand
signing, and real-life objects.

e Activities:
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1. Object Description Practice:

42. Provide objects for exploration.
Use hand-over-hand guidance
to teach adjectives (e.g., "soft,"
"big").

2. Tactile Event Description:

43. Use tactile symbols (e.g.,
textured paper for "happy") to
help students describe events
or feelings.

3. Describe a Classmate:

44, Facilitate tactile exploration of
a classmate's hand or an object
associated with them, and
describe using guided tactile
signs.

« Materials:

45. Tactile symbols and objects
46. Hand-over-hand
communication

General Activities for All
Groups

1. Object Sorting by
Description:

47. Group objects by adjectives
(e.g., smooth vs. rough, small
vs. big).

2. Adjective Practice with
Real Objects:

48. Use items like fruits or toys to
practice describing colors,

sizes, and textures.

3. Adverb Practice in
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Actions:

49. Demonstrate actions like
"walking slowly" or "clapping
loudly" and have students
imitate and describe.

5. Ask answer short,
simple questions.

Accessible
Communication: Adapt
question-and-answer
activities using
communication methods
suited to each type of
deafblindness.
Real-Life Contexts:
Focus on practical,
familiar scenarios for
asking and answering
questions.

Incremental Progress:
Begin with yes/no and
choice-based questions,
progressing to open-
ended ones.

Assistive Technologies:
Utilize tactile, visual,
and auditory aids for
question prompts and
responses.

1. Hard of Hearing and Low Vision

Approach: Combine amplified
audio, large visuals, and verbal
communication.

o Activities:
1. Picture-Based Questions:

50. Show large images (e.g., a cat,
a ball) and ask, "What is this?"
or "Is this a cat?"

2. Role Play:

51. Practice dialogues (e.g., "What
is your name?" "My name is

).
3. Daily Situations:

52. Use scenarios like choosing
between snacks: "Do you want
an apple or a banana?"

« Materials:

53. Large, high-contrast visuals

54. Flashcards with questions and
answers

55. Hearing aids or amplification
devices

2. Deaf and Low Vision

Approach: Use tactile signing,
visual aids, and simple written
communication.

e Activities:
1. Tactile Flashcards:
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56.

57.

58.

59.

60.

Provide tactile flashcards with
objects or scenarios. Students
answer using tactile signs or
written responses.

Choice Boards:

Present a tactile choice board
for questions like "Do you want
water or juice?"

Interactive Storytelling:

Guide students to ask and
answer questions about tactile
elements in a story (e.g., a toy
dog in a story about pets).

« Materials:
Tactile flashcards and choice

boards
High-contrast written materials

3. Blind and Hard of Hearing

Approach: Focus on tactile and
auditory prompts, with clear
verbal or Braille responses.

61.

62.

63.

e Activities:
Tactile Question Prompts:

Present objects (e.g.,acupora
pen) and ask, "What is this?"
Students respond verbally or in
Braille.

Audio Role Play:

Use pre-recorded audio or real-
time verbal cues to simulate
short conversations.

Yes/No Cards:

Students use tactile cards for

yes/no responses to basic
questions.
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¢ Materials:

64. Tactile objects and Braille
materials

65. Audio devices for verbal
prompts

4, Deaf and Blind

Approach: Use tactile objects,
hand-over-hand signing, and
tangible response systems.

e Activities:
1. Tactile Object Questions:

66. Provide an object (e.g., a toy
car) and ask a tactile question
like "What is this?" Guide
responses through hand-over-
hand signing.

2. Choice-Based Responses:

67. Offer tactile choices (e.g., a
smooth stone for "yes" and a
rough one for "no") to answer
questions.

3. Action-Based Q&A:

68. Ask action-based questions like
"Do you want to sit?" and
guide students to respond
using tactile signs or gestures.

e Materials:
69. Tactile symbols or objects for
yes/no

70. Hand-over-hand
communication tools

General Activities for All
Groups

1. Daily Questions: Practice real-
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71.

life Q&A scenarios like "What
do you want to eat?" or "How
are you today?"

Peer Interaction: Encourage
students to ask and answer
guestions with peersin
adapted formats.

Picture Prompts with Answers:
Use tactile or visual pictures to
initiate questions and elicit
responses.

6. Sing or recite a
song/chant by listening
to the teacher or an
audio.

Accessible Modes:
Modify the song/chant to
include tactile, visual,
and auditory elements
depending on the
student’s needs.
Incremental Learning:
Break the activity into
manageable segments to
facilitate learning and
repetition.

Engagement through
Multisensory Input:
Enhance learning with
rhythmic motions, tactile
objects, or visual aids
that correspond to the
song or chant.
Simplification: Use
simple, repetitive songs
or chants with
predictable patterns.

1. Hard of Hearing and Low Vision

Approach: Combine amplified
audio with large, high-contrast
visuals or gestures.

1.

72.

73.

74.

75.

76.

77.

o Activities:
Follow the Teacher’s Lead:

Use visual cues and lip-reading
alongside audio for the song or
chant.

Clap and Sing:

Incorporate clapping, tapping,
or stomping rhythms to
reinforce the chant’s beats.

Visual Song Charts:

Provide large, colorful charts
with the lyrics and pictures to
represent each line.

« Materials:

Amplified audio systems or
hearing aids

Large, high-contrast song
charts

Rhythm instruments like
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tambourines or drums
2. Deaf and Low Vision

Approach: Use tactile signing,
visuals, and written text to
engage students.

e Activities:
1. Tactile Rhythm Learning:

78. Students feel vibrations of a
drum or speaker to follow the
rhythm of the song.

2. Tactile Signing:

79. Teach songs using tactile sign
language to follow along with
the teacher.

3. Visual and Gesture-Based
Prompts:

80. Provide large visuals or
gestures to signal changes in
lyrics or rhythm.

« Materials:

81. Tactile signing guides

82. Vibrational feedback devices

83. High-contrast song visuals or
text

3. Blind and Hard of Hearing
Approach: Focus on tactile and
auditory prompts for learning
the rhythm and lyrics.

e Activities:
1. Audio and Tactile Cues:

84. Use audio cues paired with
tactile gestures to guide the
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85.

86.

87.

88.
89.

student through the song.
Rhythm and Tap:

Have students tap out the
rhythm using their hands or a
drum while listening to the
audio.

Call-and-Response:

Practice sections of the chant
as a call-and-response activity
with the teacher.

¢ Materials:

Vibrational devices or drums
for rhythm

Braille or embossed song lyrics
Audio recordings of the song or
chant

4, Deaf and Blind

Approach: Use tactile objects,
hand-over-hand signing, and
rhythm-based feedback.

90.

91.

92.

93.

94.

e Activities:

Tactile Rhythm Matching:

Let students feel the vibrations
of a drum or speaker while
tapping along with the rhythm.
Hand-over-Hand Signing:
Teach the lyrics or rhythm
through hand-over-hand
signing techniques.
Object-Based Story Songs:

Use tactile objects to represent
parts of the song (e.g., a toy cat
for "The Cat Song").

e Materials:

Tactile objects representing
song elements
Drums or vibrational surfaces
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for rhythm
95. Hand-over-hand signing
support

General Activities for All
Groups

1. Action Songs: Incorporate
physical actions or motions
(e.g., clapping, waving
hands) to make the activity
interactive.

2. Repetitive Patterns: Use
songs with repeating lines
or predictable structures
to reinforce
understanding.

3. Group Participation:
Encourage students to join
peers in singing or
chanting, creating a
collaborative experience.

7. Talk about present
and past.

Simplification: Focus
on simple vocabulary
and clear, short phrases.
Multisensory Input:
Utilize tactile, visual,
and auditory aids to
reinforce the concept of
time (present vs. past).
Interactive Learning:
Engage students with
relatable, real-life
examples of present and
past activities.
Repetition: Encourage
consistent practice to
build comprehension and
expression.

1. Hard of Hearing and Low Vision

Approach: Combine amplified
audio, visual prompts, and
hands-on activities.

e Activities:
1. Daily Routine Chart:

96. Use a chart showing "Now"
(present) and "Before" (past)
with corresponding images.

2. Action Comparisons:

97. Discuss actions they did earlier
in the day (e.g., "We ate lunch
before.") and current actions
(e.g., "We are sitting now.").

3. Story Retelling:

98. Show pictures from a simple
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story and ask students to
describe past events using
"was" or "did."

o Materials:

99. Large, high-contrast visual
charts

100.  Amplified audio devices for
instructions

101. Objects representing
actions (e.g., a clock to show
time transitions)

2. Deaf and Low Vision

Approach: Utilize tactile
signing, visual aids, and written
supports.

e Activities:
1. Tactile Timeline:

102. Use a tactile timeline with
raised objects or textures to
represent "past" and
"present."

2. Role Play:

103. Practice simple role-
playing scenarios (e.g., "What
did we do in the morning?" and
"What are we doing now?").

3. Picture Cards:

104. Provide large, high-
contrast images of activities for
students to identify as past or
present.

« Materials:
105. Tactile timelines or raised

images
106. High-contrast picture cards
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107. Written cues for word
reinforcement

3. Blind and Hard of Hearing

Approach: Focus on auditory
cues, tactile supports, and
sequential storytelling.

e Activities:
1. Tactile Story Sequence:

108. Use tactile objects to tell a
story, asking students to
identify what happened in the
past versus what is happening
now.

2. Action Statements:

109.  The teacher models
sentences such as "l played
yesterday. | am talking now,"
encouraging students to
repeat.

3. Sound-Based Clues:

110.  Play audio clips related to
past and present activities
(e.g., a bell for "before lunch"
or typing sounds for "working
now").

« Materials:

111.  Tactile objects for
storytelling

112.  Audio clips representing
different actions or events

113. Simple Braille cues for past
and present terms

4. Deaf and Blind

Approach: Use tactile methods,
hand-over-hand guidance, and
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concrete objects to differentiate
time concepts.

e Activities:
1. Tactile Object Sorting:

114. Provide objects
representing past and present
(e.g., an empty plate for "ate
before" and a full plate for
"eating now").

2. Hand-over-Hand Gestures:

115.  Teach signs or gestures for
"past" and "present" using
hand-over-hand guidance.

3. Routine Practice:

116. Discuss past and present
activities during daily routines
(e.g., "We walked earlier, now
we are sitting.").

« Materials:

117.  Tactile objects for sorting

118. Hand-over-hand sign
guidance

119. Raised symbols for time
concepts

General Activities for All
Groups

1. Experience Sharing:
Encourage students to
share something they did
(past) and are doing
(present).

2. Visual or Tactile Timelines:
Create timelines to place
objects or images
representing events.

3. Real-Life Scenarios: Use
activities from their daily
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routines to explain past
and present.

Reading

1. Putsounds | e ensory 1. Hard of Hearing and Low Vision

together to Accessibility:

read words Use t?Ct”Zf Approach: Amplify sounds and use large, high-
visual, an contrast visual supports.

and sentences. auditory cues to
support o Activities:
phone_mlc 1. Sound and Word Building:
blending and
reading. 120.  Provide visual cards with large print letters. Ask
e Step-by-Step students to combine sounds (e.g., /c/, /a/, /t/) to
Scaffolding: form "cat."
Start with
individual 2. Tactile Word Strips:

sounds, blend
them into words,
and progress to
sentences.

¢ Interactive
Engagement:
Include hands-
on and
experiential
learning
activities.

¢ Repetition
and
Familiarity:
Focus on
familiar and
frequently used
words and
sentences.

121. Use textured or raised letter strips for students to
arrange and blend into words and sentences.

3. Sentence Assembly Game:

122. Provide words on large cards. Guide students to
place them in order to form a sentence (e.g., "l see a

cat.").
Materials:
e Large print letter and word cards
o Raised or textured letter strips
« Visual cues for sentence structure (e.g., color-
coded words)

2. Deaf and Low Vision

Approach: Focus on tactile and visual supports
combined with written cues.

e Activities:
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1. Tactile Letter Matching:

123. Use raised letters for students to feel and match
with printed letters or words.

2. Word Formation with Braille:

124. Provide Braille letter tiles for students to form
words and sentences.

3. Picture Sentence Matching:

125. Pair tactile pictures with corresponding
sentences to reinforce comprehension.

e Materials:
126. Raised letters and Braille tiles
127. Large, high-contrast picture cards
128.  Word and sentence strips in Braille

3. Blind and Hard of Hearing

Approach: Use auditory instructions, tactile
materials, and sequential word building.

e Activities:
1. Auditory Word Building:

129.  The teacher pronounces individual sounds (e.g.,
/b/, /a/, /t/) and guides the student to blend them
into "bat."

2. Tactile Sentence Assembly:

130. Provide tactile word tiles for students to arrange
into a sentence by touch.

3. Sound Sequencing Game:

131. Use objects with specific sounds (e.g., a ball for
/b/) and guide students to combine them into words.

o Materials:

132. Tactile word and sentence tiles
133. Real objects with distinctive sounds

RV




134.  Audio recordings of words and sentences
4. Deaf and Blind

Approach: Use Bralille, tactile signing, and hand-
over-hand guidance for blending.

e Activities:
1. Braille Word Blending:

135. Provide Braille letters and guide students to form
words by combining individual letter sounds.

2. Hand-over-Hand Word Building:

136. Use tactile letters and guide the student’s hands
to combine them into words and sentences.

3. Tactile Sentence Stories:

137. Provide a series of tactile objects or symbols that
represent a simple sentence (e.g., a toy dog, a ball,
and a stick for "The dog plays.").

« Materials:

138. Braille letters and word strips
139.  Tactile objects representing words
140. Raised sentence guides with Braille labels

General Activities for All Groups

1. Interactive Word Games: Create games where
students form words and sentences by arranging
tactile or visual materials.

2. Contextual Reading Practice: Use familiar
objects, actions, or routines to reinforce words
and sentences.

3. Guided Reading Circles: Conduct group activities
where students collaborate to blend sounds into
words and sentences.

2. Recognise
and read
words with
the help of the

e Sensory
Accessibility:
Ensure visual
aids are tactile
or high-contrast

1. Hard of Hearing and Low Vision

Approach: Use large, high-contrast visuals paired
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visuals.

for low vision
students.

e Multimodal
Support:
Incorporate
tactile, auditory,
and Braille
materials for all
types of
deafblindness.

e Contextual
Learning: Use
meaningful
visuals related to
the student's
environment and
daily life.

¢ Repetition
and
Consistency:
Reinforce
recognition
through
repetitive and
consistent
practice.

with words and auditory reinforcement.

e Activities:
1. Picture Matching Game:

141.  Show large, high-contrast images (e.g., a ball) and
ask the student to match them to corresponding
printed words.

2. Word-Visual Pairing:

142. Present a card with a large image and its
corresponding word. Ask the student to point to or
read the word.

3. Interactive Storybooks:

143. Use picture books with bold visuals and simple
text. Guide the student to read words alongside the
images.

e Materials:

144, Large, high-contrast picture and word cards

145. Enlarged picture books with simple text

146.  Visual aids with bold colors and outlines

2. Deaf and Low Vision

Approach: Pair tactile visuals with printed or Braille
words for better recognition.

e Activities:
1. Tactile Picture Identification:

147. Provide raised images (e.g., a raised-texture ball)
with Braille or large-print labels. Have the student
match them.

2. Word Recognition with Symbols:

148. Use tactile symbols or objects with corresponding
Braille/print words. Guide the student to recognize

and read them.

3. Textured Word-Picture Matching:
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149. Pair raised images with their corresponding
Braille/print words on cards.

e Materials:

150. Raised-texture visuals paired with Braille or large
print

151.  Tactile symbols or objects with labels

152. Large-print or Braille picture books

3. Blind and Hard of Hearing

Approach: Combine tactile visuals with auditory
cues for word recognition.

e Activities:
1. Object-Word Matching:

153. Provide real objects (e.g., a toy car) and guide the
student to match them with tactile word cards.

2. Tactile Storytelling:

154. Use tactile storyboards with objects or symbols
to represent words. Encourage students to feel and
read associated words.

3. Auditory-Tactile Word Recognition:

155.  The teacher pronounces a word while the
student matches it with a tactile visual and/or word
card.

e Materials:

156. Real objects with corresponding tactile word
cards

157.  Tactile storyboards with Braille or embossed text

158.  Audio devices for word pronunciation

4. Deaf and Blind

Approach: Use Braille, tactile visuals, and hand-
over-hand guidance for word recognition.

e Activities:
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1. Braille and Object Association:

159. Provide objects (e.g., a small toy apple) paired
with Braille word labels. Guide the student to
recognize and read.

2. Tactile Word Stories:

160.  Create simple tactile books with Braille text and
raised images. Guide the student to explore the
tactile visuals and read the Braille.

3. Hand-over-Hand Word Matching:

161.  Support the student to feel objects and
corresponding Braille/raised-text labels.

o Materials:

162. Braille books with tactile illustrations

163. Raised-texture objects with Braille labels

164. Hand-over-hand guidance aids (e.g., textured
gloves for tracing)

General Activities for All Groups

165.  Word-Picture Bingo: Use tactile or visual cards
with corresponding words for interactive games.

166. Thematic Word Boards: Create boards for
specific themes (e.g., animals, school supplies) with
tactile visuals and words.

167.  Daily Routine Words: Use objects and visuals
from the student's environment to teach word
recognition (e.g., a cup for "cup").

3. Recognize
and read high
frequency
words
including
compound
words

e Sensory
Accessibility:
Modify
materials to suit
the sensory
needs of
students with
deafblindness
(e.g., Braille,
tactile aids,
large print, or
high-contrast

1. Hard of Hearing and Low Vision

Approach: Use large, high-contrast visuals with
printed words. Incorporate auditory reinforcement.

e Activities:
1. Word Flashcards:

168. Present high-frequency words on large, high-
contrast cards. Say the word aloud and have the
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visuals).

e Multimodal
Approaches:
Integrate tactile,
auditory, visual,
and kinesthetic
methods.

e Contextual
Learning:
Focus on high-
frequency words
that are
meaningful and
used in daily
activities.

¢ Repetition
and Practice:
Reinforce
recognition of
words through
frequent
exposure and
activities.

student repeat it.

2. Compound Word Matching:

169. Provide two parts of compound words (e.g.,
"sun" and "flower") on cards. Guide the student to
match and read them.

3. Word-Object Matching:

170. Use real objects or pictures (e.g., a ball for
"basketball") to teach compound words.

e Materials:
171. Large, high-contrast word flashcards
172.  Visual aids depicting compound words
173.  Audio tools for word pronunciation

2. Deaf and Low Vision

Approach: Use tactile and printed materials for
high-frequency and compound words.

o Activities:
1. Tactile Word Puzzle:

174. Provide tactile word pieces for compound words
(e.g., "rain" and "bow"). Encourage the student to
combine and feel the words.

2. Word Cards with Raised Textures:

175.  Create tactile cards for high-frequency words and
guide the student to trace and recognize them.

3. Tactile Word-Object Pairing:
176.

Use objects or tactile pictures (e.g., a textured
ball) paired with raised-text word cards.

e Materials:
177.  Tactile flashcards for words and compound word
parts

Raised-texture materials
Large-print or tactile books with high-frequency

178.
179.
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words
3. Blind and Hard of Hearing

Approach: Use tactile aids and auditory cues to
teach word recognition.

e Activities:
1. Tactile Word Blocks:

180. Provide tactile blocks with individual letters to
form high-frequency and compound words.

2. Object-Word Braille Matching:

181. Use real objects with corresponding Braille labels
for high-frequency words (e.g., a small "toothbrush"
with its Braille label).

3. Hand-Over-Hand Word Formation:

182. Guide students to combine tactile letters to form
compound words.

« Materials:
1. Tactile word blocks

183. Real objects with Braille labels.
184.  Audio recordings for compound word
pronunciation.

4. Deaf and Blind

Approach: Combine Braille, tactile visuals, and
hand-over-hand guidance for teaching.

e Activities:
1. Braille Word Formation:

185. Provide Braille cards for high-frequency words
and compound word parts. Guide students to
combine and read them.

2. Tactile Storybooks with High-Frequency Words:

186. Use storybooks with Braille text featuring
compound words. Include tactile illustrations to
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reinforce word meanings.
3. Real-Object Word Association:

187. Pair real objects (e.g., "rain" and "coat") with

Braille labels for compound words.
e Materials:

188. Braille cards for high-frequency and compound
words

189.  Tactile storybooks with Braille text
190.  Objects with Braille labels

General Activities for All Groups
1. Daily Word Practice:

191. Use high-frequency and compound words related
to daily life (e.g., "notebook," "sunshine,"
"toothbrush").

2. Word Bingo:

192.  Create a tactile or visual bingo game with high-
frequency words and compound words.

3. Word Tracing and Matching:

193. Use tactile tracing cards or embossed text to
teach word shapes and meanings.

4. Understand
the meaning
of grade
appropriate
words.

e Multisensory
Learning: Use
auditory, tactile,
and visual
strategies to
teach word
meanings.

e Contextual
and Real-
World
Examples:
Integrate words
with real-life
contexts to make

1. Hard of Hearing and Low Vision

Approach: Use auditory cues, large high-contrast
visuals, and written definitions.

e Activities:
1. Word and Picture Association:

194.  Show a high-contrast image (e.g., a picture of a
"dog") and pair it with the word. Discuss the image

and the word’s meaning.

2. Contextual Word Practice:
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learning more
relatable.

¢ Repetition
and
Reinforcement:
Use frequent
review to
solidify
understanding.

e Accessible
Materials:
Ensure all
learning
materials are
adapted for the
sensory needs of
each student
(e.g., Braille,
raised-text,
tactile images).

195. Create simple sentences using the target words
(e.g., "The dog barks.") and have the student identify
the word and its meaning.

3. Interactive Storytelling:
196.

Read stories aloud that use the target words and
pause to discuss their meanings.

o« Materials:

197. Large-print flashcards with images and
definitions

198. High-contrast picture books

199.  Audio devices for word pronunciation and
sentence examples

2. Deaf and Low Vision

Approach: Use tactile and visual supports to teach
word meanings.

e Activities:

1. Tactile Word-Picture Matching:

»  Use tactile pictures that represent the meaning of
the words (e.g., a textured picture of a "cat") paired
with Braille or large-print labels.

2. Tactile Sentences:

= (Create tactile sentences with raised-text and Braille,
highlighting the target words. Discuss their meanings
through touch.

3. Word Exploration with Objects:

»  Use real-life objects to demonstrate word meanings
(e.g., for "cold," show an ice cube).

e Materials:
200.  Tactile picture and word cards
201.  Objects or 3D representations of target words
202. Braille or raised-text sentence cards

3. Blind and Hard of Hearing

Approach: Use auditory reinforcement and tactile
tools to provide context and meaning.

e Activities:
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1. Descriptive Word Exploration:

= Use detailed auditory descriptions of objects or
scenarios and guide students to identify and
understand the key words.

2. Tactile Word Matching with Definitions:

»=  Pair Braille words with corresponding tactile
representations and tactile descriptions to explain
their meanings.

3. Storytelling with Sensory Cues:

= Tell simple stories using words in context, providing

sensory cues (e.g., sounds or smells) related to the
words.

e Materials:
203. Braille cards with word definitions and sensory
cues
204.  Audio devices for word descriptions and stories
205.  Tactile books with raised-text and illustrations

4. Deaf and Blind

Approach: Combine tactile methods, Braille, and
real-life experiences to provide context.

e Activities:
1. Word Exploration with Real Objects:

*  Provide real objects for hands-on exploration, paired
with Braille labels describing the objects’ properties.

2. Interactive Tactile Sentences:

=  Use Braille and tactile materials to create sentences
that demonstrate the meanings of words.

3. Word Stories with Hand-Over-Hand Guidance:
»  Use hand-over-hand guidance to help students feel

and understand words within short stories or
sentences.
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206.
207.
208.

images

o« Materials:

Braille cards with descriptive information
Real-life objects for word exploration
Tactile storybooks with Braille text and raised

General Activities for All Groups

1. Contextual Learning Through Role-Play:

Use role-play to illustrate words and their meanings
(e.g., act out "jump" or "whisper").

2. Word-to-Object Association:

Pair the target words with physical objects that
represent their meanings.

3. Tactile Word Matching Games:

Create games where students match words to their
tactile or auditory representations.

5. Perform
rhymes and
chants with
appropriate
rhyme and
rhythm.

e Multisensory
Approaches:
Integrate tactile,
auditory, and
Kinesthetic
methods to
engage different
senses.

¢ Repetition
and Practice:
Use repeated
exposure to
reinforce
understanding
and memory.

[ ]
Individualized
Modifications:
Adapt activities
according to
each student's
sensory needs

1. Hard of Hearing and Low Vision

Approach: Use visual supports, tactile materials, and
audio cues to aid in understanding rhythm and
rhyme.

e Activities:
Tactile Rhyming Cards:

Create tactile cards with Braille or raised-text
rhyming words and have students match them.

Clapping and Stomping to the Beat:

Encourage students to clap or stomp along with the
rhythm of the rhyme or chant to understand its
cadence.

Word and Action Rhymes:

Pair words in rhymes with simple actions (e.g., for
“Twinkle, Twinkle, Little Star,” students can make
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(e.g., Braille for
blind students,
tactile cues for
deafblind
students).

e Contextual
Relevance:
Select rhymes
and chants that
are simple,
relevant, and
meaningful for
students.

twinkling hand movements).

e Materials:
2009. Raised-text and large-print flashcards
210.  Audio recordings of rhymes and chants
211.  Tactile objects to indicate beat and rhythm (e.g.,

hand-held drums)
2. Deaf and Low Vision

Approach: Use tactile and visual cues combined
with vibrations or other sensory methods to convey
rhythm.

e Activities:

1. Tactile Repetition with Partner Support:

= Use hand-over-hand guidance to help students feel
the rhythm of the chant through gentle tapping on
their hands.

Physical Movement Rhymes:

= Use physical activities (e.g., hand movements or
body gestures) to represent different parts of a
rhyme, helping students understand the flow.

Tactile Storytelling Rhymes:
Create a tactile version of a rhyme, such as textured
pages or objects that represent key parts of the

N
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rhyme.
e Materials:
212.  Tactile books and storyboards with rhymes
213. Raised-text cards with rhyming words
214.  Textured objects and tools (e.g., tactile drums or

tambourines)
3. Blind and Hard of Hearing

Approach: Combine tactile materials, Braille, and
auditory cues to teach rhythm and rhyme.

e Activities:
1. Tactile and Auditory Chants:

215. Read chants aloud and let students feel the beat
with hand movements or tapping on their desk.
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2. Braille Rhyme Cards:

216. Provide Braille cards with rhyming words or short
chants that students can read and memorize.

3. Vibration Rhythms:

217. Use devices that vibrate to demonstrate the beat
of the rhyme or chant (e.g., a vibration pad).

e Materials:
218. Braille rhyme cards and books
219.  Audio devices for reciting chants
220.  Vibration pads or instruments
4. Deaf and Blind
Approach: Use a combination of tactile cues,
Braille, and hand-over-hand guidance for rhythm and

rhyme understanding.

o Activities:
1. Hand-Over-Hand Chant Practice:

221.  Guide students’ hands to follow the rhythm and
movement of the chant.

2. Tactile Rhyming Blocks:

222, Use Braille blocks with rhyming words that
students can touch and match.

3. Sensory Rhyme Experience:

223.  Create sensory experiences where students feel
different textures or objects while listening to the
chant.

e Materials:
224, Braille or tactile cards with rhyming words

225.  Sensory objects (e.g., textured balls, fabric strips)
226.  Audio recordings for recitation

General Activities for All Groups

EEN




1. Chant and Move: Encourage students to move
their bodies or hands in a rhythmic pattern to
match the chant.

2. Story-Based Rhymes: Integrate rhymes into
stories that students can explore through touch
and sound.

3. Interactive Group Chants: Practice in groups
where students can participate at their own level
(e.g., clapping, tapping, or moving).

6. Read
sentences and
short
paragraphs
correctly.

e Multisensory
Approach:
Engage students
with a
combination of
tactile, auditory,
and kinesthetic
methods for
reading
comprehension.
e Use of
Assistive
Technologies:
Incorporate
Braille, audio
devices, and
tactile tools as
needed.

e Contextual
Support:
Choose simple
sentences and
short paragraphs
that are
meaningful and
relevant to the
students' daily
experiences.

e Repetition
and Modeling:
Ensure multiple
exposures to
sentences and
paragraphs to
build familiarity
and confidence.

1. Hard of Hearing and Low Vision

Approach: Use auditory and visual support for
sentence reading, with tactile enhancements as
needed.

e Activities:
1. Guided Reading with Large Print:

227. Use large-print sentence cards with clear, bold
text and read aloud together.

2. Sound and Sight Matching:

228.  Show a sentence visually and read it aloud,
encouraging students to match spoken words with
printed words.

3. Sentence Building with Flashcards:

229. Use flashcards with individual words to form

sentences. Students can build sentences with
assistance and read them aloud.

o Materials:
230. Large-print sentence cards
231.  Audio recordings of sentences
232. Flashcards with words for sentence-building

2. Deaf and Low Vision

Approach: Combine tactile and visual supports to
read sentences and short paragraphs.

e Activities:
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1. Tactile Sentence Matching:

233. Create tactile sentence cards with Braille and
corresponding raised-text for each sentence and
match them with tactile illustrations.

2. Braille Reading Practice:

234, Use Braille books with short paragraphs and
sentences that students can read with finger
movements.

3. Picture-Sentence Associations:
235. Pair sentences with tactile pictures and read the

sentences while students feel the pictures to
understand the context.

« Materials:
236. Braille sentence books or cards
237.  Tactile illustrations or textured storyboards
238. Raised-text sentence cards

3. Blind and Hard of Hearing

Approach: Utilize tactile reading and auditory
support for reading comprehension.

e Activities:
1. Tactile Reading with Hand-Over-Hand
Support:

239. Use hand-over-hand guidance to help students
feel the Braille sentences and read them aloud.

2. Audio Reading Practice:
240. Play recorded sentences and have students
repeat them while following Braille or tactile
sentence cards.

3. Word and Sentence Exploration:

241. Use Braille cards to build simple sentences and
read them aloud, encouraging students to feel and
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explore each word.
e Materials:

242. Braille sentence cards
243.  Audio recordings of sentences
244, Tactile sentence boards

4. Deaf and Blind

Approach: Implement a combination of tactile,
auditory, and hand-over-hand methods for reading
practice.

e Activities:
1. Hand-Over-Hand Braille Reading:

245, Use a tactile sentence board or Braille book and
guide students’ hands to feel the Braille as they read
the sentences.

2. Sensory Word Association:

246. Pair Braille sentences with tactile objects that
represent the content, providing context and aiding
understanding.

3. Reading with Vibration Feedback:

247. Use vibration pads or devices to provide rhythmic
feedback as students read aloud, reinforcing
comprehension.

o« Materials:

248. Braille books or boards
249.  Tactile object cards for sentence context
250.  Vibration pads or devices

General Activities for All Groups

1. Interactive Reading Sessions: Read sentences
and short paragraphs aloud with students and
encourage them to join in by reading aloud or
following along.

2. Role-Playing Sentences: Act out the sentences or
short paragraphs to help students connect the
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content with real-life actions.

3. Comprehension Discussion: After reading,
engage students in a brief discussion to ensure
understanding and encourage them to share
their thoughts or answer questions.

7. Understand
plurals (-s),
verb tense,
contractions
and simple
comparatives.

e Multisensory
Learning: Use
tactile, auditory,
and kinesthetic
methods to teach
grammatical
concepts.

e Repetition
and Modeling:
Repeated
exposure helps
reinforce
understanding of
language rules.
e Simplified
Language: Use
simple, clear
examples that
are meaningful
to students.

e Assistive
Technologies
and Tools:
Incorporate
Braille, audio
recordings, and
tactile materials
to support
learning.

1. Hard of Hearing and Low Vision

Approach: Combine auditory and visual supports
with tactile activities for learning plurals, verb tenses,
contractions, and comparatives.

o Activities:
1. Plurals Practice with Visual and Tactile Cards:

251. Show cards with singular and plural words (e.g.,
cat/cats) and use raised-text or large print to help
students differentiate between them.

2. Verb Tense Matching Game:

252. Create cards with sentences in different verb
tenses (e.g., "l walk," "l walked," "I am walking").
Match the sentence with its corresponding visual or
action.

3. Contraction Building:

253. Provide tactile cards or Braille cards with parts of
contractions (e.g., "do" and "not" for "don't").
Students can feel and combine the cards to create
contractions.

4. Comparative Pairing Activity:

254, Use picture cards to show objects of different
sizes or characteristics (e.g., "big" and "bigger").
Students can match them and identify the
comparative.

e Materials:
255. Large print and raised-text cards
256. Braille cards for word practice
257.  Visual and tactile flashcards
258.  Audio examples of correct pronunciation and
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2. Deaf and Low Vision

Approach: Use tactile and auditory aids to support
learning of plurals, verb tenses, contractions, and
comparatives.

e Activities:
1. Tactile Word Building:

259. Create Braille or raised-text cards for singular and
plural words, helping students touch and feel them to
understand the concept (e.g., "dog" and "dogs").

2. Verb Tense with Action Cues:

260. Use simple actions to represent different tenses
(e.g., "run," "ran," "running") while students feel the

motion.

3. Contraction Forming with Hand-Over-Hand
Guidance:

261. Guide students' hands to combine separate cards
representing the words that form contractions.

4. Comparative Tactile Matching:
262. Use different-sized textured objects (e.g., a small

and large block) to represent comparatives (e.g.,
"small," "smaller").

e Materials:
263. Braille and tactile cards
264. Objects of varying sizes for comparatives
265. Raised-text cards for verb tenses
266. Audio support for correct pronunciation

3. Blind and Hard of Hearing

Approach: Combine tactile reading, hand-over-hand
guidance, and auditory cues for teaching grammar
concepts.

e Activities:
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1. Tactile Sentence Building:

267. Use Braille cards to form sentences showing
plurals and contractions (e.g., "The dog runs" vs. "The
dogs run").

2. Verb Tense Practice with Sound Cues:

268. Use audio recordings to present verbs in different
tenses and guide students’ hands to feel changes in
Braille representations (e.g., "run" vs. "ran").

3. Contraction Practice with Sensory Feedback:

269. Use vibration pads or devices as students
practice contractions, providing rhythmic cues.

4. Comparative Activity with Textured Objects:

270. Incorporate tactile comparisons (e.g., "big" vs.
"bigger") using different materials like soft and hard
surfaces to represent the words.

« Materials:

271.  Braille cards and books

272.  Audio recordings of sentence examples
273.  Vibration pads for sensory learning
274.  Tactile objects for comparisons

4. Deaf and Blind
Approach: Utilize hand-over-hand guidance, tactile
materials, and auditory cues to teach grammar

concepts.

e Activities:
1. Hand-Over-Hand Sentence Reading:

275. Guide students' hands over Braille sentences that
show the use of plurals, verb tenses, and
contractions.

2. Combining Words to Form Contractions:

276.  Assist students in feeling and joining Braille cards
that represent the words making up contractions
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(e.g., "do" and "not" for "don't").
3. Comparative Object Exploration:

277. Use tactile objects to demonstrate comparatives,
such as different-sized balls or blocks, while students
listen to the corresponding words.

4. Interactive Tactile Practice:
278. Provide opportunities to feel and compare

objects and use hand-over-hand guidance to read and
understand sentences.

8. Show an
understanding
of different
kinds of
reading texts
(stories,
letters, etc.)

e Multisensory
Approach:
Integrate tactile,
auditory, and
visual methods,
focusing on
what can be
sensed through
touch and
hearing.

e Simplified
and Relevant
Content:
Choose reading
materials that
reflect students'
experiences and
interests to
increase
engagement and
comprehension.
¢ Interactive
and Engaging
Activities: Use
hands-on
methods to
ensure the text is
accessible and
meaningful.

e Personalized
Learning:
Adapt the

1. Hard of Hearing and Low Vision

Approach: Utilize a combination of audio, tactile,
and visual supports for students to interact with and
understand different types of reading texts.

e Activities:

279.  Tactile Story Cards: Create cards with key story
elements (e.g., characters, objects) in raised print or
Braille that students can explore to understand the
story's context.

280.  Audio Stories with Visual Support: Use audio
recordings of stories accompanied by large print or
tactile storyboards to follow along and understand
the narrative.

281.  Letter Recognition Activities: Provide large print
letters and tactile envelopes that contain simple
letters for students to explore and identify.

282.  Story Retelling with Props: Use tactile objects
that represent elements of the story for students to
handle as they retell the story.

e Materials:

283. Raised print and Braille story cards
284.  Audio story recordings

285. Large print and tactile storyboards
286.  Tactile props for storytelling

2. Deaf and Low Vision

Approach: Use tactile and auditory aids to help
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complexity of
the reading
material based
on each
student's level of
understanding.

students understand stories, letters, and different
reading materials.

e Activities:

287.  Tactile and Audio Story Comprehension: Read
stories using tactile illustrations and audio narration,
asking students to feel and identify objects or
characters in the story.

288.  Matching Game with Letters and Words: Provide
Braille or raised-text cards of simple words or letters
that match parts of a story.

289.  Guided Exploration of Different Texts: Allow
students to explore different types of reading
materials, like books or letters, using touch to explore
and recognize structures.

290. Interactive Discussion: Use hand-over-hand
guidance to encourage students to talk about the
story and relate it to their own experiences.

e Materials:

291. Braille and tactile books
292.  Audio recordings of different text types
293. Raised-text cards and objects for matching

3. Blind and Hard of Hearing

Approach: Use tactile and auditory methods,
focusing on touch and sound to introduce students to
various reading texts.

e Activities:

294.  Tactile Exploration of Books: Provide Braille or
tactile books that represent different types of texts,
such as stories and letters. Guide students' hands to
follow along as they hear the story.

295.  Tactile Reading and Sound Association: Use
sound cues or spoken language to accompany tactile
story elements, helping students connect text to
meaning.

296. Character and Setting Identification: Use
touchable story components to help students
understand who the characters are and what the
setting looks like.

297. Interactive Reading Response: Engage students
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in verbal discussions about the text's main points and
their feelings or thoughts related to it.

e Materials:

298. Braille and tactile books with audio support

299. Raised-text cards or Braille with corresponding
sounds

300. Handheld objects representing story elements

4. Deaf and Blind

Approach: Focus on tactile and auditory activities to
engage students with reading materials and support
comprehension through touch and sound.

e Activities:

301. Tactile and Auditory Storytelling: Provide Braille
books or raised-text materials with spoken narrative
accompaniment. Use hand-over-hand guidance to
read and follow the story.

302.  Object Exploration for Contextual Learning:
Include textured objects that relate to the story or
letter's content for students to explore while
listening.

303.  Story Summarization with Sensory Feedback:
Allow students to express the story's main points or
the letters' meanings using tactile signs or verbal
descriptions.

304. Interactive Story Repetition: Encourage students
to repeat the story or content using their own words,
using tactile feedback as a guide.

e Materials:

305. Braille books and tactile story materials
306.  Audio support for storytelling
307. Textured objects for contextual understanding

General Activities for All Groups

308. Tactile Book Exploration: Provide students with a
range of books with raised-text, Braille, or tactile
illustrations to explore independently or with
guidance.

309. Sound-Word Matching: Use auditory tools and
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tactile cards to match spoken words with the
corresponding text or story parts.

310. Engage in Story-Based Activities: Use activities
like “story in a box,” where items related to the story
are placed in a box for students to touch and explore.

9. Retrieve
specific
information
(names,
number, etc)
from reading
texts.

e Multisensory
Learning:
Utilize a
combination of
tactile, auditory,
and visual cues
tailored to the
sensory needs of
each type of
deafblindness.

e Interactive
Strategies:
Engage students
in hands-on
activities that
require them to
locate and
identify specific
information.

e Simplified
and Relevant
Texts: Use texts
that are age-
appropriate and
contextually
relevant to make
understanding
easier.

¢ Repetition
and Practice:
Reinforce
learning through
repeated
exposure and
practice with
various types of
texts.

1. Hard of Hearing and Low Vision

Approach: Incorporate large print, tactile books, and
audio to help students locate specific information like
names, numbers, and details.

e Activities:

311. Tactile Information Search: Provide large print or
raised-text cards with names and numbers. Ask
students to find the cards in a tactile book or on a
reading sheet.

312.  Audio-Enhanced Matching: Read a short passage
aloud and have students match specific names or
numbers with the correct visual or tactile
representation.

313.  Highlighting Key Information: Use textured
markers or tactile stickers on the reading material to
highlight key information (e.g., names, numbers).

314. Interactive Q&A: After reading a passage, ask
questions like "Where is the name mentioned?" and
guide the students to the relevant section using
tactile cues or a pointer.

e Materials:
315. Large print and raised-text cards
316.  Tactile markers and stickers
317.  Audio reading devices or assistants
318. Raised-text and tactile books
2. Deaf and Low Vision
Approach: Use tactile and audio resources to help

students understand and find specific information in
texts.

e Activities:

319. Tactile and Audio Comprehension: Read a story
aloud while guiding students' hands over tactile
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illustrations or raised-text words. Ask questions such
as "What number did the character say?" or "Can you
find the name of the main character?"

320. Sound-Word Association: Play an audio clip or
read aloud and let students touch Braille or raised
cards to identify specific information.

321. Matching Game with Names and Numbers:
Provide tactile cards of names and numbers, and
have students match these to the corresponding
parts of the story read aloud.

322.  Story Summarization with Tactile Cues:
Encourage students to retell the story or find specific
details in the text using Braille or tactile text.

¢ Materials:

323. Braille and tactile storybooks
324.  Audio recordings for story reading
325. Raised-text and Braille cards for matching

3. Blind and Hard of Hearing

Approach: Focus on tactile and auditory methods to
support students in finding and identifying specific
information from reading texts.

e Activities:

326. Tactile Reading Exploration: Provide tactile
books or materials where specific details like names
or numbers are embossed. Students can explore
these while listening to an audio version of the text.

327. Verbal and Tactile Retrieval: After listening to a
story, ask questions that require the student to find
and touch the relevant parts of a tactile page or
object to provide the correct information.

328. Object-Based Comprehension: Use real-world
items or textured objects to represent parts of the
story, helping students find specific details through
touch.

329.  Guided Story Analysis: Guide students through a
story using hand-over-hand techniques and verbal
guestions to locate key information.

¢ Materials:

330. Tactile books and embossed materials.
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331.  Audio story recordings with descriptions.
332. Real-world items related to the story

4. Deaf and Blind

Approach: Emphasize tactile and auditory input,
with careful handling of students' hands to guide
them through the process of finding and
understanding specific information.

e Activities:

333.  Tactile Story Navigation: Read aloud while
guiding students' hands over a tactile book, helping
them locate names or numbers embedded in the
text.

334.  Sound Identification Tasks: Use sound cues and
spoken language to ask students to identify
information, such as "Can you find the number
three?" or "Where is the character’s name?"

335.  Braille and Tactile Matching: Use Braille and
raised-text cards with names and numbers,
encouraging students to match them with
corresponding parts of a story or passage.

336. Hand-Over-Hand Practice: Support students in
touching specific raised or textured sections of the
story while discussing what they feel and hear.

o Materials:

337. Braille books with tactile elements

338.  Audio devices or human readers for story
narration

339. Raised-text or Braille cards for practice

General Strategies for All Groups

340. Interactive Q&A: Engage students with questions
that prompt them to find and retrieve specific details,
such as names, numbers, or objects from a story.

341. Guided Reading with Support: Read passages
aloud while guiding students to touch or interact with
corresponding elements in a tactile version of the
text.

342.  Multisensory Cues: Combine touch with sound
cues, such as a specific tone or vibration, to indicate
when key information is mentioned.
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343. Visual and Tactile Cues for Emphasis: Use
textures or shapes to mark where important
information appears in the reading material.

10. Decode
words
correctly
which have
consonant
digraphs in
initial
positions (th,
sh, ch, wh),
vowel
digraphs (oo,
ee, ea, 0a, aw,
ai, ay), initial
consonant
blends (sw,
sn, sk, bl, br,
ch, cl, cr, dr,
fl, gl, ph, pl,
pr, sh, sl, sm,
sp, st, th, tr,
tw, wh, qu),
and final
consonant
blends (nd,
nk, nt, mp).

e Sensory
Modality
Focus: Utilize
tactile and
auditory
methods that
cater to different
types of
deafblindness.

e Simplified
Visual and
Tactile Cues:
Use raised or
embossed letters
and tactile cards
to help students
feel the digraphs
and blends.

e Multisensory
Learning
Approach:
Combine touch,
sound, and
movement to
reinforce
decoding skills.
[
Individualized
Support: Tailor
activities to
match the
sensory needs
and learning
levels of each
student.

1. Hard of Hearing and Low Vision

Approach: Emphasize tactile and auditory cues to
support decoding words with digraphs and blends.

e Activities:

344.  Tactile and Auditory Decoding: Provide tactile
cards or textured flashcards featuring consonant
digraphs and blends. Say the sound aloud, and have
students trace the letters while repeating the sound.

345, Sound Matching Game: Present cards with a mix
of digraphs and words. Students match the correct
word to the sound they hear.

346. Word Segmentation: Say a word with a digraph
or blend and have students feel each part of the word
separately (e.g., /sh/ + /op/ for "shop").

347.  Word Building with Magnetic Letters: Allow
students to build words with magnetic letters while
hearing the sounds pronounced.

e Materials:
348.  Tactile cards with raised letters
349.  Audio devices for sound practice
350. Magnetic letters or letter tiles
351.  Textured flashcards with digraphs and blends

2. Deaf and Low Vision

Approach: Use tactile methods, accompanied by
verbal prompts and sound cues.

e Activities:

352.  Tactile Word Decoding: Create Braille or raised-
text flashcards with digraphs and blends. Students
trace them while listening to the corresponding
sounds.

353.  Guided Sound Identification: Teacher
pronounces words with digraphs and blends and
helps students feel where the digraphs or blends are
within the word.

LR




354.  Tactile Reading Practice: Read aloud while
guiding students' hands over Braille or embossed
text, emphasizing digraphs and blends.

355. Multisensory Sound Games: Integrate sound and
touch, such as using a soft vibration device to signal
when a specific digraph appears in the word.

o« Materials:

356. Braille cards or tactile flashcards

357.  Audio devices for sound repetition

358. Raised-text books or pages

359.  Vibration devices for additional sensory input

3. Blind and Hard of Hearing

Approach: Focus on tactile exploration, sound cues,
and verbal reinforcement.

e Activities:

360. Tactile Exploration of Letters: Use raised-text
cards or objects shaped in the form of digraphs and
blends for students to feel while hearing the sounds
pronounced.

361. Sound-to-Word Association: Present spoken
words with digraphs or blends and have students
touch corresponding tactile cards to reinforce
learning.

362.  Word Construction with Tactile Letters: Use
tactile letters to build words, ensuring students feel
the connections between sounds and letters.

363.  Sound Discrimination Practice: Have students
listen to different words and feel for similarities and
differences in the digraphs and blends.

e Materials:
364. Tactile letter cards and boards
365.  Audio recorders or story players
366. Raised-text books or paper with Braille
367. Tactile and textured items for hands-on learning

4. Deaf and Blind

Approach: Use a combination of tactile cues and
sound prompts, with assistance from hand-over-hand
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guidance.
e Activities:

368. Hand-Over-Hand Letter Tracing: Assist students
in tracing raised-text letters or shapes that represent
digraphs and blends while producing the
corresponding sounds.

369. Verbal and Tactile Decoding Practice: Say a word
with a digraph or blend and guide students to feel
where the digraph or blend is located within a tactile
representation.

370. Matching Games with Tactile Items: Use items
such as tactile cards with digraphs or blends and
corresponding objects to match with their sounds.

371. Repetition and Feedback: Repeat the decoding
activity multiple times and provide immediate
feedback to reinforce learning.

o Materials:

372. Braille or raised-text cards for digraphs and
blends

373.  Audio equipment for sound reinforcement

374. Raised letter charts or Braille sheets

375.  Tactile objects representing words or letters

General Strategies for All Groups

376. Hand-Over-Hand Guidance: Ensure students are
guided in the correct direction when tracing or
exploring new letters and sounds.

377.  Repetition and Reinforcement: Repeated
practice helps solidify decoding skills.

378.  Verbal Prompts and Cues: Use clear verbal cues
to indicate the sounds and words being studied.
379. Incorporate Movement: Use finger movements
or hand gestures to help students remember the
sounds (e.g., moving a hand for the "th" sound).
380. Use High-Contrast and Raised Features: Ensure
that any visual material has high contrast and raised

textures for students with limited vision.
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Writing

1. Write
words in
correct order
to form
simple
sentences.

e Tactile and Auditory
Integration: Use hands-
on and auditory methods
to help students
understand sentence
structure.

e Multi-Sensory
Approach: Integrate
touch, sound, and
movement to reinforce
learning.

¢ Individualized
Supports: Customize
activities to meet the
sensory and cognitive
needs of each student.

1. Hard of Hearing and Low Vision

Approach: Focus on tactile support and
auditory guidance to build understanding of
sentence formation.

e Activities:

381. Tactile Sentence Construction: Use
raised or embossed cards with individual
words. Students place them in the correct
order to form a sentence while hearing the
sentence read aloud.

382. Word Order Games: Provide word
cards and read the sentence out loud.
Students arrange the cards in the correct
order based on auditory cues.

383. Guided Sentence Building: The teacher
reads a simple sentence, and students
match the words with a tactile word bank
and place them in order.

384.  Matching and Rearranging: Create a
set of tactile word cards that students can
rearrange to form different sentences.

o« Materials:

385.  Raised or embossed word cards

386.  Audio devices for sentence repetition

387.  Word banks with words in large print
and high contrast

388. Braille or tactile sentence templates

2. Deaf and Low Vision
Approach: Use tactile and auditory
methods, and involve students in guided
sentence building.

o Activities:
389. Tactile Word Sorting: Students touch

and feel individual words on raised cards or
in Braille and work to place them in the

correct order.
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390. Sentence Reading with Tactile
Support: Read the sentence aloud and
have students trace each word while
following along with tactile cues.

391. Word-to-Sentence Practice: Use
Braille or tactile cards to help students
arrange words in the correct order to
create sentences.

392. Interactive Sentence Building: Teacher
says a sentence, and the student uses
tactile cards to build it with assistance if
needed.

e Materials:

393. Braille cards or tactile word cards

394.  Audio reading equipment for
reinforcement

395. Raised word boards or sentence strips

396. Tactile and textured sentence cards

3. Blind and Hard of Hearing

Approach: Focus on auditory guidance and
hand-on-hand support with tactile cues.

e Activities:

397. Guided Sentence Arrangement:
Provide students with tactile word cards.
Teacher pronounces the sentence, and
students feel the cards to arrange them in
order.

398.  Audio and Tactile Sentence Practice:
Students listen to the sentence and then
use Braille or tactile cards to replicate the
order of words.

399. Matching Sound and Touch: Teacher
says a sentence, and students match
spoken words with corresponding tactile
word cards.

400. Word Lineup Activity: Arrange words
in a line on a tactile board to form a
sentence, guided by the teacher.

o Materials:
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401. Braille or textured cards with words
402. Audio devices for listening practice
403.  Tactile sentence boards

404. Raised-text boards for hand placement

4, Deaf and Blind

Approach: Use a combination of tactile,
auditory, and hand-over-hand methods to
help students build sentences.

e Activities:

405. Hand-Over-Hand Guided Sentence
Formation: The teacher places the
student's hands on tactile word cards and
guides them to arrange the words in the
correct order.

406. Sound and Touch Reinforcement:
Teacher reads the sentence aloud, and
students feel each word in the correct
order on raised cards.

407.  Tactile Sentence Matching: Provide
students with tactile words, and the
teacher reads the sentence, prompting the
student to touch the corresponding words
in sequence.

408. Interactive Sentence Practice: Have
students create sentences using a tactile
word bank, while the teacher pronounces
each word and guides placement.

o Materials:

4009. Braille or raised-text cards with words

410. Audio and voice recorders for verbal
sentence practice

411. Raised word boards or tactile sentence
strips

412.  Teacher and student hand guidance for
tactile learning

General Strategies for All Groups

1. Repetition and Practice: Consistent
practice helps reinforce the correct
order and sentence formation.

Rt




2. Immediate Feedback: Provide positive
reinforcement and guidance when
students place words correctly or need
help.

3. Multi-Sensory Support: Utilize tactile,
auditory, and kinesthetic methods to
accommodate different sensory needs.

4. Adapt for Individual Needs: Customize
the level of support, such as hand-
over-hand guidance or visual cues, to
match each student's ability.

2. Write
dictated
words,
phrases and
sentences.

e Multi-Sensory
Approach: Utilize a
combination of tactile,
auditory, and kinesthetic
learning techniques.

e Guided Practice:
Ensure step-by-step
support during the writing
process.

¢ Individualized
Accommodations:
Modify activities to cater
to specific sensory needs
and communication
preferences.

e Consistency and
Repetition: Provide
regular opportunities to
practice dictation with
varied levels of support.

1. Hard of Hearing and Low Vision

Approach: Use auditory cues along with
tactile feedback to help students understand
dictated content and write it down.

o Activities:

413.  Tactile Word Tracing: Dictate a word
or phrase and have students trace it on
raised or embossed paper with their
fingers.

414.  Sentence Construction: Read a simple
sentence aloud, and students write it on
high-contrast or tactile-lined paper.

415.  Word Dictation Practice: Teacher
dictates a word or phrase, and students
write it using large print or braille writing
tools.

416. Interactive Dictation: Use audio
playback of the dictation followed by
immediate writing practice.

e Materials:

417. Raised or embossed paper and Braille
writing tools

418.  Audio devices for playback of dictation

419. High-contrast lined paper or tactile
writing boards

420. Pencils with thick grips or adaptive
writing tools

2. Deaf and Low Vision
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Approach: Combine auditory input with
tactile support and written practice to help
students complete dictation tasks.

o Activities:

421.  Guided Dictation with Tactile Cues:
Teacher speaks a word or phrase, and
students feel the corresponding tactile
cards while writing.

422. Repetition and Tracing: Dictate a
word, and students trace it on tactile paper
or use a textured writing board to reinforce
learning.

423.  Audio Dictation Practice: Students
listen to the spoken word or sentence,
then write it on a tactile-lined surface.

424, Interactive Writing Practice: Use
tactile letter cards to spell out dictated
words or sentences.

o Materials:

425.  Tactile writing boards or sandpaper
letters

426. Braille or raised-line notebooks

427.  Audio devices for listening practice

428. Pencils or writing tools adapted for
students' needs

3. Blind and Hard of Hearing

Approach: Use touch-based and auditory
support, with teacher-led guidance to
facilitate dictation.

o Activities:

429. Hand-Over-Hand Writing Assistance:
Teacher places hands on the student's
hands to guide them in writing dictated
words or phrases.

430. Tactile Dictation Cards: Words and
sentences on tactile cards are dictated
aloud, and students trace or write them.

431.  Sound-to-Touch Practice: Dictate a
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word or phrase, and students write it on a
textured surface that provides tactile
feedback.

432. Interactive Handwriting: Using tactile
guides, students write down dictated
words while listening to the pronunciation.

o Materials:

433, Raised-line writing paper or Braille
notebooks

434.  Audio devices for clear dictation
playback.

435.  Tactile guides or hand-over-hand
writing support tools

436. Pencils or adapted writing tools

4, Deaf and Blind

Approach: Use a combination of guided
touch, sound, and hand-over-hand
assistance for dictation writing practice.

e Activities:

437. Hand-Over-Hand Dictation Practice:
The teacher guides the student's hands to
write dictated words or sentences on a
raised or textured board.

438. Tactile Dictation Sessions: Use word or
phrase cards with tactile markers. The
teacher says the word, and the student
feels the card while writing.

439.  Guided Tracing: The student traces
words on raised-line paper while listening
to the teacher's dictation.

440. Sensory Feedback Dictation: Teacher
pronounces words while the student uses
their hand to trace raised or textured letter
cards.

o Materials:

441.  Tactile and Braille writing tools and
boards

442. Raised-line writing paper

443.  Audio playback equipment for
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dictation
444.  Teachers' hands-on guidance for
support

General Strategies for All Groups

1. Immediate Feedback: Provide real-
time corrections or assistance to
reinforce learning.

2. Consistent Practice: Regular dictation
sessions help build writing skills and
confidence.

3. Multisensory Reinforcement: Combine
auditory, tactile, and kinesthetic
learning for better retention.

4. Personalized Support: Adjust level of
assistance based on student needs
(e.g., more tactile support, hand-over-
hand guidance).

3. Use capital
letters, full
stops and
question
marks
correctly.

e Tactile and Sensory
Learning: Incorporate
touch-based activities and
multi-sensory methods to
teach punctuation and
capitalization.

e Guided Practice:
Direct and consistent
support during writing
activities to reinforce the

correct use of punctuation.

e Simplified and Clear
Instructions: Use short,
clear prompts and
consistent models for
teaching.

e Repetition and
Practice: Provide
frequent opportunities to
apply these concepts in
different contexts.

1. Hard of Hearing and Low Vision

Approach: Integrate visual and tactile cues
for recognizing and using punctuation
marks.

e Activities:

445.  Tactile Punctuation Cards: Use cards
with raised punctuation marks to teach
recognition and placement.

446.  Tracing and Writing Practice: Have
students trace sentences with capital
letters, full stops, and question marks on
raised-line paper or textured writing
boards.

447.  Guided Sentence Creation: Dictate
sentences and have students write them
using the correct punctuation.

448.  Matching Punctuation with
Sentences: Students match sentences with
corresponding punctuation cards.

o Materials:

449. Raised-line paper or braille writing
paper
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450.  Tactile punctuation cards

451.  Audio equipment for guided practice

452, High-contrast writing tools for better
visibility

2. Deaf and Low Vision

Approach: Combine auditory input with
tactile and visual cues for teaching
punctuation use.

e Activities:

453.  Auditory and Tactile Punctuation
Practice: Teacher reads sentences aloud
while the student feels the raised
punctuation at the end.

454, Hand-Over-Hand Writing Assistance:
Guide students’ hands to place capital
letters and punctuation in sentences.

455, Sentence Tracing with Punctuation:
Provide sentences to trace on tactile paper,
focusing on correct punctuation
placement.

456. Interactive Sentence Matching: Use
sentence cards with raised punctuation for
students to match with spoken sentences.

o« Materials:

457. Raised-line or braille paper

458.  Audio playback for sentence modeling
459.  Tactile punctuation cards

460. Tactile guides for placement support

3. Blind and Hard of Hearing

Approach: Utilize touch and sound for
teaching punctuation and capitalization,
with a focus on hands-on practice.

e Activities:

461. Hand-Over-Hand Writing for
Punctuation: Teacher guides student’s
hand to place capital letters, full stops, and
question marks on paper.
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462.  Tactile Sentence Creation: Students
use textured writing surfaces to write
sentences with guidance, incorporating
punctuation.

463. Sensory Sentences Practice: Dictate
sentences with a pause at punctuation
marks, so students can feel where the
capital letters and punctuation should go.

464.  Matching Sentences with
Punctuation: Use raised-line cards to
match completed sentences with correct
punctuation cards.

e Materials:

465. Raised-line writing boards

466. Braille or tactile sentence cards
467.  Audio equipment for clear dictation
468. Raised punctuation cards

4, Deaf and Blind

Approach: Combine auditory and tactile
learning for comprehending and writing
sentences with correct punctuation.

e Activities:

469. Hand-Over-Hand Guided Writing:
Teacher assists in forming sentences with
correct capitalization and punctuation.

470. Tactile Sentence Reproduction:
Students feel and replicate tactile sentence
models with proper punctuation.

471.  Sensory Sentence Dictation:
Pronounce sentences slowly and clearly
with a pause at each punctuation mark for
students to feel.

472. Interactive Sentence Practice: Use
raised-line writing boards and tactile
punctuation markers for practice.

o Materials:
473. Raised-line writing surfaces

474.  Tactile and Braille writing guides
475.  Audio playback devices
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476. Punctuation stamps or tactile markers

General Strategies for All Groups

477. Model Sentences with Punctuation:
Regularly show examples of sentences
using capital letters and punctuation.

478. Break Down the Process: Teach the
use of capitals, full stops, and question
marks separately before combining them.

479. Consistent Reinforcement: Repeat
practice activities and provide feedback.

480. Positive Reinforcement: Celebrate
progress and correct use of punctuation.

4. Give basic
personal
information in
writing (e.g.
name,
address, age,
nationality,
family
information,
etc.).

Multi-sensory
Approach: Use
tactile, auditory,
and visual cues for
teaching writing
and
comprehension of
personal
information.
Simplified
Prompts and
Guidance:
Provide clear,
step-by-step
instructions and
direct support.
Consistency and
Repetition:
Frequent practice
opportunities to
reinforce learning.
Accessible
Materials: Tools
that accommodate
students' sensory
needs.

1. Hard of Hearing and Low Vision

Approach: Integrate visual and tactile
support for writing and understanding
personal information.

e Activities:

481. Guided Writing Practice: Use tactile
paper to guide students in writing their
name, age, address, and other personal
details.

482.  Matching Personal Details: Provide
tactile cards with personal information and
ask students to match them to their
corresponding categories (e.g., name, age).

483. Fill-in-the-Blanks: Have students fill in
missing details in simple, pre-written
templates for personal information.

484. Role-Playing: Practice giving personal
information in a conversation with the
teacher or peers.

o Materials:

485.  Tactile writing paper or braille paper
486. Raised-line boards for writing

487. Large-print or high-contrast word cards
488.  Textured flashcards for matching
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activities
2. Deaf and Low Vision

Approach: Use a combination of auditory
and tactile methods to support
comprehension and writing.

e Activities:

489.  Auditory Practice: Teacher provides
spoken prompts, and the student responds
by writing personal information with
guidance.

490. Tactile Templates: Use pre-printed
templates with raised outlines for students
to trace and write their details.

491. Interactive Personal Information
Chart: Create a tactile chart where
students can fill in personal details using
markers or adhesive labels.

492.  Scribed Responses: For students who
struggle with writing, the teacher can
scribe their responses on paper while they
dictate.

e Materials:

493.  Audio equipment for clear speech
models

494.  Tactile or braille writing boards

495. Pre-made templates for writing
practice

496. High-contrast markers or tools

3. Blind and Hard of Hearing

Approach: Focus on tactile and auditory
cues to teach writing and understanding of
personal information.

e Activities:

497. Hand-Over-Hand Writing: The teacher
guides the student’s hand to write personal
information using a braille or raised-line
board.
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498.  Verbal Dictation Practice: Teacher
dictates personal information prompts, and
the student responds by writing or using
braille.

499. Matching Activity: Use tactile cards
with the student’s details and ask them to
match with a list of categories.

500. Oral Practice with Handwriting
Support: Practice saying personal
information while writing with guidance.

e Materials:

501. Braille paper or raised-line writing

boards

502. Tactile labels for use in matching
activities

503.  Audio playback devices for dictation
practice

504.  Tactile writing tools
4. Deaf and Blind

Approach: Utilize a fully tactile and verbal
approach with consistent teacher assistance
for understanding and writing.

e Activities:

505. Tactile Sentence Construction: Use
raised-line boards or braille paper with pre-
made tactile templates for students to fill
in personal details.

506. Sensory Dictation: The teacher speaks
the prompts slowly and clearly, allowing
students to feel where to place words or
phrases.

507.  Personal Information Matching:
Create a set of tactile cards with personal
information details that the student can
match with their own details.

508.  Hand-Over-Hand Writing and Verbal
Repetition: The teacher guides the
student’s hand to write and reinforces the
spoken version of each detail.
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o Materials:

509. Braille or raised-line writing surfaces

510. Tactile sentence cards or templates

511.  Audio resources for dictation

512.  Tactile symbols for categories (e.g.,
name, age, address)

General Strategies for All Groups

1. Use Multi-sensory Cues: Incorporate
touch, sound, and visual (if applicable)
to help students learn and practice
writing their personal information.

2. Simplify Tasks: Break down the
process into manageable steps and use
guided practice to reinforce learning.

3. Provide Immediate Feedback: Offer
feedback during activities to help
correct mistakes and reinforce
learning.

4. Reinforce with Repetition: Repeat
activities regularly to build confidence
and skill in writing personal
information.

5. Express
ideas in
simple
sentences.

1. Multi-sensory

Learning:
Combine tactile,
auditory, and
visual methods to
support
understanding and
expression of
simple sentences.
Repetition and
Guided Practice:
Frequent
opportunities to
practice forming
and expressing
simple sentences.
Simplified and
Clear
Instructions: Use

1. Hard of Hearing and Low Vision

Approach: Use tactile and visual aids
along with verbal instruction to support
sentence formation and expression.

o Activities:

513.  Sentence Building with Word Cards:
Provide word cards with braille or large
print and allow students to arrange them
to create simple sentences.

514. Fill-in-the-Blanks: Provide templates
with missing words and prompts for
students to fill in with their own ideas.

515. Guided Sentence Practice: Teacher
gives a topic, and students use prompts to
create a simple sentence.

516. Interactive Storytelling: Use tactile
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simple language
and provide step-
by-step guidance.
Supportive
Materials: Tools
that cater to
students' sensory
preferences and
needs.

picture books or braille books and guide
students in creating sentences about the
story.

o Materials:

517. Large-print or braille word cards
518. Raised-line or braille writing paper
519.  Tactile picture books

520. High-contrast writing tools

2. Deaf and Low Vision

Approach: Incorporate auditory and tactile
cues to support the development of
sentence formation and expression.

o Activities:

521.  Oral Sentence Practice: Teacher
provides prompts, and students verbally
express simple sentences.

522.  Guided Sentence Creation with Tactile
Aids: Use tactile boards or writing guides
for students to practice forming sentences.

523.  Matching Activities: Match sentence
parts with corresponding visual or tactile
prompts.

524.  Story Recitation and Sentence
Formation: Have students listen to a
simple story and create sentences to
describe it.

e Materials:

525.  Audio playback for listening practice
526. Tactile and braille sentence templates
527. Raised-line writing boards

528.  Word cards with tactile or braille labels

3. Blind and Hard of Hearing
Approach: Use auditory and tactile

approaches to teach and reinforce sentence
formation and idea expression.
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o Activities:

529. Tactile Sentence Building: Students
use braille or raised-line boards to write
and practice simple sentences.

530.  Verbal Prompts and Repetition:
Teacher asks questions or gives cues for
students to respond with sentences.

531. Hand-Over-Hand Guidance: The
teacher guides the student’s hand to write
sentences while providing verbal cues.

532.  Tactile and Verbal Storytelling: Use
tactile picture prompts or braille
storybooks for students to create
sentences based on a story.

o Materials:

533. Braille paper or raised-line writing
boards

534.  Audio tools for verbal prompts

535.  Tactile picture cards for story prompts

536.  Hand-over-hand guides for writing
support

4, Deaf and Blind

Approach: Utilize tactile and verbal
techniques with continuous support to help
students express ideas in simple sentences.

e Activities:

537. Hand-Over-Hand Sentence Writing:
Teacher guides the student’s hand to form
simple sentences with tactile writing tools.

538.  Oral Practice with Sensory Support:
Use tactile objects to stimulate
conversation, prompting students to create
sentences.

539. Tactile Sentence Templates: Provide
templates with raised line guides to help
students create their sentences.

540.  Storytelling with Verbal and Tactile
Feedback: Use verbal prompts along with
tactile aids for students to form sentences
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about a story or topic.

o Materials:
541. Braille or raised-line writing boards
542.  Tactile story cards or objects for

sentence prompts

543.  Audio tools for verbal cues

544.  Sensory materials for storytelling (e.g.,
textured items related to story themes)

General Strategies for All Groups

1. Use Multi-sensory Cues: Combine
touch, sound, and, where applicable,
vision to reinforce learning.

2. Provide Clear and Direct Instruction:
Simplify language and provide
consistent, easy-to-understand
directions.

3. Practice Repeatedly: Incorporate
sentence-making activities regularly.

4. Give Immediate Feedback: Offer
positive reinforcement and correct
guidance during practice.

6. Use correct
spelling of
words.

e Tactile Learning
Methods: Utilize tactile
tools and materials to
reinforce spelling.

e Multi-sensory
Approach: Integrate
auditory, tactile, and,
where possible, visual
stimuli for learning.

e Repetition and
Practice: Consistent
practice with immediate
feedback.

e Simplified
Instructions and Clear
Cues: Ensure instructions
are straightforward, with
clear modeling.

1. Hard of Hearing and Low Vision

Approach: Use tactile and auditory
activities to reinforce correct spelling.

o Activities:

545.  Tactile Spelling Boards: Students use
raised-line boards or textured mats to trace
letters while saying the sounds aloud.

546.  Spelling Word Matching: Match
spoken words with their correct spelling
using braille or large print cards.

547.  Auditory and Tactile Dictation:
Teacher says a word, and the student spells
it out using tactile writing tools.

548.  Word Building with Letter Cards: Use
letter cards with braille or tactile marks to
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build words.
o Materials:

549. Raised-line writing boards or tactile
mats

550. Braille or large print letter cards

551.  Audio playback for dictation practice

552. Tactile writing tools (e.g., stylus for
braille paper)

2. Deaf and Low Vision

Approach: Emphasize auditory input and
tactile feedback for spelling practice.

e Activities:

553.  Sound-Word Association: Say a word
aloud and use tactile aids like braille to
help students identify and write it.

554.  Spelling Practice with Textured Paper:
Use textured paper for students to trace
letters and spell out words.

555.  Audio Dictation and Writing: Dictate
words and have students write them on
raised-line paper.

556. Interactive Spelling Games: Play
games where students form words from a
mix of tactile letter cards.

o Materials:
557. Braille or raised-line paper for writing
558.  Audio tools for dictation
559.  Textured sheets for letter tracing
560. Tactile letter cards

3. Blind and Hard of Hearing

Approach: Focus on tactile and verbal
methods to reinforce spelling.

o Activities:

561. Tactile Spelling Practice: Students spell
out words using braille or raised-line paper
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and receive verbal cues.

562. Dictation with Braille or Tactile Paper:
Teacher dictates words for students to
spell by touch.

563.  Word Tracing and Repetition:
Students trace letters while saying them
aloud to reinforce spelling.

564. Interactive Spelling with Word Cards:
Use braille cards to create words and
practice spelling.

e Materials:

565. Braille or raised-line writing tools
566.  Audio dictation devices

567.  Tactile letter cards

568.  Tactile word tracing templates

4, Deaf and Blind

Approach: Emphasize tactile and verbal
interaction for spelling practice.

e Activities:

569. Hand-Over-Hand Writing Practice: The
teacher guides the student’s hand to trace
letters while pronouncing the word.

570.  Tactile Word Dictation: Dictate a
word, and students spell it out using braille
or raised-line writing.

571.  Spelling with Sensory Feedback: Use
textured materials like sandpaper or
textured sheets for students to trace
letters.

572.  Word Construction with Tactile Letter
Tiles: Use tactile tiles to create and spell
words.

e Materials:

573. Raised-line writing paper or braille
paper

574.  Tactile letter tiles or cards

575.  Textured writing boards

576. Audio tools for word dictation
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General Strategies for All Groups

1. Repeat and Reinforce: Provide ample
opportunities for students to practice
spelling words in different contexts.

2. Immediate Feedback: Offer immediate
correction and positive reinforcement
to guide learning.

3. Multi-sensory Integration: Use a mix
of touch, sound, and where applicable,
any residual vision to enhance
learning.

4. Chunking Words: Break words into
syllables to make spelling more
manageable.

7. Use suffix -
s/es to form
plural nouns.

e Tactile and Auditory
Integration: Use a
combination of tactile and
auditory cues to teach the
addition of suffixes to
words.

e Repetition and
Practice: Provide plenty
of opportunities for
practice with immediate
feedback.

e Simplified
Instruction: Break down
the rule into smaller steps
and model the process
clearly.

e Multi-sensory
Support: Ensure
activities involve multiple
senses, such as touch and
hearing, to reinforce
learning.

1. Hard of Hearing and Low Vision

Approach: Incorporate tactile aids and
auditory support for learning how to use the
-s/es suffix.

e Activities:

577.  Tactile Word Cards with Suffix
Practice: Use cards with words and ask
students to add -s or -es to create plurals.
Cards can have braille or large print for
easy reading.

578.  Sound and Suffix Matching: Provide a
list of words and ask students to listen to
the teacher and add the correct suffix.

579.  Sentence Completion with Plural
Words: Create sentences with missing
plural nouns for students to complete with
the correct word.

580.  Word Sorting Activity: Sort words that
take -s or -es into categories using tactile or
braille labels.

e Materials:

581.  Tactile or braille word cards

582.  Audio prompts for pronunciation

583. Raised-line paper for writing practice
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584. Large print and braille worksheets for
sorting

2. Deaf and Low Vision

Approach: Utilize tactile and auditory
methods with a focus on clear verbal
instructions.

e Activities:

585. Oral Practice with Tactile Feedback:
Pronounce a singular word and have
students say the plural form while touching
a raised-line word card.

586.  Tactile Word Tracing: Students trace
words and add the -s or -es suffix while
saying the word aloud.

587.  Matching Game: Match singular words
with their plural counterparts using braille
or tactile cards.

588. Interactive Word Lists: Use word lists
with a variety of examples where students
identify and add the plural suffix.

o« Materials:

589. Braille or raised-line word cards

590.  Audio recording for pronunciation
practice

591.  Tactile writing guides

592.  Word lists in braille or large print

3. Blind and Hard of Hearing

Approach: Focus on tactile and verbal
instruction to teach the use of the -s/es
suffix.

e Activities:

593. Hand-Over-Hand Writing: Guide the
student’s hand to write words on braille or
raised-line paper, adding -s or -es.

594. Oral Repetition and Writing Practice:
Teacher pronounces a word, and students
respond by forming the plural and writing
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595.  Word Formation with Tactile Tiles:
Use tiles with letters for students to build
singular and plural forms.

596.  Audio-Spelling Dictation: Dictate a
word and have the student write its plural
form.

o Materials:

597. Braille or raised-line writing materials

598.  Tactile letter tiles

599.  Audio tools for pronunciation

600.  Word practice sheets with blank
spaces for writing

4, Deaf and Blind

Approach: Integrate tactile methods with
guided verbal instructions for consistent
practice.

e Activities:

601.  Tactile Writing Practice with Hand-
Over-Hand: Guide the student’s hand to
add the -s or -es suffix on braille or raised-
line paper while pronouncing the word.

602. Interactive Spelling with Tactile
Feedback: Use textured sheets where
students can feel the added suffix.

603. Word Construction and Comparison:
Provide singular words, and students use
tactile tiles to create plural forms,
comparing the two.

604.  Storytelling with Plural Words: Use
verbal prompts and tactile objects for
students to form plural nouns in context.

o Materials:

605. Raised-line or braille paper

606. Tactile letter tiles or cards

607.  Audio prompts for teaching and
practice

608.  Textured materials for hands-on
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learning

General Strategies for All Groups

1. Practice Repeatedly: Ensure students
frequently engage in activities
involving plurals to build automaticity.

2. Immediate and Positive Feedback:
Correct mistakes promptly and praise
efforts to build confidence.

3. Utilize Clear and Simple Language:
Keep instructions simple and models
easy to follow.

4. Incorporate Real-Life Contexts: Use
examples from students’ daily
experiences to make learning relevant.

8. Use present
(with/without
-s/es) and
regular past (-
ed) forms of
verbs.

e Multi-sensory
Learning: Incorporate
tactile, auditory, and
visual supports to engage
multiple senses and
reinforce learning.

e Modeling and
Repetition: Provide clear
models and repeated
practice to support
understanding and
mastery.

e Simplified
Instructions: Break down
the learning into smaller
steps and use
straightforward language.
e Contextual Learning:
Use real-life examples
and activities to make
verb forms relevant and
memorable.

1. Hard of Hearing and Low Vision

Approach: Combine tactile, auditory, and
visual learning techniques to practice
present and past verb forms.

e Activities:

609.  Tactile Verb Flashcards: Use cards with
the base form of a verb on one side and its
present or past form on the other.
Students can feel and read the cards to
match verb forms.

610. Verbal and Tactile Sentence
Completion: Provide a sentence with a
missing verb and ask students to fill in the
correct present or past form using raised-
line writing.

611. Role-play Activities: Act out daily
activities while pronouncing the present
and past tense of verbs (e.g., “I play” and
played”).

612. Interactive Storytelling: Create stories
using present and past tense verbs and
have students add the appropriate forms
during the storytelling.

ll|
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o Materials:

613. Raised-line or braille flashcards

614.  Tactile writing guides

615.  Audio recordings for pronunciation

616. Large print or braille worksheets for
practice

2. Deaf and Low Vision

Approach: Use clear auditory instruction
and tactile support to teach verb forms.

e Activities:

617.  Oral Practice with Hand-Over-Hand
Writing: Guide the student’s hand to write
the correct verb form on tactile paper
while pronouncing it.

618.  Tactile Verb Sorting: Create cards with
verbs and have students sort them into
present and past forms.

619.  Audio-Spelling Practice: Pronounce
verbs, and students repeat them while
writing their present and past forms.

620.  Story Reconstruction: Provide a simple
story where students fill in the correct verb
forms.

o« Materials:

621.  Tactile or braille cards for verbs

622.  Audio prompts for pronunciation
practice

623. Raised-line paper for writing exercises

624. Tactile objects representing verbs (e.g.,

” oy

toy animals for “run,” “jump”)
3. Blind and Hard of Hearing

Approach: Focus on tactile methods and
verbal guidance to support understanding of
verb forms.

e Activities:
1. Tactile Writing with Verbal Cues: Students
write verbs with guidance and then change

309




N

N

the form to present or past while repeating
the words.

Hands-on Verb Matching: Match tactile
verb tiles with their past tense forms on a
raised-line board.

Interactive Practice with Movement:
Perform actions (e.g., clapping, jumping)
and associate the present and past forms
of verbs (e.g., “l jump” and “I jumped”).
Oral Practice with Question and Answer:
The teacher asks questions in present
tense, and the student responds with the
past tense.

o Materials:

Tactile or braille tiles for verbs
Raised-line writing sheets

Audio tools for listening and repeating
exercises

Tactile objects and actions for practice

4, Deaf and Blind

Approach: Integrate tactile, verbal, and
guided movement activities to teach verb

forms.
e Activities:
1. Hand-Over-Hand Verb Practice: Guide

students’ hands to form words in present
and past tense on raised-line paper.
Tactile Verb Sorting Game: Sort verbs
using tactile cards or tiles with the correct
present and past forms.

Verb-Based Action Practice: Perform
physical actions to demonstrate verbs and
have students respond in present and past
tense (e.g., “I sit,” “I sat”).

Interactive Storytelling with Gestures: Use
gestures and tactile feedback to tell
stories, changing the verb forms as needed.
e Materials:

Tactile or braille word cards for verbs
Raised-line or braille writing materials
Tactile objects that correspond to actions
(e.g., soft ball for “throw,” jumping toy for
“jump”)
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4. Audio guides for teacher pronunciation

General Strategies for All Groups

1. Use Repetition and Practice: Reinforce
learning with repeated practice
activities and immediate feedback.

2. Break Down the Process: Teach in
small, manageable chunks to build
understanding step by step.

3. Use Real-Life Contexts: Make verb
practice relatable by using examples
from students’ daily activities.

4. Provide Immediate Corrections: Offer
guidance when mistakes are made to
reinforce correct usage.

9. Connect
sentences
using simple
coordinators,
(e.g. 'and' and
‘but’.)

e Tactile and Verbal
Techniques: Ensure
activities involve both
tactile interactions and
verbal instructions.

e Contextual Learning:
Use real-life examples
and familiar situations to
help students understand
the use of coordinators.

e Multi-sensory
Engagement: Engage
multiple senses to
reinforce the connection
between sentences using
simple coordinators.

e Simplified Examples:
Provide clear, easy-to-
understand examples that

suit the individual sensory

needs of the students.

1. Hard of Hearing and Low Vision

Approach: Use auditory cues combined
with tactile materials and large print for
sentence construction practice.

e Activities:

1. Sentence Matching: Provide pairs of simple
sentences on tactile cards (e.g., “I like
apples” and “I like oranges”). Have
students match them and connect using
“and” or “but.”

2. Fill-in-the-Blank: Use tactile sentence
strips with blanks where coordinators
should go. Students fill in the correct
connector by feeling the raised letters or
using braille.

3. Interactive Dialogues: Role-play simple
dialogues using “and” and “but” to connect
sentences (e.g., “l want to go to the park,
but it is raining”).

4. Story Building: Create a simple story
together with the teacher, adding
sentences using “and” and “but” to
connect ideas (e.g., “The cat is small, but
the dog is big”).

e Materials:

5. Raised-line or braille sentence strips
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6. Large print or braille word cards

Audio prompts for sentence examples

8. Tactile objects representing the content of
sentences (e.g., toys, textured cards)

N

2. Deaf and Low Vision

Approach: Emphasize the use of tactile
and visual cues along with auditory practice
for sentence connection.

e Activities:

9. Sentence Building Blocks: Use tactile
blocks with words that students can
arrange to form simple sentences and
connect them using “and” or “but.”

10. Hands-On Sentence Construction: Use
tactile word cards for students to create
sentences and connect them with a
coordinator (e.g., using finger-spelled
words).

11. Guided Practice: The teacher models a
sentence with a coordinator (e.g., “l eat
pizza, and | drink juice”) and has students
repeat and construct similar sentences.

12. Matching Game: Create a game where
students match sentence halves and join
them using “and” or “but” to make
complete sentences.

o Materials:

13. Tactile word cards

14. Audio examples of sentences spoken
clearly

15. Raised-line writing guides or braille paper

16. Objects or pictures to represent sentence
content

3. Blind and Hard of Hearing
Approach: Use tactile methods and verbal

guidance to build sentence connections
with simple coordinators.
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17.

18.

19.

20.

21.

22.

23.
24.

25.

26.

27.

o Activities:

Tactile Sentence Cards: Provide sentence
cards in braille or with raised lines for
students to connect using “and” or “but.”
Hands-On Sentence Assembly: Guide
students to put together sentences using
tactile cards, connecting them with “and”
or “but” (e.g., “The sky is blue and the
grass is green”).

Role-Play Conversations: Practice
sentences through role-playing activities
where students create and connect
sentences using coordinators.

Simple Storytelling: Encourage students to
create short stories or dialogues that use
“and” and “but” to connect sentences
naturally.

o Materials:

Tactile sentence cards with braille

Audio prompts for sentence examples
Raised-line writing materials

Tactile objects representing story elements

4, Deaf and Blind

Approach: Integrate tactile, verbal, and
physical activities to teach sentence
connection with simple coordinators.

o Activities:

Hands-On Sentence Construction: Use
hand-over-hand guidance to help students
create sentences with tactile cards,
connecting them using “and” or “but.”
Interactive Action Sentences: Use actions
or physical activities to demonstrate
sentence connections (e.g., “l am clapping
and | am stomping”).

Tactile and Verbal Practice: Provide raised-
line sentence strips with coordinating
words (e.g., “and” or “but”) and have
students connect them while repeating
sentences.
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28.

29.
30.
31.
32.

Gesture-Based Storytelling: Create stories
with the student using tactile cues and
verbal prompts, connecting sentences with
“and” and “but.”

o Materials:

Tactile sentence strips or cards
Raised-line or braille writing paper
Audio prompts for word examples
Tactile props for visual and physical
connection

10.
Demonstrate
good
handwriting
skills.

1. Multi-Sensory

Approach:
Incorporate tactile,
auditory, and
visual cues that fit
each type of
sensory ability.
Individualized
Instruction:
Tailor activities
based on the
specific needs of
each child, using
adaptive
equipment and
strategies.
Repetition and
Practice:
Reinforce skills
through consistent
practice with
positive
reinforcement.
Tactile Feedback:
Provide physical
feedback for
correct or incorrect
hand positioning
and letter
formation.

33.

34.

35.

36.

37.
38.
39.
40.

1. Hard of Hearing and Low Vision

Approach: Focus on tactile guidance with
large print, audio cues, and structured
practice.

e Activities:

Guided Tracing: Students trace letters and
words using raised-line paper or tactile
writing guides while listening to the
teacher’s instructions.

Finger-Tracking Practice: Place a raised line
or textured material over each letter,
allowing students to trace it with their
fingers while saying the letter name aloud.
Letter Formation Songs: Use songs or
chants that describe how to form letters
step by step, reinforcing both auditory and
tactile learning.

Guided Writing Practice: Write simple
words or sentences with the teacher
providing hand-over-hand guidance.

o Materials:

Raised-line or braille paper

Tactile writing guides

Large print worksheets

Audio prompts for correct letter formation

3. Blind and Hard of Hearing
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Approach: Use tactile and auditory cues to
support learning handwriting and letter
formation.

o Activities:

41. Braille Writing Practice: Use a braille slate
and stylus or braille writing tools for
students to practice writing letters and
simple words.

42. Physical Hand Guidance: The teacher
provides hand-over-hand assistance to
guide students through forming each
letter.

43. Tactile Tracing Boards: Create boards with
raised letters that students can trace with
their fingers to practice letter formation.

44. Auditory Instructions: Read out clear,
simple instructions on how to form letters,
paired with physical assistance.

o Materials:

45. Braille slates and stylus

46. Raised-letter tracing boards

47. Audio instructions for writing
48. Textured or tactile writing paper

4, Deaf and Blind

Approach: Use hands-on activities and
physical guidance to reinforce handwriting,
focusing on both tactile and auditory
methods.

e Activities:

49. Hand-Over-Hand Writing Practice: The
teacher places their hands on the student’s
to guide them through the motion of
writing letters.

50. Tactile Letter Construction: Create 3D
letters with materials such as pipe cleaners
or clay for students to feel and trace.

51. Writing with Sensory Feedback: Allow
students to write on different textured
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52.

53.
54.

55.
56.

57.

58.

59.

60.

General Strategies for All Groups

surfaces, like sand or raised board, to
provide sensory input.

Auditory Feedback: Provide verbal cues
and feedback on how letters should be
formed and reinforced through repetition.

o Materials:

Raised boards or 3D letter models
Sensory writing surfaces (e.g., sandpaper,
textured fabric)

Clay or pipe cleaners for letter building
Verbal cues and feedback

Use Clear and Simple Instructions: Ensure
that instructions are easy to follow, and
repeat as needed.

Provide Immediate Feedback: Offer
positive reinforcement and corrective
feedback as necessary.

Encourage Frequent Practice: Schedule
regular practice sessions to reinforce skills.
Adapt Writing Tools: Use adaptive tools
that cater to the student’s sensory
preferences, such as different grips or
textured paper.

B. Competencies for Grades 1 -3

By the end of grade three, students will have developed the competencies to:

Competence Basis of Adaptation Required materials
1. Demonstrate an | Ensure the communication needs For Reading: Braille,
understanding of | are addressed to demonstrate tactile materials, large
simple spoken understanding by providing print, or digitally
language. appropriate modes of accessible books.
communication such as: For Writing: Braille
« Tactile Sign Language: For children | writing tools and digital
who rely on touch to writing tools.
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communicate, use tactile sign
language to facilitate interaction
and understanding.

Sign Language: Where applicable,
utilize visual sign language for
those with partial vision.

Palm Writing: Use palm writing for
spelling or conveying concepts,
especially for individuals
comfortable with this method.
Braille: Provide braille materials
for reading and writing, enabling
access to textual information.
Large Print: Offer large print
materials for children with residual
vision who benefit from magnified
text.

For Vocabulary Building:
Tactile vocabulary
flashcards, real objects,
etc.

Embossed materials

2. respond in
simple English
with intelligible
pronunciation
(sign language or
written in braille)

3. use English for
communication
inside and outside
the classroom.

4. read simple
texts for
understanding
and pleasure

5. express
opinions, ideas
and feelings using
simple English

6. work with peers
to learn language
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together.

c. Grade-wise Learning Outcomes for Grades 1-3

Table 10: Grade-wise learning outcomes in English

Grade 1

Skill: Listening

Learning Outcomes

Adaptation

Activities and Materials

1. Imitate, identify and
discriminate sounds.

Adaptation: Use tactile
cues and vibrations to
represent different
sounds. For example,
vibrating surfaces or
tools can be used to
demonstrate varying
frequencies, and hand-
over-hand guidance can
help children feel the
movements associated
with different sounds.

2. ldentify words that
have the same initial,
medial or final sound.

Adaptation: Use objects
or textures to represent
words with similar tactile
cues (e.g., items with
similar textures for initial
sounds). Tactile sign
language could be
introduced, and children
can identify similar signs
through touch.

3. Blend individual
sounds in simple one
syllable words. (e.g. /s/i/
/t/ —sit)

Adaptation: Use tactile
symbols for different
phonemes or braille
letters, guiding children
to form simple words by
blending these tactile
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symbols together.

4. Recognize, identify
and produce rhyming
words. (e.g. cat —bat,
sat)

Adaptation: Present
objects or textured
symbols representing
rhyming words. Use
tactile rhyming cards
(with raised textures)
where children can feel
similarities in patterns to
recognize rhymes.

5. Link an initial sound to
a picture of an object that
begins with that sound
(e.g. Show a picture of a
book and identify the
initial sound /b/).

Adaptation: Use 3D
objects or raised tactile
images instead of visual
pictures and teach
children to associate an
initial sound with the
corresponding tactile
object (e.g., a 3D model
of a book for /b/).

6. Name a printed letter
that matches with the
sound (e.g. the teacher
says /t/ and the student
points to the /t/ letter).

Adaptation: Use tactile
letters or braille symbols
for letter recognition. The
child can feel the braille
or raised letters and
match the sound provided
by the teacher with the
correct tactile symbol.

7. Match spoken words
to printed words (e.g. the
teacher pronounces /pin/,
and the student selects
pin from a set of three-
word cards).

Adaptation: Replace
printed word cards with
braille or raised print.
The student selects the
correct braille word that
corresponds to the
spoken word.

8. Recognize and
comprehend words and
simple expressions.

Adaptation: Use tactile
sign language, object-
based communication, or
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braille to help children
comprehend simple
expressions. Multi-
sensory reinforcement
can include touch and
smell for understanding
the meaning.

9. Respond to the audio
or the teacher non-
verbally and verbally.

Adaptation: Encourage
the use of tactile sign
language, object
symbols, or gestures.
Responses can be made
through physical actions,
gestures, or using a
communication device
with tactile feedback.

10. Respond to simple
commands and questions.

Adaptation: Use tactile
sign language, object-
based communication, or
braille to help children
comprehend simple
expressions. Multi-
sensory reinforcement
can include touch and
smell for understanding
the meaning.

11. Perform different
kinds of listening tasks
(e.g. drawing, matching,
etc.).

Speaking

1. Imitate and produce
sounds and words.

Adaptation: Instead of
focusing on producing
verbal sounds, encourage
the child to imitate
physical vibrations or
tactile movements
associated with sounds.
Use hand-over-hand

Activity: Place the child’s
hand on a vibrating object,
such as a handheld buzzer or
a vibrating pillow, while
making a sound like "buzz"
or "beep." The child can feel
the vibration and try to
mimic the sensation through
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guidance to help the child
imitate simple
movements or vibrations
that correspond to
sounds.

hand movements or other
physical actions.

2. Blend the initial
sounds with other
sounds, i.e. onset with
rime. (e.g. c+at).

3. Pronounce grade
appropriate words
correctly.

4. Give basic personal
information about
themselves (e.g. name,
address, family,
nationality) using short
words and phrases.

Provide sign language,
braille written words and
phrases, tactile or braille
flash cards regarding
there personal
information.

5. Ask and answer short,
simple questions.

Provide accessible modes
of communication and
accessible materials

6. Sing or recite a
song/chant by listening to
the teacher or an audio.

Sign or write in braille a
song provided by the
teacher through tactile or
braille.

7. Name people, objects
and places and describe
them with adjectives.

Using tactile signs and
braille.

Reading

1. Read small and capital
letters.

Provide braille, large
print or tactile content to
read small and capital
letters. Read braille or do
sign provided words.

2. Put sounds together to
read words and
sentences.

The focus should be on
multi-sensory
approaches, using tactile,
auditory, and visual cues
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where possible.

3. Recognize and read
familiar words
accompanied by visuals

use multi-sensory
approaches that
incorporate tactile,
auditory, and visual cues
which possible.

4. Perform rhymes and
chants with appropriate
rhyme and rhythm.

tactile, multi-sensory,
and functional methods
that help the child convey
this information through
touch, movement, or
simple gestures.

5. Understand the
meaning of grade
appropriate words.

6. Read words, simple
sentences and short
paragraphs correctly

Using sign language or
braille reader/script

7. Retrieve specific
information from simple
sentences.

8. Do different kinds of
comprehension tasks
(answering verbally,
matching, action, etc.)

Writing

1. Hold pencil correctly
to gain control to draw

lines, curves, circles, etc.

2. Develop hand-eye
coordination through
drawing lines and
patterns.

3. Trace the letters and
write them.

4. Form lower and upper
case letters of regular
size and shape.

5. Write letters and
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words in a straight line
from left to right with
regular spacing between
words. 6. Copy letters
and highly frequent
familiar words and
phrases correctly and
reproduce them.

7. Combine and
recombine different
letters to form words, and
put the words in correct
order to form simple
sentences.

8. Use correct spelling of
words.

9. Write simple phrases
and sentences
independently.

10. Give basic personal
information in writing
(e.g. name, address, age,
nationality).

11. Demonstrate good
handwriting skills.
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Skill

Grade One

Adapted curriculum

Speaking

1. Imitate and
produce sounds and
words.

2. Blend the initial
sounds with other
sounds, i.e. onset
with rime. (e.g.
c+at).

3. Pronounce grade
appropriate words
correctly.

4. Give basic
personal
information about
themselves (e.g.
name, address,
family, nationality)
using short words
and phrases.

5. Ask and answer
short, simple
guestions.

6. Sing or recite a
song/chant by
listening to the
teacher or an audio.
7. Name people,
objects and places
and describe them
with adjectives.

1. Imitate and produce sounds and words.

a. Tactile Imitation of Sounds and
Movements:

Adaptation: Instead of focusing on producing
verbal sounds, encourage the child to imitate
physical vibrations or tactile movements
associated with sounds. For example, you can
create tactile representations of sounds using
vibrating objects or surfaces that the child can
feel. When the teacher produces a sound or
vibration (e.g., a soft "buzz" sound with a
vibrating toy), the child can place their hands
on the vibrating surface to feel and imitate the
sensation.

« Example: Place the child’s hand on a
vibrating object, such as a handheld
buzzer or a vibrating pillow, while
making a sound like "buzz" or "beep."
The child can feel the vibration and try
to mimic the sensation through hand
movements or other physical actions.

b. Producing Vibrations or Movements:

« Adaptation: For children who have
difficulty with speech, help them create
vibrations or movement responses. For
example, using a tactile device like a
vibrating toy or a tactile musical
instrument (such as a drum or a piano
with raised keys), the child can create
"sound" by tapping, pressing, or feeling
the vibration of an object, mimicking the
sensory input.

« Example: When the teacher creates a
low vibration sound (like tapping a
drum), the child can place their hand on
the drum to feel the vibration, and with
practice, they may try to produce similar
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taps or vibrations on their own.

c. Use of Hand-over-Hand to Guide
Production:

Adaptation: Use hand-over-hand
guidance to help the child imitate simple
movements or vibrations that correspond
to sounds. By physically guiding the
child’s hand to make an action, you help
them connect the physical sensation with
the idea of imitating a sound.

Example: If the teacher wants the child
to imitate the sound of "clap," they could
guide the child's hands together in a
clapping motion, helping them
understand how to produce a response
that corresponds to the sound.

d. Tactile Sign Language or Symbols:

Adaptation: Focus on using tactile sign
language or raised symbols to represent
words and sounds. The child can imitate
or create their own tactile sign language
gestures or use object symbols (such as a
small toy for "ball") to represent words
instead of vocalizing them.

Example: If the teacher says "ball" and
demonstrates the tactile sign for "ball,"
the child can then feel the sign and try to
replicate it using their own hands. This
way, the focus is on tactile
communication instead of vocal
imitation.

e. Sensory Play with Objects:

Adaptation: Use sensory play to create an
environment where children can explore and
feel the physical attributes of objects that
correspond to sounds. For example, a bouncy
ball could be used to teach the child about the
sound "bounce.” The child can feel the ball
bounce and connect that physical movement to
the word.
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. Example: If the teacher says "bounce,"
the child can feel a small ball bounce on
their hand, and gradually they can try
bouncing it themselves, associating the
tactile movement with the sound
"bounce."

3. Pronounce grade appropriate words
correctly.

To adapt the activity of pronouncing grade-
appropriate words correctly for children with
deafblindness, the focus should be on tactile,
kinesthetic, and multi-sensory methods. Since
these children may have limited access to
auditory feedback, it's essential to incorporate
tactile feedback, physical movements, and
visual cues to help them develop accurate
pronunciation. Here are some adaptations for
this activity:

a. Tactile Feedback for Speech Sounds:
Adaptation: Use tactile feedback to help
children feel how different parts of their mouth
move to pronounce certain sounds. For
example, the child can feel the vibrations in
their throat or mouth, or they can be guided to
feel the air moving during speech.

Example: Guide the child's hand to their throat
or jaw when pronouncing certain sounds, like
the "p" sound (which involves puffing air) or
the "b" sound (which involves vibrating the
vocal cords). The child can feel the vibrations
of the sound and try to mimic the physical
movement involved in producing that sound.
b. Kinesthetic Learning (Body Movement)
Adaptation: Encourage the child to move their
body to help reinforce speech sounds. By
associating body movement with speech, the
child can better understand how sounds are
produced. For example, a movement such as
tapping or clapping can be paired with certain
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syllables or sounds to help them understand the
rhythm and pronunciation.

Example: If teaching the word "cat," the child
could tap their foot to the syllable “cat,"”
mimicking the rhythm of the word.
Alternatively, the child can be guided to feel
how their mouth moves for specific sounds
(e.g., "sh," "ch," "p").

c. Use of Tactile Sign Language or Braille
for Word Identification:

Adaptation: Teach the child to recognize
words through tactile sign language or Braille
and then associate the correct pronunciation
with the word. Tactile sign language allows the
child to feel signs for words, which can help
them connect the spoken or signed word with
its meaning.

Example: Use tactile sign language for "book™
and guide the child to feel the signs, helping
them link the tactile sign with the correct
pronunciation when spoken aloud by the
teacher. They can practice saying the word
"book" while feeling the sign on their hands.
d. Hand-over-Hand Guidance for Mouth
Movements:

Adaptation: Use hand-over-hand guidance to
help children feel the mouth positions and
movements necessary for pronouncing sounds.
The teacher can gently guide the child’s hand
to their mouth while producing the sound, so
the child can feel the positioning of the lips,
tongue, and teeth.

Example: For the sound "m," the teacher can
guide the child's hand to feel the vibration of
their lips together, and for the sound "t," the
teacher can guide the child’s hand to feel how
the tongue touches the roof of the mouth. This
helps the child understand the physical
positioning required for correct pronunciation.
e. Speech and Sound Simulation Using
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Vibrations:

Adaptation: Use devices that produce
vibrations to simulate speech sounds, which
can help the child understand how sounds feel
as they are produced. Vibrating toys, devices,
or surfaces can be used to give feedback while
pronouncing specific words.

Example: If teaching the child to say "buzz,"”
use a vibrating toy or device that the child can
feel while the teacher pronounces the word.
The vibration reinforces the connection
between the sound and its physical sensation.

4. Give basic personal information about
themselves (e.g. name, address, family,
nationality) using short words and phrases.
To adapt the activity of giving basic personal
information (e.g., name, address, family,
nationality) for children with deafblindness, it’s
essential to focus on tactile, multi-sensory,
and functional methods that help the child
convey this information through touch,
movement, or simple gestures. Here's how you
can modify this activity:

1. Introduce Tactile Sign Language or
Simple Signs:

« Adaptation: Teach the child to use
tactile sign language or tactile symbols
for expressing basic personal
information. For instance, tactile signs
for "name,” "family,” or "address" can
help children identify and share their
details.

. Example: The teacher can use tactile
sign language to represent "name" (e.g.,
feeling the shape of the sign for "name"
on the child's hand), then guide the child
to sign or point to their name on a tactile
chart or board.

2. Tactile Symbols for Key Information:
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Adaptation: Provide tactile symbols or
raised letters (e.g., Braille) for the child
to touch and relate to specific personal
details like their name, family members,
and nationality.

Example: Place tactile cards or Braille
labels with words like "Mom," "Dad,"
"Nepal," and guide the child to touch
them to identify family members and
nationality. The child can then be
encouraged to touch the symbol that
corresponds to their information, such as
their name or family.

3. Hand-over-Hand Assistance for
Communication:

Adaptation: Use hand-over-hand
guidance to help the child form the
words or gestures that represent their
personal information. By guiding the
child’s hands, they can learn to indicate
key details like their name, family, or
nationality.

Example: If the child wants to say their
name, the teacher can place the child’s
hand on a tactile name card or their own
chest to represent the name. With
guidance, the child can learn to touch the
card or sign their name.

4. Use of 3D Objects for Family or
Nationality:

Adaptation: Introduce 3D objects or
symbols that represent family members
or nationality. For instance, a small
object (like a toy or a figurine) can
represent the family, while a flag or
national symbol can represent
nationality.

Example: The child could hold a small
figurine to represent "family" and then
touch a flag symbol to represent "Nepal”
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for nationality. This provides a concrete,
tactile way of linking personal
information.

5. Simple Gestures or Physical Actions:

. Adaptation: For children with more
advanced motor skills, use simple
gestures or actions to express their
personal information. This could involve
pointing to themselves, using hand
gestures, or physically guiding them to
an object that represents their name or
family.

« Example: The child can be taught to
point to their chest or a tactile name tag
when asked for their name. Similarly,
they can point to a family member’s
tactile picture or symbol when talking
about family.

6. Storytelling or Role-Playing Using Tactile
Materials:

. Adaptation: Use tactile storytelling or
role-playing to allow the child to express
their personal information within a
context. For example, create a tactile
family tree with raised objects to help
the child understand and introduce their
family members.

« Example: Create a tactile family tree
with small objects or raised pictures. The
child can touch each object to represent
different family members (like "Mom,"
"Dad," or "Brother") and use simple
gestures or tactile signs to introduce
them.

7. Interactive Worksheets with Raised or
Braille Print:

. Adaptation: Create worksheets with
raised print or Braille that allow the child
to fill in their personal information. They
can feel the Braille or raised letters and
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match them with the correct word or

symbol.
Example: The worksheet could include
prompts like "My name is __," "Il live in

__,"and "My nationality is __." The
child can feel the options, such as tactile
Braille for their name or the Braille
letters for their nationality, and touch the
correct response.

8. Use of a Communication Book:

Adaptation: Use a communication book
with tactile symbols, pictures, or Braille
to help the child communicate their
personal information. This book can be
used interactively to identify key details.
Example: A communication book with
tactile pictures (such as a family, a
home, or a flag) and Braille can help the
child express their name, family,
address, and nationality. The teacher can
guide the child to touch the appropriate
symbols as they share the information.

Summary of Key Adaptations:

Tactile Sign Language: Teach tactile
signs for key personal information.
Tactile Symbols or Braille: Use raised
symbols or Braille to represent words
like "name," "family," or "nationality."
Hand-over-Hand Guidance: Support
the child in expressing their information
through touch and movement.

3D Objects: Use objects or figures to
represent family and nationality.
Gestures or Physical Actions:
Encourage simple gestures or pointing to
express information.

Interactive Tools: Use tactile
worksheets or communication books for
the child to fill in their information.
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5. Ask and answer short, simple questions.
To adapt the activity of asking and answering
short, simple questions for children with
deafblindness, it's important to rely on tactile
communication, multi-sensory cues, and
simplified responses. Children with
deafblindness may use touch, gestures, tactile
sign language, or Braille as their primary
means of communication, so the focus should
be on these modalities. Here are some
strategies for adapting this activity:

1. Tactile Sign Language:

Adaptation: Use tactile sign language to
ask and answer simple questions. The
child can feel the sign for "What?" or
"Who?" on their hand and then respond
with their own tactile signs for "name,"
"age," or other basic information.
Example: If asking "What is your
name?", the teacher can use a tactile sign
for "What" and then guide the child to
respond using their tactile sign for their
name. The child can place their hand on
their chest or a tactile name card to
provide an answer.

2. Simple Gestures and Actions:

Adaptation: Use simple gestures or
hand movements as responses to
questions. The teacher can ask a
question, and the child can use gestures
to indicate yes or no, or point to
something relevant.

Example: For a yes/no question like "Do
you want to play?", the child can
respond by shaking or nodding their
head, or the teacher can guide the child's
hand to a symbol representing "yes" or
"no" (such as a raised texture for yes and
smooth texture for no).

3. Tactile Symbols or Braille for Question
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and Answer:

Adaptation: Use tactile symbols, Braille
cards, or tactile communication boards to
help the child ask and answer questions.
The child can touch the appropriate card
or symbol that represents the question or
answer.

Example: To ask "What is your favorite
color?", the teacher can show a tactile
symbol of a color (like a textured red
square). The child can respond by
touching the symbol of their favorite
color, such as a blue textured square.

4. Object-based Communication:

Adaptation: Use objects to represent
simple questions and answers. Objects
can serve as concrete representations of
abstract concepts, making it easier for
children with deafblindness to
understand and communicate.
Example: If asking "Do you want to
eat?" the teacher can place a tactile
object (such as a small spoon or plate) in
front of the child. If the child wants to
eat, they can reach out and touch the
object, signaling their response.

5. Using a Communication Book:

Adaptation: Use a communication book
with tactile symbols, pictures, or Braille.
This book can be organized by
categories (e.g., emotions, preferences,
names), allowing the child to point to or
feel the correct symbol in response to a
question.

Example: If asking "Do you like the
toy?" the child can use their
communication book to find and feel the
tactile symbol for "yes" or "no," and
touch the correct symbol as an answer.

6. Hand-over-Hand Guidance:
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Adaptation: Use hand-over-hand
assistance to guide the child in asking or
answering questions. This method allows
the child to feel the motions or symbols
that correspond to the question.
Example: When asking, "What is your
favorite animal?", the teacher can guide
the child’s hand to a tactile symbol or
object representing their favorite animal,
such as a raised image of a dog or a
textured cat figure.

7. Responding Through Physical Cues:

Adaptation: Teach the child to respond
to questions by performing simple
physical actions, such as clapping,
tapping, or tapping an object, to indicate
a response.

Example: If asking "Do you want to go
outside?" the child can tap their feet or
clap their hands to indicate yes, or tap
the floor to indicate no.

8. Using Vibration Devices or Tools:

Adaptation: Use vibrating devices or
tools that give the child tactile feedback
while answering questions. This can
provide the child with extra sensory
input to reinforce the action of
answering.

Example: For a question like "Do you
want to play with the ball?" the teacher
can give the child a vibrating toy or ball
to hold when they answer. The child can
respond by squeezing the ball or using a
vibrating device that signifies yes or no.

9. Touch and Exploration:

Adaptation: Ask questions and allow
the child to answer through touch and
exploration. The child can respond by
exploring objects that correspond to the
guestion.
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« Example: When asking "Which toy do
you want?" the teacher can place several
tactile toys in front of the child. The
child can feel the toys and select the one
they want, answering the question
through their tactile response.

Example of Simple Questions and Responses
for Children with Deafblindness:

« Question: "What is your name?"

o Adaptation: Teacher signs
"What" on the child's hand. The
child touches their name card or
responds with a tactile sign for
their name.

« Question: "Do you want to play?"

o Adaptation: Teacher places a
tactile toy in front of the child and
asks the question. The child can
either respond by touching the toy
(yes) or turning away from it (no).

« Question: "Is this your favorite color?"

o Adaptation: Teacher places a
textured color square in front of
the child. The child can respond
by touching the square or moving
away if it's not their favorite.

« Question: "Do you like the toy?"

o Adaptation: Teacher can show a
toy and ask the question. The child
responds by tapping the toy if they
like it or by tapping something
else to indicate no.

Summary of Key Adaptations:

. Tactile Sign Language: Use tactile
signs to ask and answer simple
questions.

« Gestures and Physical Cues:
Incorporate hand gestures or actions to
indicate responses.

. Tactile Symbols or Braille: Use tactile
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cards or Braille for question and answer
communication.

« Object-based Communication: Use
real objects to ask and answer questions.

« Communication Book: Allow the child
to use a tactile communication book for
responses.

« Vibrating Tools: Use vibration to
reinforce questions and answers.

« Exploration and Selection: Allow the
child to answer by exploring tactile
objects.

6. Sing or recite a song/chant by listening to
the teacher or an audio.

To adapt the activity of singing or reciting a
song/chant by listening to the teacher or an
audio for children with deafblindness, we need
to focus on multi-sensory experiences that
involve touch, vibration, and tactile cues.
Since children with deafblindness might not be
able to access auditory input in the traditional
way, the activity can be adapted to engage
other senses, such as touch, sight (for children
with partial vision), and proprioception. Here
are some strategies for adaptation:

1. Tactile Singing and Chanting:

« Adaptation: Instead of listening to the
song, children can feel the vibrations and
rhythms of the song or chant by touching
a vibrating object or the teacher’s body
(such as the chest, throat, or hands). The
teacher can gently hold the child's hand
to feel the vibrations or rhythm of the
chant being vocalized.

. Example: The teacher can recite or sing
the song while holding the child's hand
on their chest or throat. This allows the
child to feel the rhythm and vibrations of
the song and understand the rhythm of
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the chant or song.

2. Use of Vibrating Devices:

Adaptation: Utilize vibrating devices,
like a vibrating speaker or a tactile music
pad, that can transmit the sound
vibrations through touch. These devices
provide feedback to the child by
allowing them to feel the vibrations
corresponding to different sounds and
rhythms.

Example: A vibrating music mat or pad
can be placed under the child’s hands or
feet, so they can feel the beats and
rhythm of the song as it is played or
chanted. The child can then be
encouraged to move their hands or feet
in rhythm to the vibrations they feel.

3. Hand-over-Hand Movement for Rhythm:

Adaptation: Guide the child’s hand or
body to participate in rhythm-based
movements while chanting or singing.
This helps the child engage with the
rhythm of the song through tactile
movement.

Example: While singing a song, the
teacher can place the child’s hand on a
tambourine, shaker, or other musical
instrument, guiding their hand to move
along with the beat. The child can feel
the instrument’s movement, vibrations,
or texture while also feeling the rhythm
through the teacher’s guidance.

4. Vibration-based Sound Source:

Adaptation: Use musical instruments
that produce vibrations, such as a drum,
bell, or tambourine, so the child can feel
the vibrations produced by the sound.
The child can participate by feeling the
vibrations from the instrument or
touching the instrument while it is
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played.

Example: The teacher can play a drum
or tambourine and guide the child’s hand
to touch the instrument while it is
vibrating. This way, the child can feel
the rhythm of the song/chant through the
vibrations of the instrument.

5. Movement and Body Awareness:

Adaptation: Encourage the child to
engage in simple body movements or
swaying, which can help them feel the
rhythm of the song/chant through their
own body. This can include clapping,
swaying, or tapping feet in time with the
rhythm.

Example: The teacher can hold the
child’s hands and help them sway or tap
their feet to the rhythm of the song. For
children who may have some vision,
they can also be guided to move along
with any visual cues that might help
them participate.

6. Using Tactile Chants or Songs:

Adaptation: Create tactile versions of
songs or chants, where the child can feel
the melody through raised patterns or
shapes. These patterns can be felt with
the hands or fingers to indicate the
rhythm and tone of the song.

Example: A tactile chart with raised or
textured lines can represent the melody
of a simple chant. The child can run their
fingers along the raised lines to feel the
progression of the song, while
simultaneously engaging with the
teacher’s voice or vibrations.

7. Multi-sensory Reinforcement:

Adaptation: Use a combination of
tactile symbols, objects, and vibrations
to reinforce the words and rhythms of
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the chant or song. This can help the child
connect the sound with physical
sensations.

. Example: The teacher can present an
object or tactile picture that corresponds
to the theme of the song (e.g., a raised
tactile image of a sun for a song about
the weather). The child can feel the
object while participating in the chant or
song.

8. Echoing through Tactile Feedback:

« Adaptation: After the teacher sings or
chants a short line, the child can be
guided to repeat the same line through
tactile feedback. The teacher can model
the action, and the child can follow
through touch and movement.

. Example: The teacher sings a short
phrase like "La la la,” while guiding the
child’s hand to form the motions or feel
vibrations associated with the phrase.
The child is then encouraged to replicate
the gesture or movement by feeling the
vibrations or tactile signs.

Example of Adapted Activities for "'Singing
or Reciting a Song"":

« Activity: "Twinkle, Twinkle, Little
Star"'

o Adaptation: The teacher sings the
song while holding the child's
hand on their chest to feel the
vibrations. The child can then be
guided to tap their fingers on a
tambourine or vibrating mat in
time with the song’s rhythm.

« Activity: Clapping and Chanting

o Adaptation: The teacher claps
their hands to a simple chant or
rhythm and guides the child to
clap along by placing their hands
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on top of the teacher’s hands,
feeling the movements and rhythm
of the claps.

« Activity: Feeling the Beat

o Adaptation: The teacher plays a
drum or another vibrating
instrument. The child is
encouraged to tap their hands or
feet on the instrument or feel the
vibrations from it, following the
rhythm of the song.

Summary of Key Adaptations:

« Vibrations: Use vibrating devices or
Instruments to transmit rhythm and
sound.

« Hand-over-Hand: Guide the child’s
movements to feel and follow the
rhythm.

. Body Awareness: Encourage swaying or
tapping to the rhythm of the song.

« Tactile Charts or Raised Patterns:
Provide tactile representation of the song
or chant.

« Echoing Through Touch: Model the
chant or song, guiding the child to repeat
through touch.

7. Name people, objects and places and
describe them with adjectives.
To adapt the activity "*"Name people, objects,
and places and describe them with
adjectives' for children with deafblindness,
here are some ways to engage their senses and
encourage participation:
1. Object Exploration with Tactile
Descriptions:
o Provide a variety of objects for the child to
touch and explore. For example, give them
a soft teddy bear, a rough stone, and a
smooth ball. As they feel each object, guide
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them to use tactile adjectives to describe
them, such as "soft," "hard," "smooth," or
"rough."” You can also use tactile symbols to
represent these adjectives.
2. Tactile Images for People and Places:
Use raised tactile pictures or 3D models of
people and places. For example, a raised
image of a tree could represent a park, and a
tactile image of a person with features like
raised lines for hair, face, and clothes could
represent a person. Guide the child’s hand
over these tactile representations while
describing them with adjectives such as
“tall," "short,” "big," "small," or "beautiful."
3. Tactile Sign Language:
Teach the child to use tactile sign language
to describe people, objects, or places. For
example, the sign for "house" could be
modified with a tactile gesture to show that
it's big or small. Tactile signs for colors
(like "red" or "blue™) could also be
incorporated to describe objects or people.
4. Use of Familiar Objects to Describe
People and Places:
Use familiar objects associated with specific
people or places. For example, if you are
describing a family member, you could give
the child a tactile object that represents that
person, like a small comb for a parent who
wears their hair a certain way. For places,
you could provide a textured object (like a
smooth stone) to represent a park, or a small
piece of cloth for a beach, and use tactile
adjectives like "cold,” "warm," or "wet" to
describe them.
5. Guided Verbal or Gestural
Descriptions:
If the child can verbalize or use gestures,
encourage them to describe what they are
feeling or touching. For example, after
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touching a soft object, they could gesture or
say "soft" (with help from a teacher or
caregiver), or use a tactile sign to
communicate the description.

6. Hand-over-Hand Assistance:

o Use hand-over-hand assistance to help the
child touch and feel objects, places, or
people and guide their hands to appropriate
adjectives. For instance, when describing a
soft teddy bear, guide the child’s hand over
the fur and help them understand the
adjective "soft" by touching the material.

7. Multi-Sensory Descriptions:

o Engage multiple senses for richer
descriptions. For example, when describing
a place, allow the child to touch objects
(like sand, leaves, or water) while also
guiding them to smell the objects (like
flowers or fruits), enhancing the tactile
experience. This will help them form a more
complete understanding of the word or
description.

Reading

1. Read small and
capital letters.

2. Put sounds
together to read
words and
sentences.

3. Recognize and
read familiar words
accompanied by
visuals

4. Perform rhymes
and chants with
appropriate rhyme
and rhythm.

5. Understand the
meaning of
gradeappropriate

1. Read small and capital letters.

To adapt the content "*"Read small and capital

letters™ for children with deafblindness, you

can utilize tactile, auditory, and multi-sensory

approaches to help them engage with letter

recognition. Here are some strategies:

1. Tactile Letters (Braille or Raised Letters)

« Braille: For children who are blind or

have limited vision, use Braille letters
for both small and capital letters. Provide
tactile cards with the Braille
representation of each letter. Guide the
child’s hand to feel the Braille pattern
for both small and capital letters. You
can also use tactile labels with both print
and Braille side by side, so the child can
explore both simultaneously.
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words.

6. Read words,
simple sentences
and short
paragraphs
correctly

7. Retrieve specific
information from
simple sentences.
8. Do different
Kinds of
comprehensiontasks
(answering
verbally,
matching,action,
etc.)

« Raised Letters: For children who have
some residual vision or are learning
through touch, use raised print or foam
letters that they can feel. These letters
should be distinguishable enough in
texture and shape for the child to
recognize both small and capital letters
by touch.

2. Letter Models and 3D Shapes

« Use 3D models or tactile representations
of letters, especially for children who
benefit from a more physical, hands-on
experience. For example, you could use
a 3D model of the letter “A” made from
clay or plastic for small letters, and a
larger model for capital letters. Allow
the child to touch and feel the shapes of
the letters to reinforce their tactile
recognition.

3. Interactive Letter Tracing

« Have the child trace letters using their
fingers on a textured surface. For
example, use sandpaper, fabric, or a
rough surface to form the letters so that
the child can feel the shape of the letters
as they trace them.

« You could also have them trace both
small and capital letters with their hands
or fingers over raised lines, helping them
recognize the difference between the
sizes of the letters.

4. Tactile Alphabet Cards

« Create a set of tactile alphabet cards that
feature both small and capital letters.
Each card could have a raised print letter
(small or capital) and a corresponding
texture or symbol that represents the
letter (e.g., a rough texture for "R" to
indicate "rough").

« Alternatively, you could use materials
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like textured fabric, wood, or plastic to
make each letter more distinguishable.
5. Letter Sound Association

« Associate letters with specific sounds
and objects. For example, for the letter
“B,” you can provide a tactile object
(such as a soft ball) for the child to feel
while the teacher says “B” and “ball.”
This helps the child associate the letter's
shape and sound.

« For both small and capital letters, you
can use corresponding objects that make
it easier for the child to understand the
difference between uppercase and
lowercase by feeling different objects.

6. Multi-Sensory Learning

« Touch and Sound: Reinforce the
learning of small and capital letters by
incorporating sound. For example, say
the name of the letter aloud ("A," "a")
while the child feels the corresponding
tactile model or raised letter. This way,
the child associates the tactile sensation
with the auditory cue, reinforcing letter
recognition.

« Smell and Texture: For more advanced
reinforcement, you can also incorporate
smells (e.g., different scents for each
letter, like mint for "M" or cinnamon for
"C") or textures (e.g., using different
fabrics for different letters) as part of a
multi-sensory experience.

7. Hand-over-Hand Instruction

« Use hand-over-hand assistance to guide
the child in forming letters with their
hands, especially when practicing
writing or tracing. For example, guide
their hand to trace the shape of the letter
"A" in a sand tray or on a textured
surface. This helps them get a sense of
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the letter's structure through tactile
feedback.
8. Visual and Tactile Contrast
« For children with limited vision, ensure
there is good contrast between small and
capital letters. This could mean using
different textures for small and capital
letters (e.g., smoother textures for small
letters, rougher textures for capital
letters) to help them differentiate
between the two sizes.
9. Braille Alphabet Chart
« If the child is using Braille, provide a
Braille alphabet chart that includes both
small and capital letters. This allows the
child to compare the shapes of both
types of letters side by side.

2. Put sounds together to read words and

sentences.

To help children with deafblindness put

sounds together to read words and

sentences, the focus should be on multi-

sensory approaches, using tactile, auditory, and

visual cues where possible. Below are ways to

adapt this process:

1. Use Tactile Phonics with Braille or Raised

Print

« Braille: If the child is learning Braille,
break down the words into Braille letters
(phonemes). Guide the child to feel each
Braille character and blend them
together to form words. For example, if
teaching the word "cat," guide the child’s
hands to feel the Braille for "c,” "a," and
"t," and then assist in putting them
together to form the word.
« Raised Print: For children with some

vision, use raised print letters. Present
individual letters or groups of letters and
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let the child feel them to identify the
sounds. For example, tactile cards with
raised letters can be used to help the
child feel and sound out each letter,
gradually blending them together to read
the word.
2. Tactile Sound Boxes or Letter Blocks
« Use small blocks or cards that have
different letters on them (small and
capital) and encourage the child to
physically manipulate them. Have the
child feel and match the blocks together
in sequence to build words. For example,
the child can arrange blocks with the
letters “c,” “a,” and “t” to form "cat."
This hands-on approach supports the
process of blending sounds into words.
3. Tactile and Auditory Blending
« Auditory Feedback: For children who
have some residual hearing, pair tactile
activities with auditory reinforcement.
For example, the teacher says the
individual sounds slowly, and the child
feels the corresponding Braille letters or
raised print. Then, encourage the child to
blend the sounds together with help. For
example, the teacher says /c/ (as in
“cat"), /a/ (as in "cat"), /t/ (as in "cat"),
and then the child puts them together to
form the word "cat."
4. Finger Spelling and Tactile Sign
Language
« Use fingerspelling to teach words in
sign language. Guide the child's hand
through the manual alphabet to form the
letters of a word. As the child feels the
fingerspelling of each letter (like "'c,"
"a," and "t"), they can learn to blend the
letters together to form words.
« If the child is learning tactile sign
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language, you can use tactile signs to
help them connect individual signs
(which represent sounds) and form
words and simple sentences.

5. Tactile Word and Sentence Cards

Create tactile word cards where each
card represents a word in Braille or
raised print. Once the child learns to read
individual words, introduce them to
simple sentences. Provide tactile cards
for both the words and punctuation
marks (like a raised dot for a period or
guestion mark). Help the child feel the
sequence of words and guide them to
read simple sentences.

For example, a card with the word "cat"
could have raised Braille letters or raised
print, and a sentence like "The cat runs"
could be created with separate tactile
cards for "The," "cat,”" and "runs."
Encourage the child to feel and read each
card and then blend the words together
to read the sentence.

6. Word Mapping with Tactile Objects

Object-based Word Mapping: Use
familiar objects or textures to represent
words. For example, for the word "dog,"
give the child a small textured toy dog.
For "cat," a plush object or another
texture can represent the word. The child
can then connect the object to the word,
allowing them to associate sounds with
the objects.

Once they can identify objects associated
with words, begin to combine the tactile
objects and words in short, simple
sentences, like "The dog runs" or "The
cat sleeps.” Encourage the child to feel
the words and the objects as they blend
them together.
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7. Blending Sounds Using Sensory Materials

Use materials like sandpaper, textured
fabric, or clay to form letters and words.
Allow the child to feel the letter shapes
or word shapes and encourage them to
say or sign the sound as they touch the
materials. For example, the letter "b"
could be made from textured clay, and
the child could feel the letter while
learning to say its sound.

8. Guided Tactile Reading of Simple
Sentences

Begin by reading simple sentences aloud
and guiding the child’s hand over the
Braille or raised print words. For
example, guide the child’s hand over the
phrase “The dog runs,” while
simultaneously saying the words aloud,
allowing the child to feel the flow of the
sentence.

You can also break down sentences by
providing tactile symbols or objects for
the nouns (dog, cat, etc.) and verbs (run,
jump, etc.), reinforcing the meaning of
each word while blending them together
into a sentence.

9. Use of Tactile Stories

Create tactile stories that involve words
and sentences in Braille or raised print.
For instance, a tactile book where each
page has a simple sentence in Braille and
corresponding tactile pictures or textures
that represent the words. As the child
feels the letters and words, they can also
engage with the pictures, which will help
them connect the sounds and words to
meanings.

10. Repetition and Practice

Provide ample opportunities for the child
to practice blending sounds and reading
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words and sentences. Use games or
Interactive activities that encourage
repetition, such as matching tactile word
cards, sorting sounds, and forming
words. This practice will help reinforce
their ability to read through tactile
means.

3. Recognize and read familiar words
accompanied by visuals

To help children with deafblindness recognize
and read familiar words accompanied by
visuals, you can adapt the content using multi-
sensory approaches that incorporate tactile,
auditory, and visual cues where possible. Here
are strategies for adapting this activity:

1. Tactile Word Cards with Raised Print or
Braille

Braille or Raised Print Cards: Use
tactile cards that feature familiar words
in Braille or raised print. These cards can
include both the word and a
corresponding tactile image or texture
that represents the word. For example, a
card with the word "dog" could have
raised Braille for "dog" and a small plush
toy dog or a textured image of a dog.
The child can feel the word and the
associated object to reinforce
recognition.

Interactive Word Cards: Provide cards
where the child can touch the raised
letters and feel the corresponding objects
or images, helping them associate the
word with the object. For instance, the
word "cat" can have a textured image of
a cat and a corresponding object like a
soft toy.

2. Object-Based Word Recognition

Use real objects or 3D representations
to help children recognize familiar

30




words. For example, for the word
"apple,” give the child an actual tactile
object (like a smooth ball) or a textured
object that represents an apple. When
they feel the object, they can associate it
with the word "apple™ in either Braille or
raised print.

Object Matching: Provide a set of
familiar objects, and then introduce
corresponding cards with the words
written in Braille or raised print. Ask the
child to match the object with the word.
For example, the child could match a
tactile object like a spoon to the word
""'spoon."

3. Tactile Pictorial Symbols

Use tactile symbols or raised pictorial
Images along with words to help the
child make connections. For instance, for
the word "tree," you could provide a
raised image of a tree made of textured
materials or a 3D model of a tree. The
child can then feel the image of the tree
while reading the word "tree" in Braille
or raised print.

Picture and Word Pairing: Pair
familiar words with textured images or
objects to help the child understand the
connection between the word and its
meaning. For example, when reading
"sun," you can give the child a card with
the word "sun" in raised print and a
tactile sun image that they can feel.

4. Tactile Storybooks

Use tactile storybooks that feature both

familiar words and corresponding tactile
visuals. These books can include Braille

or raised print for words and textured or

3D images for illustrations. For example,
a page could have the word "ball" in
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Braille or raised print, and the child
could feel a 3D ball image or toy ball as
they read.

. Interactive Reading: While reading a
tactile storybook, guide the child’s hand
over the words and illustrations, helping
them recognize familiar words through
touch. Encourage the child to trace the
letters while feeling the texture of the
picture that accompanies the word.

5. Multi-Sensory Word Recognition
Activities

« Sensory Bins or Boxes: Create sensory
bins filled with objects that represent
familiar words. For example, a sensory
bin could include objects like a toy dog,
a toy car, a spoon, and a ball. Each
object can be labeled with the
corresponding word in Braille or raised
print. The child can feel the objects and
the words, helping them recognize
familiar words.

« Tactile Word Puzzles: Provide puzzles
with familiar words in raised print or
Braille, along with corresponding objects
or pictures. The child can match the
pieces of the puzzle to form a word and
recognize its meaning through touch.

6. Finger Spelling and Tactile Signing

« For children who use tactile sign
language or fingerspelling, guide them
to connect the hand shapes for the letters
(such as the fingerspelling for "apple")
with the word. When they feel the
manual alphabet signs for familiar
words, they can associate the hand
movements with the written word.

. Tactile Sign Language Stories:
Incorporate familiar words into simple
stories told through tactile sign language,

3R




and encourage the child to recognize and
understand the words by touching the
signs.

7. Repetition and Reinforcement

. Repetition is key for word recognition.
Use repeated exposure to familiar words
In various contexts, such as tactile books,
word cards, and object associations, to
reinforce learning. Consistently pair the
word with an object or image that the
child can feel.

. Interactive Practice: Create daily
activities where the child can interact
with familiar words, such as labeling
objects in their environment with Braille
or raised print words. Encourage them to
practice by feeling the word labels
throughout the day.

8. Incorporate Sensory Feedback

« Provide multi-sensory feedback to
reinforce the connection between the
word and its meaning. For example,
when reading the word "rain," you could
use a water spray bottle to create a gentle
mist or provide a soft fabric representing
rain, while the child feels the word in
Braille or raised print. This multi-
sensory approach reinforces both the
word and its sensory associations.

4. Perform rhymes and chants with
appropriate rhyme and rhythm.
To help children with deafblindness perform
rhymes and chants with appropriate rhyme and
rhythm, it's essential to use multi-sensory and
tactile approaches. Below are some adaptations
to support children in this activity:
1. Tactile Rhyming Cards with Textures

. Tactile Rhyming Cards: Create tactile

cards with raised print or Braille for each
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word in a rhyme or chant. You can add
textured patterns or 3D objects to
represent rhyming words, helping the
child feel the similarity in the sound
through touch.

o Example: For the rhyme "cat,"
"hat," and "bat," create cards with
the raised words "cat,” "hat," and
"bat," and attach corresponding
textures like soft fabric (for "cat"),
a rough texture (for "hat™), and a
smooth texture (for "bat").

The child can feel the cards and group
them based on the similarity of textures,
helping them understand the rhyming
connection.

2. Tactile Symbols and Objects for Rhyming

Object Matching: Use familiar objects
that correspond to the rhyming words in
the chant. For example, for the rhyme
"cat" and "hat," provide a toy cat and a
small hat. As the child feels these
objects, they can recognize that these
objects share a similar sound.

3D Objects: For more advanced
learners, use 3D objects to represent
rhyming words, such as a ball for "fall,"
a cup for "up,"” or a spoon for "moon."
The child can touch the objects and
understand the connection between the
tactile sensation and the rhyme.

3. Finger or Hand Movement to Accompany
Rhymes

Hand-over-Hand Support: Use hand-
over-hand techniques to guide the child’s
hands through the rhythmic movement
associated with the chant. For example,
you can guide the child to clap their
hands or tap on a surface to match the
rhythm of the rhyme.
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o Example: While chanting,
encourage the child to tap their
hands to the beat. If the rhyme is
"Clap, clap, tap, tap," guide their
hands to move in rhythm to these
actions.

« This helps the child feel the rhythm and
connect it with the words, even if they
cannot hear it.

4. Tactile Rhythmic Instruments

« Use tactile instruments like a drum,
tambourine, or maracas to help the child
feel the rhythm while performing the
rhyme. Guide the child’s hand to tap the
drum or shake the tambourine in time
with the words of the chant.

o Example: For a chant like "The
wheels on the bus go round and
round,"” the child can feel the beat
on a drum or other instrument to
accompany the chant's rhythm.

5. Hand Sign Language or Tactile Sign
Language

. Tactile Sign Language: If the child uses
tactile sign language, you can use signs
to represent the words in the rhyme or
chant. Perform the signs slowly and
allow the child to feel the hand shapes
and movements associated with each
word.

o Example: For the chant "Twinkle,
twinkle, little star,” the child can
feel the signs for "twinkle™" and
"star,” reinforcing the rhythm and
rhyme through tactile sign
language.

6. Using a Rhythmic Tactile Feedback
System

« Vibrations or Pulses: If available, use a

vibration device or a rhythm-producing
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object (like a vibrating pillow or mat) to
give the child rhythmic feedback. The
child can feel the vibration pulses in time
with the rhyme, reinforcing the rhythm
of the chant.

o Example: Use a vibration mat
while reciting a rhythmic chant
like "This is the way we wash our
face," where the child feels
vibrations matching the rhythm.

7. Tactile Stories with Rhyme

. Tactile Rhyme Books: Use tactile
storybooks with rhymes, where the
words are written in Braille or raised
print, and each page has tactile images
that represent the rhyme. The child can
feel the text and pictures while the adult
reads aloud the rhyme, reinforcing the
rhythm and rhyme.

. Example: For the rhyme "Hickory
Dickory Dock," a tactile book could
have a textured clock face and a mouse
toy for the child to touch as they hear
and feel the rhyme.

8. Interactive Chants with Visual and Tactile
Cues

« If the child has some residual vision,
combine tactile feedback with visual
cues like large contrasting pictures,
finger puppets, or colorful objects to
help illustrate the rhyme. This
combination reinforces both the rhythm
and the meaning of the rhyme.

. Example: For the rhyme "Baa, baa, black
sheep," show the child a black sheep
object or a textured image of a sheep
while performing the chant with
rhythmic movements or clapping.

9. Repeat and Reinforce Rhymes with
Sensory Play
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« Repetition: Repeating rhymes and
chants with tactile support over time
helps the child internalize the rhythm
and rhyme patterns. Encourage the child
to participate by feeling the tactile cards,
objects, and movements repeatedly.

« Sensory Play: Incorporate sensory play
that reflects the rhymes. For instance,
use water play for the rhyme "Rain, rain,
go away," where the child can feel the
flow of water while hearing or reading
the rhyme with tactile cues.

10. Guided Rhyming Games

« Engage the child in rhyming games that
allow them to feel objects or words that
rhyme. For example, provide a set of
objects that rhyme (e.g., a ball, a doll,
and a wall) and encourage the child to
identify which ones rhyme based on their
tactile properties.

o Example: For the rhyme "pat,"
"hat," and "bat," the child can
touch the words written in raised
print or Braille, feel the
corresponding objects, and then
try to match the rhyming words to
the correct object.

5. Understand the meaning of grade
appropriate words.
To help children with deafblindness
understand the meaning of grade-appropriate
words, it's essential to employ multi-sensory
approaches that engage their tactile, auditory,
and visual senses (if possible). Below are some
adaptations and strategies for making word
meanings accessible:
1. Tactile Word Cards with Raised
Print/Braille

« Braille or Raised Print Cards: Create
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word cards with Braille or raised print
so the child can feel the letters and
words. For each word, provide a tactile
object or symbol that corresponds to its
meaning. For example, for the word
"apple,” provide a tactile apple image or
an actual apple for the child to feel while
reading the word in Braille or raised
print.

Word-Object Matching: For each word
introduced, present a real object (or a
3D representation) that the child can
feel, which directly links the word with
its meaning. For instance, a "ball" word
card could be paired with a ball object,
allowing the child to associate the tactile
sensation of the ball with the word.

2. Tactile Dictionary

Personalized Tactile Dictionary:
Create a tactile dictionary where each
word includes the word in Braille, a
tactile image or 3D model, and a brief
description of the meaning. The child
can use this to explore and understand
the meanings of words as they are
introduced.

o Example: For the word "tree," you
could include a 3D textured model
of a tree alongside the Braille
word "tree," and a small raised-
textured leaf image to reinforce
the word's meaning.

3. Sensory Immersion Activities

Hands-on Learning: Engage children in
activities that allow them to physically
interact with objects related to the words
they are learning. For example, when
teaching the word "wet," provide a damp
cloth or wet sponge for the child to feel.
The physical experience reinforces the

3R




word’s meaning through direct sensory
input.

Exploration of Everyday Objects:
Incorporate real-world objects into
daily routines to help children
understand common vocabulary. Use
familiar items like toys, clothing,
utensils, or food to demonstrate the
meaning of words.

o Example: For the word "soft," you
can give the child a soft fabric or
plush toy to feel and then associate
that feeling with the word.

4. Tactile Sign Language

Tactile Signing: If the child uses sign
language, teach them the tactile signs
that represent words. Tactile sign
language allows children to understand
the meaning of words through physical
touch.

o Example: Teach the child the sign
for "book" using tactile sign
language and allow them to feel
the hand shapes and movements
while saying or hearing the word.

Finger Spelling: Finger-spelling words
in sign language can also help children
understand the meaning of specific
grade-appropriate vocabulary by letting
them feel the individual letters.

5. Use of Multi-Sensory Stories and Books

Tactile Storybooks: Use books that are
specifically designed for children with
disabilities, featuring Braille, raised
print, and tactile images. As you read
the story aloud, guide the child’s hands
to the tactile images and words, helping
them connect the meaning of words with
physical experiences.

Interactive Storytelling: Encourage the
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child to engage in interactive
storytelling, where they can feel the
pictures, objects, and words as the story
unfolds. For example, in a story about
"rain," you could include a soft cloth to
represent raindrops or use a vibration
mat to simulate the feeling of rain.

6. Tactile Activities with Words

Word Construction with Tactile
Materials: Use materials like
sandpaper letters, 3D printed words,
or Braille letters to allow the child to
trace the word with their fingers. This
provides a hands-on way for children to
explore the word's form and meaning
simultaneously.

Tactile Word Puzzles: Create puzzles
with Braille or raised print that children
can piece together. When constructing a
word puzzle, children can feel the pieces
and see how words are formed,
reinforcing the word's meaning and
structure.

7. Incorporate Movement and Rhythm

Movement and Gesture: Connect the
meaning of words to physical movement.
For example, to teach the word "jump,"
guide the child to perform the action of
jumping or bouncing. If possible, use
vibrating tools to provide additional
sensory feedback during activities.
Rhythmic Repetition: Use chants or
songs to reinforce the meaning of grade-
appropriate words. For example, you can
teach the word "fast" by chanting "fast,
fast" while moving the child’s hand or
body in a quick motion.

8. Descriptive Language and Sensory Play

Sensory Play: Use sensory play to
provide context for grade-appropriate
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words. For example, if teaching the word
"cold," allow the child to feel an ice cube
or cold water. Similarly, for the word
"smooth,"” provide a smooth object, like
a polished stone, and allow the child to
explore its texture.

. Descriptive Language: Use descriptive
language to explain the meanings of
words. While guiding the child’s hands
over objects, say words aloud to
reinforce their meaning. For example,
when teaching "rough," you could say,
“This 1s rough; it feels bumpy and
scratchy,” while the child feels the
texture.

9. Repetition and Routine

. Daily Routines: Incorporate the target
words into daily activities. For example,
during mealtime, use words like "plate,"
"“fork," or "eat." Let the child feel and
interact with these objects while
reinforcing their meanings through
consistent use.

« Interactive Play: Engage the child in
interactive games or play sessions using
words in context. For example, in a
pretend play scenario with toys,
incorporate words like "happy," "sad," or
"big" and describe the toys using these
words.

10. Peer Interaction and Social Context

« Peer Learning: If possible, allow
children to interact with peers, as social
context can also help reinforce the
meaning of words. Peers can help by
modeling the use of words and
demonstrating their meanings in social
contexts.

« Group Activities: Organize group
activities where children with
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deafblindness can participate with
others, feeling the objects and interacting
with the group while learning new
vocabulary.

6. Read words, simple sentences and short
paragraphs correctly

To help children with deafblindness read
words, simple sentences, and short paragraphs
correctly, a combination of multi-sensory
strategies, tactile tools, and individualized
support is essential. Here are several ways to
adapt this activity:

1. Tactile Word Cards and Raised Text

« Braille or Raised Print Cards: Provide
Braille cards or cards with raised print
for each word and sentence. Children
can feel the letters or words to recognize
and practice them. If Braille is used,
guide the child to follow the words or
letters with their fingers.

. Tactile Sentence Strips: Write short
sentences in Braille or raised print and
cut them into strips. Children can
assemble the strips to form sentences,
which helps with word and sentence
recognition.

« Raised Line Text: If you’re using raised
text instead of Braille, ensure the words
are tactile enough to be easily felt by the
child’s fingers, allowing them to follow
the text line by line.

2. Tactile Books with Raised Illustrations

. Tactile Storybooks: Use storybooks that
feature tactile images (raised pictures)
alongside Braille or raised print text.
These books can have raised illustrations
that correspond with the content of the
story, helping the child build
understanding of words and sentences by
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connecting the text to the images they
can feel.

Interactive Storybooks: In addition to
tactile images, use books with textured
elements (such as fabrics, beads, or
other materials) that correspond to
objects or themes in the story. This helps
reinforce word meanings while
encouraging reading comprehension.

3. 3D Word or Sentence Models

Tactile Word or Sentence Models: For
more complex learning, create 3D tactile
representations of words or sentences
using materials such as clay, foam, or
fabric to form the words and phrases.
Children can feel the shapes and
structures of the letters and words as
they read.

Example: To represent a simple sentence
like "The cat sleeps,” you could form a
3D model of a cat and the word “sleeps”
in raised letters. The child can feel the
model of the cat while reading the
sentence.

4. Word-Object Matching

Object Pairing with Words: For
children to better understand words in
context, provide real objects that
represent the words. For example, when
reading a sentence like "The ball rolls,"
the child can feel an actual ball as they
read the word "ball."”

Example: For a sentence like "The dog
runs," provide a toy dog that the child
can feel while reading the word “dog.”
This object association will help
reinforce word meanings.

5. Hand-over-Hand Reading Support

Guided Reading: Use the hand-over-
hand technique to guide the child’s
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hand along the text as they read. You can
lead their fingers to the words and
sentences in Braille or raised print,
helping them track the text and
understand how words flow together.

« Example: While reading a short
paragraph, guide the child’s fingers over
the words in Braille while reading aloud
the text to them. This supports both
tactile and auditory learning.

6. Tactile Feedback for Word Recognition

« Vibration Devices or Tactile Mats: Use
a vibration device or tactile mats to
give feedback during reading. For
example, place a tactile mat under the
child’s hand or fingers to help them feel
subtle vibrations corresponding to
different words or sentences as they
read.

« This can be particularly helpful in
reinforcing word recognition by allowing
the child to “feel” the flow of the text as
they read along.

7. Use of Simple Sentence Structures

« Simple Sentence Construction: Start
with very simple sentences, using words
that are relevant to the child’s world and
experiences. For example, sentences like
"The dog runs"” or "l see a tree" are easy
to understand and tactilely reinforceable.

« Consistency and Repetition: Provide
opportunities for repeated reading of the
same sentences. This helps the child
become familiar with the structure of
simple sentences, improving fluency
over time.

8. Interactive Reading with Sign Language

. Tactile Sign Language: If the child uses
tactile sign language, you can
incorporate it alongside the reading
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activity. As you read the words, use
tactile sign language to demonstrate the
meanings of the words and sentences,
helping the child to link the tactile
experience with the sign.

Example: As you read a sentence like
"The cat sleeps,” you can use tactile sign
language for "cat" and "sleep," allowing
the child to feel the hand shapes and
movements associated with the words.

9. Repetition with Sensory Cues

Sensory Reinforcement: Encourage the
child to read the same sentences multiple
times, each time introducing a different
sensory cue. For instance, after reading
"The sun is hot," you might give the
child a warm object or let them feel the
sun’s warmth through a window to
reinforce the meaning of the sentence.
Gestures and Movement: Pair reading
with simple gestures. For example, while
reading “The ball bounces,” encourage
the child to feel the bounce of a ball in
their hands, reinforcing the action in the
sentence through touch.

10. Use of Technology

Assistive Technology: Use technology
like screen readers, Braille eBooks, or
Braille displays to provide the child
with different formats of reading
material. These tools can read aloud the
text while displaying the Braille or raised
print of the words, providing auditory
and tactile feedback simultaneously.
Vibration and Audio Feedback: Some
devices can provide vibrations or audio
cues when the child is reading. For
example, a Braille device might provide
a vibrating response when the child reads
a word or sentence correctly.

EEE




11. Peer Support and Social Reading

. Peer Reading Activities: If possible,
encourage the child to participate in
reading activities with their peers, either
in a group or one-on-one. Peer support
can make reading more engaging and
help children learn through social
interactions.

« Group Reading with Sensory Cues: In
a group setting, provide tactile or
sensory cues related to the story. For
example, if reading a story about a farm,
give the child a small toy animal to hold
while reading the corresponding word
aloud.

12. Use of Multi-sensory Phonics Games

« Phonics and Word Games: Use tactile
or auditory phonics games to help the
child build word recognition skills. For
instance, you can create a game where
the child feels the Braille or raised letters
and arranges them to form simple words
or sentences.

« Example: Use objects or flashcards to
help children connect sounds with letters
and words. You could provide a tactile
version of a phonics puzzle where the
child can match letters to their sounds
and form words.

7. Retrieve specific information from simple
sentences.

To help children with deafblindness retrieve
specific information from simple sentences, it's
crucial to use multi-sensory techniques that
enable them to interact with the sentence and
its components. Here are several adaptations
and strategies to facilitate this process:

1. Tactile Sentence Cards

Braille or Raised Print Sentences: Provide
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sentences in Braille or raised print so that
children can read the words by touch. Each
sentence should be simple and clear. For
example, the sentence "The dog runs" can be
written in Braille, and the child can feel the
words to retrieve information.

Tactile Sentence Strips: Break down simple
sentences into individual tactile word cards
or strips. After the child feels and reads the
entire sentence, you can ask them specific
questions about it. For example, ask, "What
animal runs?" and they can point to or feel the
word "dog."

2. Object Matching for Comprehension
Object-Sentence Pairing: Use real objects that
correspond to the sentence’s content. For
example, if the sentence is "The ball is red,"
provide an actual red ball for the child to feel.
After reading the sentence, ask questions like,
"What is the color of the ball?" or "What object
Is described?" The child can respond by feeling
the object.

Tactile Props: For each sentence, have a
corresponding tactile object (e.g., a toy car for
"The car is fast"). After reading, prompt the
child to identify information from the sentence
using the objects.

3. Simple Question Prompts

Targeted Questions: After reading a sentence,
ask simple questions to retrieve specific
information. For example, from the sentence
"The cat is black," ask:

"What color is the cat?" (The child can feel the
word "black" or a tactile image of the cat's
color.)

"What animal is this?" (The child can feel the
word "cat" or the corresponding tactile object.)
Choice Questions: Provide two or three
choices related to the sentence. For example,
after reading "The dog runs," ask, "Is it a dog
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or a cat?" with the child selecting the correct
object or word card.

4. Sensory Reinforcement

Use of Movement: For action-based sentences
like "The ball bounces," allow the child to
physically interact with the ball. Ask them to
feel the ball bounce and then answer questions
about the action.

For example, "What is the ball doing?" (The
child can feel the movement of the ball or its
vibration to identify "bouncing.")

Vibration Feedback: Use a vibration device to
emphasize the action or concept described in
the sentence. For instance, a vibrating toy can
reinforce the sentence "The truck is moving,"
and the child can feel the vibrations to
understand the action.

5. Tactile Visual Aids

Raised Illustrations or Pictures: Alongside
the text, provide raised illustrations or
textures that represent key elements of the
sentence. For example, if the sentence is "The
sun is hot," provide a raised image of the sun
and a warm object for the child to feel. Ask
them questions like, "What is hot?" and guide
their hands to the corresponding object or
picture.

Tactile Sign Language: If the child uses tactile
sign language, incorporate it to reinforce the
meaning of the sentence. For example, when
reading "The bird flies," you can sign “bird”
and “flies” through touch, prompting the child
to identify the action and subject.

6. Simple Sorting Activities

Sorting Words or Objects: After reading
simple sentences, you can have the child sort
corresponding objects or words. For instance,
after reading "The dog runs," you can provide a
set of pictures or tactile words like "dog," "cat,"
and "bird," and the child can sort them by the
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animal that matches the sentence.

Matching Sentences to Actions: Use objects,
toys, or materials that the child can manipulate
to match actions described in simple sentences.
For example, after reading "The dog barks,"
you can present a toy dog and a toy cat. The
child can match the dog to the action "barks."
7. Interactive Technology

Assistive Devices with Tactile Feedback: Use
technology such as Braille displays or speech-
output devices that allow the child to interact
with simple sentences. These devices can
provide vibration feedback or speak out the
sentence as the child reads it in Braille, making
it easier for them to retrieve specific
information.

Example: After reading a sentence like "The
car is blue," the child can use the device to hear
the question, "What color is the car?" and
select the correct answer from tactile choices.
8. Sequencing Activities

Story Sequencing with Tactile Cards: After
reading simple sentences or short paragraphs,
use sequencing cards to help the child
understand the order of events. For example,
after reading "The dog chases the ball," provide
tactile cards showing the dog, the ball, and the
chase. Ask the child to arrange the cards in the
correct sequence, reinforcing their
comprehension of the sentence.

Picture-Word Matching: For each sentence,
give the child a set of tactile images or objects
to match with the words in the sentence. After
reading the sentence, the child can match the
words to the tactile items.

9. Repetition and Consistency

Repetition for Reinforcement: To help the
child retrieve specific information, encourage
repetition of the sentence. The more often the
child interacts with the sentence, the easier it
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will be to retrieve the relevant details.
Example: After reading "The apple is green,"
ask repeated questions like "What color is the
apple?" until the child can consistently retrieve
the correct information.

10. Peer Interaction and Social Context
Peer Reading Sessions: Encourage peer
interaction where the child can work with
classmates to retrieve information from simple
sentences. Peers can help by reading aloud or
pointing to objects that correspond with the
sentences.

Collaborative Storytelling: Create a simple
story where each child takes turns reading or
identifying parts of the story. This promotes
social interaction and helps children with
deafblindness retrieve specific information
through hands-on engagement.

8. Do different kinds of comprehension tasks
(answering verbally, matching, action, etc.)
To help children with deafblindness engage in
different kinds of comprehension tasks (e.g.,
answering verbally, matching, or performing
actions), it's important to provide tasks that are
multi-sensory and accessible. The goal is to
use tactile and auditory supports, alongside
visual cues when appropriate, to enhance their
ability to process and understand information.
Here are some ways to adapt various
comprehension tasks for children with
deafblindness:

1. Verbal Comprehension (Answering
Verbally)

« Tactile Feedback for Verbal
Responses: Encourage the child to
answer verbally or with tactile sign
language. If verbal communication is
difficult, they can use sign language,
gesture-based communication, or a
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communication device with tactile
feedback.

Example: After reading or hearing a
simple sentence like “The dog is
running,” ask, "What is the dog doing?"
The child can answer verbally or sign
"running" using tactile sign language.
Modeling Responses: If needed, model
the verbal response first to give the child
a reference. For example, you can say,
“The dog 1s running,” and then prompt
the child to say or sign the same.

2. Matching Comprehension Tasks

Matching Objects to Words or
Sentences: After reading a sentence or
hearing a story, provide objects or
pictures that match the words or
sentences. Ask the child to match the
tactile objects to the corresponding
sentences.

o Example: For the sentence "The
apple is red,” give the child a red
object (apple), and ask them to
match the object to the sentence or
tactile word card.

Tactile Word Matching: Provide tactile
word cards (e.g., Braille or raised print)
and ask the child to match the correct
word to the object or a description. For
example, after reading "The dog barks,"
give the child word cards for "dog,"
"cat," and "bird," and they can feel the
correct card and match it to the right
object.

Matching Pictures to Descriptions:
Use raised images or tactile illustrations
paired with textured or Braille
descriptions. Ask the child to match the
tactile picture to the correct description
after reading or hearing a sentence.
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3. Action-Based Comprehension Tasks

Performing Actions Based on
Sentences: After reading or hearing a
sentence, ask the child to perform an
action that corresponds with the
sentence.
o Example: For the sentence "The
cat jumps," provide the child with
a soft tactile model of a cat and
guide them to move the model in a
jumping motion, helping them
physically engage with the action
described.
Role-Playing: After reading a sentence
like "The boy is running," ask the child
to perform the action of running (e.g.,
in place) or act out another part of the
sentence. This helps the child engage
with the text through kinesthetic
learning.
Object Interaction: After reading "The
ball bounces," ask the child to bounce a
ball, reinforcing their understanding of
the sentence by physically acting out the
action.

4. Sensory Feedback in Action Tasks

Vibration Cues: Use vibration or
movement to reinforce the action
described in the sentence. For instance, if
the sentence is “The truck is moving,”
you could provide a vibrating toy truck
and encourage the child to feel the
vibrations and move the truck
accordingly.

Touch and Movement Activities: In the
case of sentences involving movement or
action (e.g., "The bird flies"), guide the
child’s hands to perform corresponding
movements (e.g., moving their hands in
a flapping motion) to demonstrate their
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comprehension.

5. Multiple Choice Comprehension Tasks

Tactile Choice Boards: After reading a
sentence or story, ask the child to choose
the correct answer from a set of tactile
choices (e.g., Braille or raised cards).
The child can touch and select the
correct option based on their
comprehension of the sentence.
o Example: After reading the
sentence "The apple is red," offer
three tactile choices: a red apple, a
green apple, and a banana. Ask,
"Which one is red?" and have the
child select the corresponding
object.
Use of Real Objects for Choices:
Present real objects alongside Braille or
raised print options. The child can
choose the correct object to answer a
comprehension question. For example,
after reading "The dog is running,"” give
the child the choice of a toy dog, a toy
car, or a toy bird, and ask them to select
the dog.

6. Visual or Tactile Story Sequencing

Tactile Sequencing: After reading a
story, provide tactile story elements
(e.g., raised pictures or objects) and ask
the child to arrange them in the correct
sequence. This helps the child
understand the flow of events and
improves their comprehension of the
narrative.

o Example: After reading "The boy
eats an apple," "The boy washes
his hands," and "The boy goes to
school," ask the child to arrange
the tactile cards in the correct
order.
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« Interactive Sequencing with Action:
Ask the child to perform actions based
on the sequence. For instance, after
reading about a sequence like "The dog
runs, the dog stops, the dog rests," ask
the child to move a tactile model of a
dog according to each part of the
sentence.

7. Using Tactile Communication Systems

. Tactile Sign Language: If the child uses
tactile sign language, incorporate signs
as part of the comprehension process.
After reading a sentence, encourage the
child to respond by signing the key
concept or action described.

« Object Symbol Communication: Use
object-based communication symbols
(e.g., a small ball to represent "ball") to
help children link comprehension to
tangible objects. After reading a sentence
like "The dog runs,” the child can select
the corresponding object symbol for
"dog" and "run" and demonstrate their
understanding.

8. Interactive Questioning

« Simple Question and Answer: After
reading a sentence, ask simple questions
that require the child to answer through
touch, sign language, or a
communication device.

o Example: For the sentence "The
tree is tall,” ask questions like:
“What is tall?”” (Child can
answer with a tactile
response or point to the
raised print or object that
corresponds to "tree.")
= “What is the tree like?”
(Child may feel the raised
Image or texture of a tree.)
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Yes/No Questions: Use yes/no questions
to check the child’s understanding. For
example, after reading "The dog is
brown," ask, "Is the dog brown?" and the
child can answer by shaking or nodding
their head or using tactile signs.

9. Matching Sound and Action

Sound Recognition: For comprehension
tasks related to auditory information, use
vibration devices or sound cues (when
accessible) to enhance the child’s
experience. After reading a sentence like
"The car honks," use a sound-emitting
device or a vibrating toy car to reinforce
the sound and action.

Action-Based Sound Matching: For
sentences involving action and sound
(e.g., "The bird sings"), use a toy or a
vibrating object to simulate the sound,
allowing the child to match the action
with the correct sound.

10. Multi-step Tasks

Complex Comprehension Tasks: For
more advanced comprehension, create
tasks that involve several steps. For
example, read the sentence "The girl
picks the apple, washes it, and eats it"
and then guide the child through each
step, allowing them to pick up a tactile
apple, feel it being washed (e.g., with a
damp cloth), and simulate eating it.
Task Chaining: Break down a complex
task into smaller parts. After reading a
multi-step sentence, guide the child
through each action (e.g., "First, the boy
walks to the park. Then, he plays with
the ball.").

Writing

1. Hold pencil
correctly to gain

1. Hold pencil correctly to gain control to
draw lines, curves, circles, etc.
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control to draw
lines, curves,
circles, etc.

2. Develop hand-
eye coordination
throughdrawing
lines and patterns.
3. Trace the letters
and write them.

4. Form lower and
upper case letters of
regular size and
shape.

5. Write letters and
words in a straight
line from left to
right with regulars
pacing between
words.

6. Copy letters and
highly frequent
familiar words and
phrases correctly
and reproduce
them.

7. Combine and
recombine different
letters to form
words, and put the
words in correct
order to form
simple sentences.
8. Use correct
spelling of words.
9. Write simple
phrases and
sentences
independently.

10. Give basic
personal

To adapt the writing activity of holding a
pencil correctly and gaining control to draw
lines, curves, circles, etc., for children with
deafblindness, it is important to focus on
tactile and kinesthetic strategies that can
provide sensory feedback and physical
guidance. Here are several adaptations that can
help children with deafblindness develop their
fine motor skills for drawing and writing:

1. Tactile Pencil Grips

« Adapted Pencil Grips: Use specialized
pencil grips or tactile markers to help
the child hold the pencil correctly. These
grips can provide sensory feedback,
making it easier for the child to feel
where to place their fingers. Foam grips
or textured grips can help the child
maintain a correct grip and develop the
necessary muscle control.

« Weighted Pencils: For children who
need additional sensory feedback, using
a weighted pencil can help them feel the
pencil more clearly and increase control
over movements.

2. Hand-Over-Hand Guidance

« Physical Support: Offer hand-over-
hand guidance, where the teacher or
caregiver gently places their hand on top
of the child's hand to guide them through
the movement of drawing lines, curves,
or circles. This approach helps the child
feel the motion and gain muscle memory
for controlling the pencil.

« Assisted Movement: Guide the child’s
hand in a slow, deliberate motion to form
basic shapes like straight lines or curves.
This can help them understand the
required hand movements and gradually
develop independent control.

3. Tactile Drawing Surfaces
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information
inwriting (e.g.
name, address, age,
nationality).

11. Demonstrate
good handwriting
skills.

Raised or Textured Surfaces: Provide
the child with a raised or textured
surface where they can feel the outline
of the lines, shapes, or letters. This will
help them understand the space they are
working within and offer sensory
feedback as they draw. For example, use
Braille paper, sandpaper, or textured
foam sheets that allow the child to feel
the shapes or lines as they draw.
Adapted Drawing Boards: Use a
tactile drawing board or lightbox that
has raised surfaces for the child to
follow. The child can feel the raised lines
and practice drawing on top of these
textures.

4. Tactile Drawing Tools

Marker with Tactile Tips: Use a tactile
marker or crayon that has a distinctive
texture (e.g., raised or bumpy tip) to help
guide the child’s hand. These tools can
help the child feel where the tip of the
tool is in contact with the paper, aiding
in forming lines, curves, and circles.

Use of Textured Pencils: Consider
pencils with textured surfaces or
vibrating tips that provide sensory
feedback, helping the child understand
the pressure and movement needed for
drawing or writing.

5. Tactile Line and Shape Templates

Shape and Line Templates: Use tactile
templates with raised lines or shapes
(e.g., circles, squares, and straight lines)
that the child can follow with their pencil
or finger. These templates can help the
child practice drawing specific shapes
and lines by feeling the texture of the
outline.

Tactile Pathways: Create simple tactile
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pathways with raised tape or shapes that
guide the child to follow specific lines or
curves. This can be done on a piece of
paper, allowing the child to trace over
the raised lines with their pencil.

6. Assistive Technology

Touchscreen or Digital Devices: For
children who are more comfortable with
technology, consider using tablet
devices or assistive technology that
supports tactile drawing. For example,
BrailleNote or refreshable Braille
displays can be used for drawing with
tactile feedback. There are also specific
apps designed to provide tactile feedback
for drawing and tracing shapes on
touchscreens.

Speech or Vibration Feedback: Some
digital tools or apps can provide speech
or vibration feedback when the child
traces over certain shapes, providing a
sensory reinforcement that helps them
understand the motion and placement of
their drawing.

7. Physical Positioning

Proper Positioning of Paper: Position
the paper at an appropriate angle or
surface that allows the child to feel
comfortable. For example, place the
paper flat on the table or use an easel for
better access.

Hand and Arm Support: Provide the
child with enough support for their hand
and arm to prevent unnecessary strain.
For example, support the elbow on the
table or provide a stabilizing cushion to
help guide the child’s movements
without causing discomfort.

8. Pre-Drawing Activities

Pre-writing Exercises: Before
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attempting to draw shapes or lines,
encourage the child to engage in pre-
writing exercises that build hand
control, such as tracing over textured
lines or drawing in sand, clay, or finger
paints. These activities help build the
foundation for more structured drawing
tasks.

Finger Tracing: Allow the child to use
their fingers to trace shapes or lines first,
as this can help them get used to the
motions before transitioning to a pencil
or other drawing tools.

9. Repetition and Gradual Progression

Gradual Progression: Start with large,
simple shapes (such as straight lines or
large circles) and gradually move to
more complex shapes as the child gains
control. Consistent practice in a low-
stress environment will help the child
improve their fine motor skills.
Encourage Repetition: Allow the child
to practice these skills repeatedly in a
way that’s motivating for them. For
example, they might enjoy drawing
simple shapes on textured paper and
gradually building up to more intricate
shapes and designs.

10. Positive Reinforcement and Patience

Reinforcement: Offer praise and
encouragement after each attempt,
whether successful or not. Positive
reinforcement can help the child stay
motivated and build confidence.
Patience and Persistence: Understand
that the process of mastering pencil
control may take time. Be patient and
provide plenty of opportunities for the
child to explore writing and drawing at
their own pace.
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2. Develop hand-eye coordination through
drawing lines and patterns.

To help children with deafblindness develop
hand-eye coordination through drawing lines
and patterns, it’s important to focus on tactile
and kinesthetic strategies that provide sensory
feedback and guide their movements. Since
these children may have limited or no vision,
adapting the activity to engage their sense of
touch and movement is essential. Below are
some adaptations that can help children with
deafblindness develop hand-eye coordination
through drawing:

1. Tactile Templates and Guides

. Raised Line Templates: Provide the
child with raised line templates (made
from rubber, plastic, or textured
material) that they can trace over with
their fingers or a pencil. These templates
should include various patterns (e.g.,
straight lines, curves, zigzags, spirals) to
practice hand-eye coordination as they
move their hand along the raised path.

« Textured Pattern Boards: Use textured
boards or mats with pre-drawn tactile
patterns (e.g., waves, zigzags, or
spirals) for the child to trace. This will
help the child learn how to follow
patterns with their hand while gaining
control over their drawing instrument.

2. Hand-Over-Hand Guidance

« Guiding Hand Movements: Offer
hand-over-hand guidance to help the
child learn the motion of drawing lines
and patterns. Gently guide the child’s
hand along the desired path, whether it’s
a straight line or a curve, allowing them
to feel the motion and gain coordination.
As they practice, gradually reduce the
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amount of guidance.

Encouraging Independent Movement:
Once the child starts to understand the
pattern or shape, encourage them to try
drawing independently. Provide verbal
or tactile cues to reinforce the direction
of the movement (e.g., "Move up,"” "Turn
left,” "Draw a circle").

3. Tactile Markers and Writing Tools

Textured Markers and Pencils: Use
textured pencils or crayons to help the
child feel the drawing tool better. The
texture will provide sensory feedback
and help the child feel where the pencil
IS on the paper. Vibrating markers or
markers with raised tips could also be
used to provide additional sensory input
as they draw.

Adaptive Pencils: Use special pencil
grips or triangular pencils to support
proper pencil positioning. These tools
will help the child develop the proper
grip and hand control necessary for
drawing lines and shapes.

4. Tactile Drawing Surfaces

Raised Writing Paper: Provide raised-
line paper (e.g., Braille paper with
raised lines) to give the child tactile
feedback as they draw. This helps them
understand where to draw and provides a
physical sense of the path they need to
follow.

Sandpaper or Felt Boards: For initial
practice, children can use sandpaper or
felt boards with tactile lines or patterns
to trace over with their fingers. The
textured surface gives feedback as they
trace, helping to develop their hand-eye
coordination.

5. Tracing and Drawing in Sensory

g




Materials

Sand or Rice Tracing: Have the child
trace lines or patterns in sand, rice, or
flour with their fingers or a pencil. The
tactile feedback from these materials can
help them learn the coordination of their
hands while focusing on following a
specific path.

Finger Painting: Finger painting on
textured surfaces or sensory mats can
also be used to encourage the child to
create patterns. The physical engagement
with the medium supports both the
tactile sense and hand-eye coordination.

6. Shape and Line Tracing

Tracing with Fingers First: Encourage
the child to trace shapes and lines with
their fingers before using a pencil or
other drawing tools. Tracing shapes in
clay or playdough can also provide a
tactile experience that helps the child
understand the hand movements required
for drawing.

Pattern Tracing with Tactile Cues:
Use tactile cues (e.g., different textures
or objects) to guide the child in tracing
patterns. For example, you could place
objects along the line or pattern that they
need to trace. This provides a more
interactive, sensory-rich experience
while practicing hand-eye coordination.

7. Drawing with Different Media

Chalk and Chalkboard: Drawing on a
chalkboard with tactile feedback, like
sidewalk chalk or chalk with textured
tips, can offer a change in texture and
sensation, which helps the child develop
coordination in a different sensory
context.

Puffy Paint or Fabric Paint: Have the
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child trace over puffy paint or fabric
paint that forms raised lines. The raised
texture provides clear sensory feedback
as they draw or trace, helping to
reinforce hand-eye coordination.

8. Progressive Difficulty and Repetition

Start with Simple Lines: Begin with
basic shapes such as straight lines,
circles, or zigzags and gradually
increase the complexity of the patterns as
the child gains more control. This allows
them to practice hand-eye coordination
In manageable steps.

Repetition: Encourage the child to
practice drawing the same patterns
multiple times. Repetition will help
reinforce the motion and improve
coordination over time.

9. Interactive Tools for Hand-Eye
Coordination

Interactive Drawing Apps: If the child
is comfortable with technology, use
tablet-based apps with tactile feedback
or vibration feedback that help guide
the child’s hand movements. Many apps
are designed to help children learn
drawing skills by providing both visual
and tactile prompts.

Digital Pens with Feedback: Some
assistive technology tools, such as
digital pens or stylus pens that provide
tactile feedback, can support the
development of hand-eye coordination
while drawing patterns on a screen.

10. Verbal Cues and Repetition

Provide Verbal Guidance: Use clear,
simple verbal instructions to guide the
child as they draw. For example, say
"Draw a line across the page,"” and guide
their hand while they do it. This helps
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reinforce coordination by connecting the
tactile feedback with verbal cues.

« Modeling: Model the drawing task first
by demonstrating how to draw a pattern
or line and then guide the child to do it
themselves. This provides a visual and
tactile reference to support their learning.

3. Trace the letters and write them.

To help children with deafblindness trace and
write letters, the activity should be adapted to
provide tactile feedback, promote muscle
memory, and assist with both fine motor and
cognitive skills. Below are strategies for
adapting the activity of tracing and writing
letters:

1. Tactile Letter Tracing

« Raised-Line Paper: Use raised-line
paper or Braille paper to provide tactile
feedback when tracing letters. These
papers have raised lines that children can
feel as they trace over the letters. This
allows them to experience the shape of
the letters with their fingers before
transitioning to writing them
independently.

« Textured Tracing Cards: Create or
purchase textured tracing cards with
raised letters. The child can trace these
cards with their fingers or a pencil,
allowing them to feel the formation of
each letter. You can also use a Braille
slate or Braille paper if the child is
familiar with Braille.

. Sandpaper Letters: Provide sandpaper
letters for the child to trace with their
fingers. The texture of the sandpaper
gives a tactile experience that helps the
child understand the shape and form of
each letter.
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2. Hand-Over-Hand Support

Hand-Over-Hand Guidance: Offer
hand-over-hand support to guide the
child’s hand as they trace the letter.
Gently place your hand on top of the
child's hand, helping them move their
fingers or pencil along the lines. This
method will provide them with
kinesthetic feedback about the
movements needed to form each letter.
Gradual Release: Start by providing full
support and gradually reduce the amount
of help as the child becomes more
comfortable tracing and writing the
letters independently.

3. Tactile Writing Tools

Textured Pencils: Use textured pencils
or special pencil grips to make it easier
for the child to feel the pencil in their
hand, providing them with tactile
feedback. These tools can help them
maintain control while tracing or writing.
Crayons or Markers with Tactile
Feedback: Use markers or crayons
with distinct textures or vibrating pens
that help the child feel where the pencil
IS touching the paper. This feedback can
guide their hand movements as they
trace the letters.

4. Writing with Sensory Materials

Sand or Salt Tray: Fill a shallow tray
with sand, salt, or flour and encourage
the child to trace the letters in the tray
with their fingers. This tactile surface
will allow the child to feel the shape of
each letter as they trace it, and it can be
easily erased to repeat the activity.
Finger Painting: Have the child use
finger paints on a textured surface to
trace letters. This approach engages their
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tactile and kinesthetic senses, allowing
them to explore writing in a fun and
engaging way.

Clay or Playdough: Allow the child to
form letters using clay or playdough.
This method helps develop hand strength
and coordination while reinforcing letter
shapes through touch and manipulation.

5. Textured Letter Tracing Sheets

Raised Alphabet Sheets: Use textured
alphabet sheets that have a raised
version of each letter. These sheets can
be made from fabric, rubber, or plastic,
and children can trace each letter with
their fingers. Over time, they will get
used to forming the shapes of the letters
through tactile input.

Foam Letter Sheets: Create or purchase
foam letter sheets with raised letters.
The child can trace the foam letters with
their fingers, helping them recognize the
shapes while practicing hand movements
for writing.

6. Progressive Tracing Exercises

Begin with Large Letters: Start by
having the child trace large letters with
their fingers or a writing tool. Large
letters are easier to trace and provide
more space for the child to develop
control over their movements. Gradually
decrease the size of the letters as they
improve their skills.

Tracings with Directional Cues:
Provide cues, such as verbal instructions
(e.g., “Start at the top and move down,”
“Go from left to right”) and kinesthetic
feedback (such as guiding the child’s
hand), to help them learn the correct
movements for forming each letter.

7. Multi-Sensory Reinforcement
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Combine Touch and Sound: Pair the
tracing activity with verbal cues about
the letter’s name and sound. For
example, as the child traces the letter
“A,” say, “This is A, and it sounds like
‘ah.”” Combining touch, sound, and
movement will reinforce learning and
help the child understand the connection
between letters and sounds.

Rhythm and Movement: Use rhythm or
chanting when tracing letters to help the
child associate the movement with the
sound and name of the letter. For
example, you could say, “A, up and
down, like a triangle!”

8. Reinforcement through Repetition

Repeated Practice: Encourage repeated
tracing of the letters. The more the child
traces each letter, the more comfortable
they will become with the movements
necessary for writing. Make sure to
celebrate progress, even small steps, to
keep them motivated.

Track Progress: Keep a progress chart
where the child can mark how many
letters they’ve traced or how well they
are doing. This helps the child visually
track their improvement and gain a sense
of accomplishment.

9. Writing in Braille (If Applicable)

If the child is familiar with Braille, teach
them how to trace letters using a Braille
slate or Braille paper. This can provide
an additional way to engage with the
letters through touch and is crucial for
reading and writing for blind individuals.
Introduce Braille letter cards with tactile
bumps that represent the Braille
characters and allow the child to trace
them with their fingers.
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10. Encourage Independent Writing

« Once the child has gained some
confidence with tracing, encourage them
to move from tracing to writing
independently on blank paper. Start
with a few letters, guiding them to form
each letter properly.

« Provide positive feedback for any
attempt at independent writing, even if
the letters aren’t perfect. Gradually, the
child will build confidence and accuracy.

4. Form lower- and upper-case letters of
regular size and shape.

To help children with deafblindness form
lower- and upper-case letters of regular size
and shape, the approach should focus on tactile
feedback, structured guidance, and appropriate
adaptations to assist them in developing writing
skills. Below are strategies to support children
in forming consistent and appropriately sized
letters:

1. Tactile Letter Formation

. Raised-Line Tracing Sheets: Use
raised-line sheets (or Braille paper) that
have both upper and lower case letters.
Children can trace these letters with their
fingers or a pencil, providing tactile
feedback that helps them feel the size
and shape of each letter. The raised lines
guide their finger or writing tool,
enabling them to trace in a way that
promotes motor memory.

o Textured Letter Cards: Provide
textured cards or foam letters that have
both upper and lower case letters in
relief. The child can trace the letter
shapes with their fingers to familiarize
themselves with the size and formation
of the letters.
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2. Hand-Over-Hand Support

« Guiding the Hand: Offer hand-over-
hand assistance to help the child form
each letter. This helps them understand
the directionality and stroke order for
forming both upper and lower case
letters. For instance, guiding them in
forming a capital "A" with straight lines
and then a lower case "a" with a round
shape.

« Gradual Independence: Start by
providing full hand-over-hand support,
then gradually reduce the amount of
guidance as the child gains confidence in
forming letters independently.

3. Writing Tools with Sensory Feedback

« Textured Pencils: Use textured pencils
or adaptive grips that give the child
better tactile control of the writing
instrument. These tools make it easier
for children to feel the pencil in their
hand and guide their movements while
writing both uppercase and lowercase
letters.

« Vibrating Pens: Consider using
vibrating pens or markers, which
provide additional sensory feedback that
guides the child in forming letters
accurately by vibrating when they follow
the correct path.

4. Sandpaper or Sensory Materials for
Tracing

. Sandpaper Letters: Use sandpaper
letters for tactile tracing. These letters
are typically made with a rough surface
that the child can feel as they trace with
their fingers. This will help them learn to
form both uppercase and lowercase
letters with the correct size and shape.

. Salt or Sand Tracing: Fill a shallow
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tray with sand or salt, and encourage the
child to trace letters in the tray using
their fingers. This is a good way to
practice letter formation in a fun,
sensory-rich environment. You can draw
letters with your fingers in the sand and
guide the child to trace them.

5. Structured Letter Formation

Letter Guides and Templates: Use
letter guides with clear instructions for
forming both uppercase and lowercase
letters. For example, use arrows on paper
to indicate the stroke order or directional
movement needed to write the letter.
This will help the child focus on how to
write each letter properly and
consistently.

Large to Small Practice: Start with
large uppercase letters (which are
easier to form with bigger strokes) and
gradually move on to lowercase letters,
which are typically smaller and require
more control. This progression helps
children focus on proper size and
proportion.

Simple Stroke Letters First: Begin
with letters that are easier to form, such
as “L,” “T,” or “I” (for uppercase) and
“l,” “t,” or “1” (for lowercase). These
letters have simple straight lines, helping
children master basic strokes before
progressing to more complex letters.

6. Tracking Progress with Sensory Feedback

Tactile Feedback During Writing:
While writing, the child should receive
feedback from the surface or material
being written on. Using materials like
raised-line paper, foam boards, or
textured pencils can provide the child
with sensory feedback on the size and
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shape of their writing.

Verbal or Tactile Feedback: As the
child writes, offer verbal feedback or
provide tactile cues to reinforce the
correct formation of each letter. For
example, say “Good job with the tall
lines in the capital letters!” or give a
gentle touch to their hand to show when
the letter is written well.

7. Repetition and Practice

Repetition for Mastery: Encourage the
child to practice forming letters
repeatedly to build muscle memory and
ensure consistency in the size and shape
of both uppercase and lowercase letters.
Provide a set amount of letters to trace or
write each day and gradually increase the
complexity as they improve.

Start with Simple Letters: Begin with
letters that share similarities in shape and
strokes. For instance, after practicing the
capital letter "A," have the child try the
lowercase "a." Then, once the child is
comfortable, introduce other simple
letters like "C" and "c" or "T" and "t."

8. Interactive Sensory Tools

Tactile Writing Apps: If the child is
familiar with technology, use interactive
apps that provide tactile feedback or
vibration cues while practicing letter
formation. These apps can guide the
child as they trace or write, helping them
develop letter recognition and formation
skills in a digital environment.
Interactive Whiteboards: Use
interactive whiteboards with tactile
pens or brushes to let the child trace both
uppercase and lowercase letters. The
tactile nature of the interaction can
provide both feedback and engagement
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while practicing letter writing.
9. Visual and Tactile Pairing

. Pair Letters with Objects: Pair each
letter (upper and lower case) with a
corresponding object that the child can
touch. For example, "B" could be paired
with a Braille book or a ball, so the
child connects the shape of the letter
with something tactile and familiar.

. Tactile Sign Language for Letters: If
the child is familiar with tactile sign
language, combine letter formation with
the appropriate tactile sign. This pairing
helps the child connect the visual, tactile,
and kinesthetic aspects of the letter.

10. Encourage Creativity and Exploration

« Drawing Letters: Once the child can
form letters consistently, encourage them
to experiment with writing letters in
different media, like drawing letters in a
tray of sand, molding them with clay, or
painting them with their fingers on a
textured surface. These hands-on
activities will help strengthen both hand-
eye coordination and letter formation
skills.

5. Write letters and words in a straight line
from left to right with regular spacing
between words.
To help children with deafblindness write
letters and words in a straight line from left to
right with regular spacing between words, the
following adaptations can be implemented.
These strategies focus on providing tactile
feedback, structured support, and techniques to
enhance their fine motor skills, spatial
awareness, and consistency in writing:
1. Use of Raised-Line Paper or Braille Paper
« Raised-Line Paper: Provide raised-line
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paper or Braille paper with clearly
defined horizontal lines that the child can
feel. These lines will guide the child’s
pencil or finger to keep the letters
straight and evenly spaced.

Guided Paper: Use paper with pre-
printed guide lines (like grids or dashed
lines) to help the child maintain
consistent letter size and spacing. This
ensures that each letter fits properly
within the lines, and words are written
with regular spacing.

2. Hand-Over-Hand Support

Guiding the Hand: Offer hand-over-
hand support to help the child maintain
the correct direction and spacing while
writing. Place your hand over theirs to
gently guide them along the lines,
helping them feel how to space the
letters and words appropriately.

Tactile Cues: Use gentle tactile cues to
encourage the child to move from left to
right. For example, tap their hand lightly
to signal when to start a new word or
when to leave a space between words.

3. Letter Spacing Aids

Space Markers: Use tactile markers,
like small rubber dots or raised
stickers, to indicate where to leave a
space between words. When writing, the
child can feel these markers as a signal
to stop and leave a gap before continuing
to the next word.

Pre-printed Spacing Lines: Use pre-
printed sheets with pre-determined
spaces for each word to help the child
understand the need for consistent
spacing between letters and words.
These sheets could include lightly dotted
lines to indicate where to place the
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spaces.

4. Writing Guides and Templates

Word Templates: Provide templates
with traced words or dashed words that
the child can follow. This helps them
learn to write the words in a straight line
and maintain regular spacing between
letters and words.

Alphabet Guides: Place an alphabet
guide at the top or side of the paper for
reference, showing the child how letters
should be spaced and aligned in a
straight line. This can be a tactile or
raised guide.

5. Adaptive Writing Tools

Textured Pencils or Pens: Use
textured pencils or writing pens with
adaptive grips to help the child maintain
control of the writing instrument. The
added texture can provide tactile
feedback, improving the child’s control
over writing the letters and maintaining a
straight line.

Tactile Rulers or Guides: Use a tactile
ruler or guide strip to physically direct
the child’s hand from left to right. The
tactile strip will ensure that the child
writes in a straight line, helping with
consistent letter formation and word
spacing.

6. Use of Sand or Salt Trays for Practice

Sand or Salt Trays: Have the child
practice writing in sand or salt trays.
When practicing in the tray, they can
draw letters with their fingers or a pencil,
using the guide lines or tactile markers in
the tray. The tactile surface will help the
child maintain control of letter formation
while reinforcing proper spacing
between letters and words.
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« Writing in a Tray with Dividers: For
better spatial orientation, divide the sand
or salt tray into sections using raised
dividers that the child can feel. Each
section can correspond to one word,
helping the child maintain regular
spacing between words.

7. Teaching Left-to-Right Progression

« Directional Cues: Emphasize the left-to-
right direction when writing by tapping
or guiding the child’s hand from left to
right. You can also verbally prompt
them, saying, "Start here and move to the
right.”

« Consistent Practice: Encourage daily
practice by writing single letters or
simple words first. Then gradually
increase complexity to longer words and
sentences. Reinforce the left-to-right
movement with consistent verbal and
tactile cues.

8. Visual and Tactile Reinforcement

« Tactile Feedback for Alignment: Use
tactile feedback to reinforce the
alignment of the words. As the child
writes, gently guide their hand or
provide verbal cues to ensure that each
word begins at the same point, creating a
straight line of writing.

- Reinforce Spacing Consistency:
Celebrate small successes. When the
child places letters or words with proper
spacing, offer positive reinforcement.
This will encourage them to continue
making efforts for proper alignment.

9. Practice with Large-Scale Writing

. Large Writing Surfaces: Start by
having the child practice writing on
larger surfaces to develop better control
over spacing. Use large tactile boards or
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whiteboards with raised lines to help
them practice writing larger letters with
space between them.

« Writing with Sensory Feedback: On
large surfaces, encourage the child to
write using their full hand to feel the
shape of each letter and maintain even
spacing.

10. Using Technology for Practice (Optional)

« Digital Writing Tools: If the child is
comfortable with digital tools, there are
apps that can simulate writing with
tactile feedback (using haptic
technology) or visual guides for letter
formation and spacing.

« Interactive Whiteboards: Use
interactive whiteboards with tactile
pens or brushes that give immediate
feedback as the child writes. These
devices can help reinforce correct left-to-
right writing and spacing while offering
real-time guidance.

11. Progressive Difficulty

« Simple Words First: Start with simple,
short words that consist of familiar
letters. Encourage the child to write
basic words (e.g., cat, dog) while
maintaining consistent spacing.

« Gradual Increase in Complexity: As
the child becomes comfortable with
writing basic words in a straight line,
gradually increase the complexity to
sentences and paragraphs, maintaining
the focus on consistent letter size and
spacing.

12. Consistent Monitoring and
Encouragement

« Monitor Progress: Observe the child’s
progress regularly to ensure they are
writing in a straight line and leaving
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consistent space between words. Provide
gentle corrections and positive
reinforcement to help build confidence
and accuracy.

o Celebrate Achievements: When the
child successfully writes in a straight line
with appropriate word spacing, celebrate
their progress, no matter how small.
Positive reinforcement will help them
stay motivated and build their skills.

6. Copy letters and highly frequent familiar
words and phrases correctly and reproduce
them.

To help children with deafblindness copy
letters, highly frequent familiar words, and
phrases correctly, and reproduce them, the
following adaptations can be implemented.
These strategies aim to support tactile learning,
spatial orientation, motor control, and
consistent practice in reproducing written
language:

1. Tactile Copying and Reproduction

. Raised-Line Paper: Provide raised-line
paper or Braille paper to guide the
child’s hand while copying letters,
words, and phrases. The child can trace
the raised lines to reproduce letters or
words, helping them maintain accurate
spacing and shape.

. Tactile Word Cards: Use tactile word
cards with familiar and frequently used
words, like their name, family names, or
common objects. These cards can have
raised letters or braille, which the child
can feel and then copy onto their own
paper.

2. Hand-Over-Hand Assistance

« Guiding the Hand: Use hand-over-

hand assistance to guide the child’s
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hand as they copy letters or words. This
support helps them feel the correct
movement and letter formation, and
allows them to learn how to space letters
and words appropriately. Gradually
reduce the amount of support as they
gain independence.

Directional Guidance: Provide tactile
feedback to ensure the child is moving
from left to right as they copy words or
phrases. Use subtle touches on their
wrist or hand to signal the correct
movement direction.

3. Tracing with Tactile Feedback

Tactile Tracing Materials: Provide
materials such as raised tracing
templates, where children can trace
letters and familiar words. These
materials can be made from raised
paper, foam boards, or sandpaper
letters, allowing children to feel and
trace the shapes of letters, improving
their muscle memory and consistency in
reproduction.

Salt or Sand Trays: Use salt or sand
trays for tactile tracing of letters and
words. The child can practice writing in
the tray using their fingers or a stylus,
reinforcing the form of letters and words
in a sensory-rich environment.

4. Repetition with Simple, Familiar Words

Start with Simple, Frequent Words:
Begin with high-frequency, familiar
words like "cat,” "dog," or their own
name. These are words that the child is
likely to encounter regularly and will
benefit from frequent practice in
copying.

Word Banks: Create a word bank of
frequently used words and phrases that
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are significant to the child, such as
family member names, favorite
activities, or familiar objects. Provide
these words in braille or raised print,
and have the child practice copying them
regularly.

5. Interactive Tools for Copying

Tactile Whiteboards: Use tactile
whiteboards where the child can
practice copying words and phrases.
These whiteboards often allow the child
to feel where they are writing and
provide an easy way to make corrections
or adjustments.

Electronic Writing Devices: If the child
Is comfortable with technology, use
electronic devices with tactile
feedback, like Braille tablets, that can
assist in copying and reproducing words
and phrases by providing real-time
feedback.

6. Structured Writing and Spacing

Spacing Guides: Provide tactile
spacing guides to help the child know
where to start and end each word,
keeping consistent spacing. Use raised
dots or foam strips to indicate where to
leave a space between words.

Guided Writing Sheets: Provide
writing sheets with pre-printed dashed
or dotted lines to help guide the child’s
hand in writing each letter and word in a
straight line, reinforcing the structure of
their copying work.

7. Modeling and Demonstration

Model Writing: Model the writing
process by writing a word or phrase
clearly in front of the child, either using
tactile letters, braille, or raised print.
Have the child feel the formation of each
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letter and the spacing between words.
Demonstrate Slow and Clear Writing:
Demonstrate the process of writing each
letter slowly and clearly, so the child can
mimic the movements and structure. If
possible, use different textures (e.g., soft
for vowels, rough for consonants) to help
distinguish between different letters or
sounds.

8. Sensory Reinforcement

Tactile Feedback: Provide sensory
feedback as the child copies letters or
words. For example, after the child
writes a letter or word correctly, offer
positive reinforcement by placing a
tactile object (like a soft touch or sticker)
on their hand, acknowledging the
accuracy.

Texture for Each Word: Assign a
unique texture or material to each
frequently used word or phrase, such as a
small textured object representing the
word. This will help the child associate
tactile feedback with specific words and
aid them in copying those words
accurately.

9. Verbal or Tactile Cues

Verbal Cues: Provide verbal cues to
prompt the child when copying. For
example, "Start with an ‘S’," or "Leave a
space between ‘cat’ and ‘dog’." The cues
can be given with rhythmic or tactile
cues to help the child follow the writing
process.

Tactile Direction: Use tactile direction
to encourage proper spacing between
words and letters. For instance, gently
guide their hand with a tactile cue (such
as a soft touch on the wrist) whenever
the child needs to start a new word or
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sentence.
10. Frequent, Short Practice Sessions

« Practice in Short Bursts: Focus on
short, focused practice sessions where
the child practices copying a few words
or a sentence at a time. Keep practice
sessions short to maintain the child’s
attention and reduce frustration. Provide
a reward system or positive
reinforcement after completing tasks to
keep them motivated.

« Gradual Increase in Complexity: Once
the child becomes proficient at copying
simple words, gradually introduce longer
phrases or short sentences, increasing
complexity as their copying skills
improve.

11. Celebrate Successes

« Positive Reinforcement: Celebrate even
small successes in copying words or
letters. Positive feedback can be given
by recognizing the child’s efforts, either
verbally or through tactile rewards like a
gentle pat or giving them a sensory item
they enjoy (like a soft texture or a small

toy).

7. Combine and recombine different letters
to form words and put the words in correct
order to form simple sentences.
To help children with deafblindness combine
and recombine different letters to form words
and put those words in the correct order to form
simple sentences, the following adaptations can
be used. These strategies focus on providing
tactile feedback, guiding spatial awareness, and
encouraging motor skills to build literacy and
sentence formation.
1. Use of Tactile Alphabet and Braille

. Tactile Alphabet Cards: Provide tactile

kg




alphabet cards or Braille cards where
each letter is raised, allowing children to
feel the shapes of the letters. Children
can physically handle the cards to
practice combining them into words.

. Tactile Word Construction: For older
children who are ready for more
complex tasks, use Braille word
construction kits where they can build
and recombine words from tactile letter
pieces or Braille tiles. These Kits can
include both individual letters and
common word endings, helping children
combine them to form simple words.

2. Object-Based Word Formation

« Objects Representing Letters and
Words: Use physical objects that
correspond to letters (e.g., a toy for
"T," a ball for "B") so that the child can
physically manipulate the objects to
form words. For example, they can put
together a toy car and a toy dog to form
the word "car" and "dog" respectively.

« Textured Word Cues: Provide objects
or textures to represent specific words,
so the child can feel and connect them to
form simple sentences. For instance, "I
eat apple” could be represented by a toy
for "'1," a textured apple for "apple," and
a simple word card with "eat."

3. Letter and Word Construction Kits

. Tactile Letter Kits: Provide tactile
letter Kits that allow children to
physically build words. These kits often
use small, raised tiles with Braille or
print letters that children can arrange into
simple words.

« Magnets or Velcro Letters: Use
magnetic letters or Velcro letters that
children can stick onto a board or wall.
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These letters can be rearranged to form
different words and practice word order
in simple sentences.

4. Tactile Word Scrambles

Word Scramble Activities: Present
scrambled word cards with tactile
feedback, where the child can feel the
raised letters and reorder them to form
simple words. Start with 2-3 letter
words, gradually increasing the difficulty
as the child progresses.

Sentence Scramble: Once the child is
comfortable with word formation,
introduce tactile sentence scrambles.
Provide cards with familiar words and
ask the child to arrange them into simple
sentences, such as "l eat food" or "The
cat runs."

5. Guided Sentence Formation

Word and Sentence Templates:
Provide templates or worksheets with
raised lines that help the child
understand where words and sentences
should go. You could use pre-printed
sentence starters (like “I see...” or “The
dog...”) and then have the child feel the
spaces where they can insert words to
complete the sentence.

Color-Coded or Tactile Word Cues:
Color-code or use raised patterns to
differentiate between types of words
(e.g., subject, verb, object) to help
children understand the basic structure of
sentences. For example, yellow could be
used for nouns, blue for verbs, and red
for objects. This helps children
understand word order and form simple
sentences.

6. Spelling and Word Building with Tactile
Support
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« Tactile Word Building: Use tactile
writing materials (such as sandpaper
letters or raised-line pens) for children to
physically trace or build words. As they
trace, they can blend sounds or letter
combinations together to form words.

« Finger Tracing for Spelling: Encourage
children to finger-trace the letters or
words they are combining. By tracing
and feeling each letter, they become
familiar with letter sounds and
sequences, helping them combine letters
into recognizable words and then arrange
those words into sentences.

7. Sensory Integration with Word and
Sentence Creation

« Multi-Sensory Approach: Combine
sound, touch, and movement for word
and sentence formation. For example,
while the child is forming words with
tactile letters, have them sound out the
word aloud or in sign language. This
strengthens their understanding of how
letters combine to form words and
sentences.

« Tactile Reinforcement: Provide a
tactile cue or feedback whenever the
child successfully forms a word or
completes a sentence. Positive tactile
feedback such as a gentle touch or sound
can reinforce their learning.

8. Reading and Writing Short Phrases

. Reinforce Simple Sentences: Focus on
short, familiar phrases such as “I am
happy,” “I see a dog,” or “She eats
food.” Provide the child with tactile
sentence strips that they can feel and
practice arranging the words in the
correct order.

. Interactive Sentence Construction:
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Once the child can combine letters into
words, provide tactile word banks with
common, familiar words that they can
use to construct their own sentences. For
example, they can feel the word "cat,"
"eat," and "food" to form "l eat food."

9. Pacing and Short Tasks

« Progressive Tasks: Start with basic
tasks where the child forms simple
words with 2-3 letters, and then move
towards longer, more complex words
and eventually full sentences. Use
frequent breaks to keep the tasks
manageable and engaging.

« Tactile Prompting: When the child
starts to form a word or sentence,
provide tactile prompts to help them with
the next word or letter. For example, you
can gently tap the first letter of the next
word to remind them to continue
forming the sentence.

10. Consistent Practice and Repetition

« Daily Practice: Engage the child in daily
short sessions of combining and
recombining letters to form words and
simple sentences. Keep the sessions
varied to maintain interest and provide
opportunities for repeated practice.

« Review with Feedback: After each
practice, review the words or sentences
together, providing tactile feedback for
correct letter combinations or word
order, reinforcing the child’s progress.

11. Adaptive Writing Tools

. Tactile Writing Materials: Use tactile
writing materials such as raised-line
paper, Braille writers, or tactile pens
that can help children feel where to place
the letters and words. These materials
will help guide the child in the correct
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direction for writing and spacing.
Electronic Tools (if applicable) Use
assistive technology such as Braille
displays or writing apps with tactile
feedback to help the child practice
forming letters, words, and sentences.

12. Sentence Building with Physical Cues

Physical Movement to Represent
Sentence Construction: You can use a
physical object, such as blocks or toys,
to represent each word in a sentence.
Place the objects in a line as the child
says or thinks of the words, and then
slowly move to combine the objects into
the full sentence. This will help them
understand the structure of a sentence
and its word order.

Example of Activity:
1. Recombining Letters: Start with simple

words like "cat" or "dog." Give the child
tactile letter cards for "C," "A," and "T."
Have them combine the letters to form
the word "cat.” Then, move to another
simple word like "dog."

Forming Simple Sentences: Once
comfortable with individual words,
provide the child with tactile word cards
for "1," "see," and "dog." Encourage
them to combine these into the sentence,
“I see dog.”

Sentence Construction: Gradually add
more complexity by introducing short
phrases like "The cat runs fast" or "I like
food," where the child needs to arrange
words in the correct order.

8. Use correct spelling of words.

To help children with deafblindness use the
correct spelling of words, the following
adaptations can be applied. These strategies
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focus on tactile learning, multisensory
integration, and providing opportunities for
repetition and reinforcement to ensure correct
spelling is learned and retained.

1. Tactile Spelling with Raised Letters and
Braille

Raised Letter Cards: Provide raised
letter cards or Braille cards for the
child to feel and trace. Each card can
have a single letter or word, and the
child can trace the letters to understand
their shapes and order. This tactile
feedback helps the child remember how
to form and spell words correctly.
Braille and Raised Line Paper: For
Braille readers, provide Braille paper or
raised line paper that allows the child to
write or trace letters and words. By
feeling the raised dots or lines, they can
reinforce the correct spelling through
touch.

2. Tactile Spelling Practice with Word Walls

Tactile Word Wall: Set up a tactile
word wall with common, frequently
used words made out of raised materials
or Braille. The child can feel the words
and practice spelling them. Periodically
ask the child to point to or feel the
correct word when given a spelling
prompt.

Word Building with Blocks: Use
tactile letter blocks (such as magnetic
or Velcro letters) for children to arrange
into words. The child can practice
spelling words by feeling the correct
sequence of letters as they form the
word, reinforcing the correct spelling
pattern.

3. Multisensory Spelling Activities

Finger Spelling on Textured Surfaces:
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Have the child finger-spell the words on
textured surfaces such as sand, salt, or
felt. The different textures provide a
sensory experience that reinforces letter
formation and spelling. By feeling the
textures while spelling, the child
associates the shape of each letter with
its correct spelling.

Sound-Spelling Connection: For
children who can hear, use sound-
spelling connections. Say the word
aloud while the child traces it with their
fingers, reinforcing the auditory and
tactile connection. If the child cannot
hear, use sign language or tactile sign
systems to teach them the phonetic
structure of words.

4. Spelling with Objects and Textures

Object Representation for Spelling:
Use objects that represent the word
(e.g., a toy cat for "cat" or a toy car for
"car") to connect the child with the word
they are learning to spell. The child can
feel the object and then practice spelling
the word using tactile letter cards or
Braille.

Textured Spelling Cards: Use textured
spelling cards with different textures for
each letter. The child can feel each
texture and use them to spell out words.
This tactile experience can strengthen
their memory for how words are spelled.

5. Repetition and Spelling Practice

Spelling Drills: Conduct short spelling
drills with frequently used words. Use
flashcards with raised letters or Braille,
and have the child spell the word aloud
or by tracing it with their fingers.
Review the words regularly, reinforcing
correct spelling.
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Practice Writing Words in Different
Textures: Have the child practice
spelling the same word using different
textures. For instance, they could write
the word "dog" in sandpaper, salt trays,
or raised-line paper to reinforce the
spelling through multisensory input.

6. Use of Writing Aids

Tactile Writing Tools: Provide tactile
writing tools such as a raised-line pen
or Braille slate that offer the child
physical feedback while writing. This
allows them to feel the formation of each
letter as they write, supporting correct
spelling.

Corrective Feedback: Use corrective
feedback when the child spells a word
incorrectly. Gently guide their hand or
provide tactile cues, such as touching the
correct letter in the word to help them
understand the right spelling.

7. Matching Sounds to Letters

Letter-Sound Association: For children
who are able to hear sounds, work on
letter-sound correspondence by saying
the word and having the child spell it
with tactile letters. For example, say the
word "bat" and have the child feel the
raised letters "B," "A," and "T" in the
correct order.

Phonemic Awareness Activities:
Engage the child in phonemic
awareness activities using tactile
materials. Help them understand how
sounds correspond to letters and words
by tracing the shapes of letters while
saying the sounds they make. This can
also be done with Braille for children
who are deafblind and use tactile reading
systems.
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8. Correct Spelling Through Writing
Practice

Writing Short Sentences: Start with
simple sentences and have the child
practice writing them. Offer a word bank
with correct spellings that the child can
refer to as they write. For example,
provide the words “cat,” “dog,” and
“hat” for a sentence like "The cat sat on
the hat."”

Structured Writing Sheets: Provide
structured writing sheets that guide the
child’s writing, with pre-printed dashed
lines or raised lines that show them
where to write each letter. This helps the
child stay within the lines and practice
proper spelling.

9. Spelling with Reusable Materials

Reversible Tactile Boards: Use
reusable tactile boards for spelling
practice. Children can form words using
raised stickers, Velcro letters, or other
tactile materials, and can correct
mistakes by removing and rearranging
the materials. This method supports
repeated practice with immediate
corrections.

Sand or Salt Trays: Encourage the child
to write in a sand or salt tray to
practice spelling. They can feel the
texture of the letters as they form them,
providing a tactile experience that
reinforces correct spelling.

10. Using Technology for Spelling Practice

Braille Displays or Tablets: Use
Braille tablets or electronic devices with
tactile feedback to practice spelling.
These tools can help children trace
letters and words in Braille, reinforcing
spelling through touch and visual
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support.

« Spelling Apps with Tactile Feedback:
Some apps are designed to teach spelling
with tactile feedback on tablets or touch
screens. These apps can provide an
Interactive, multisensory approach to
reinforcing correct spelling.

11. Celebrating Success and Motivation

« Reinforce Correct Spelling: When the
child spells a word correctly, celebrate
their success by offering positive tactile
feedback, like a small object of their
choice or a gentle pat on the back.

« Incorporate Games: Make spelling
practice fun with tactile games like
spelling bingo, word hunts, or tactile
crossword puzzles. This keeps the child
engaged and motivated to continue
learning.

Example of Adapted Activity:

1. Activity: "Spelling with Raised
Letters"

o Use raised-letter cards with
common words like “cat," "dog,"
and "sun."

o Have the child feel each letter,
saying the sound associated with
it.

o Once they understand the word,
ask them to copy the word on
raised-line paper or Braille
paper.

o Provide corrective feedback as
needed, guiding their hand to
make the correct letter formations.

2. Activity: ""Letter-Sound Connection"'

o Provide Braille letters and guide
the child in connecting each letter
to its sound.

o Say the word aloud (e.g., "cat"),
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and have the child trace each letter
in Braille while feeling the letter's
shape and the corresponding
sound.

o Have the child spell the word
independently after practice.

9. Write simple phrases and sentences
independently.

To help children with deafblindness write
simple phrases and sentences independently,
the following adaptations can be applied. These
strategies focus on tactile feedback,
multisensory integration, and providing
structure to the writing process.

1. Tactile Writing Tools and Materials

Raised Line Paper or Braille Paper:
Provide raised-line paper or Braille
paper that helps the child feel where to

write. This allows them to form letters

and words with tactile guidance. They
can use their fingers or a stylus to write.
Tactile Pens: Use tactile pens or
raised-line markers that create raised
dots or lines as the child writes. This
helps them feel the letter shapes and
keeps track of where they are on the
page.

Letter Tracing Cards: Provide letter
tracing cards with raised edges. The
child can trace these letters to learn their
shape and form, then use this skill to
write independently.

2. Provide Sentence Frames

Sentence Frames: Offer sentence
frames with prompts that the child can
complete independently. For example,
you can give them a partial sentence
such as “I'seea ”or “The dogis
and let them fill in the blanks with their
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own words. This helps them understand
sentence structure.

Word Banks: Create a word bank of
commonly used words (e.g., "cat,"”
"dog,"” "book," "is") with Braille or
raised letters that the child can refer to
when writing. This supports independent
writing by providing familiar
vocabulary.

3. Use of Tactile Symbols and Objects

Object-Based Writing Prompts: Use
objects or textures as writing prompts.
For instance, place a toy car or a textured
object in front of the child and encourage
them to write a sentence about it, like
"The car is fast" or "l have a car."
Textured Word Cards: Provide
textured word cards with raised letters
or Braille. These cards can be arranged
to help form simple phrases or sentences,
allowing the child to feel and understand
the connections between the words they
are writing.

4. Writing with Technology

Braille Tablets or Digital Writing
Devices: For children using Braille,
encourage writing on Braille tablets or
digital devices with tactile feedback.
These devices offer a tactile interface
that helps the child feel each letter and
word as they write.

Speech-to-Text Technology: If the child
has access to speech, speech-to-text
technology could be used, where the
child speaks the sentence and the device
transcribes it into text, which they can
then feel in Braille.

5. Modeling and Guided Writing

Model Writing: Demonstrate how to
write a simple sentence by writing it on
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raised-line paper or in Braille for the
child to feel. For example, write "l see a
cat" and trace each letter with the child’s
hand as they feel the letter formations.
Hand-over-Hand Support: Provide
hand-over-hand support while the child
writes. Guide their hand to form letters
and words correctly, and allow them to
write independently once they are
familiar with the process.

Tactile Flashcards: Use tactile
flashcards with images and
corresponding words in Braille. Show
the child an image (like a sun) and ask
them to write a sentence using that word
(e.g., "The sun is hot").

6. Interactive Writing Activities

Interactive Writing with Objects: Set
up an activity where children can choose
objects and write sentences about them.
For example, a toy dog might inspire the
sentence "The dog runs fast." Provide
Braille or raised letters for these words
and allow the child to feel and write the
sentences.

Sentence Construction with Raised
Blocks: Use raised-letter blocks
(similar to magnetic letters but raised) to
form sentences. Children can feel each
letter and rearrange them to form a
sentence. This helps them practice
structuring sentences independently.

7. Repetition and Practice

Daily Writing Practice: Incorporate
regular writing exercises, where the child
writes about their day or a favorite
activity using simple sentences. Provide
prompts if necessary and allow them to
write independently as they progress.
Guided Sentence Writing: Start by
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writing a sentence together, then
gradually encourage the child to write
similar sentences independently. For
instance, after writing "The cat is big,"
the child can try writing "The dog is
small."

8. Reinforcement and Feedback

Corrective Feedback: When the child
makes a mistake in writing, gently guide
their hand to correct it, or offer verbal
encouragement. Praise their efforts,
especially when they manage to write
independently.

Positive Reinforcement: Provide
positive reinforcement for correct
spelling, grammar, and sentence
structure. Use tactile rewards (such as a
small object the child likes) to reinforce
their efforts.

9. Use Simple Vocabulary and Familiar
Topics

Familiar Topics: Encourage the child to
write about familiar topics such as their
favorite foods, pets, or family members.
For example, after they feel the word
"apple" in Braille, ask them to write the
sentence "I like apples."

Simple Vocabulary Lists: Provide a list
of common words (e.g., "cat,” "dog,"
"book," "food") for the child to write
independently. These words should be
easy to form and recognize, supporting
the child’s confidence in writing.

10. Creating Simple Stories

Story Building with Tactile Elements:
Use tactile story-building materials
like raised pictures or objects to create
simple stories. For instance, place a toy
animal (like a lion) and a tree object and
ask the child to write a sentence such as
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“The lion is by the tree.”

Story Sequencing: Create a story
sequencing activity where the child
arranges tactile pictures in order and

writes simple sentences based on them.
Example of an Adapted Activity:
1. Activity: ""Sentence Building with
Tactile Word Cards""

o

Provide Braille or raised-letter
word cards with words like "cat,"
"dog," "hat," "sun," etc.

Ask the child to choose three cards
and arrange them in a sentence,
for example: "The cat runs."
Guide them as needed to ensure
they can independently write the
sentence on raised-line paper.

2. Activity: ""Write About Your Day"

@)

Ask the child to describe one thing
they did that day, like "I ate
lunch.”

Provide a sentence frame: “I
7 and encourage the child to
complete it with a familiar action,
then write the sentence
independently.

10. Give basic personal information

inwriting (e.g. name, address, age,

nationality).
To help children with deafblindness
provide basic personal information in
writing (e.g., name, address, age,
nationality), the following adaptations and
strategies can be applied to support their
learning. These methods focus on tactile
and multisensory approaches to ensure they
can independently write and understand
how to express their personal information.
1. Tactile Writing Tools
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Raised-Line Paper or Braille Paper:
Provide raised-line paper or Braille
paper where the child can feel the lines
and shapes of the letters as they write.
This helps them feel where to write and
maintain proper spacing between letters
and words.

Tactile Pens and Markers: Use tactile
pens or markers that leave a raised mark
on paper. This allows children to trace
over the letters and feel their shapes
while writing.

Finger Tracing on Raised Cards: Use
raised letter or Braille cards where the
child can trace their name, age, address,
and nationality with their fingers. This
sensory experience reinforces the
formation of letters and words.

2. Sentence Frames and Prompts

Provide Sentence Frames: Give
sentence frames that guide children to
write basic personal information. For

example:
o "My name is "
o "lam years old."
"l live in "

o "l am from
This structure helps children understand
how to organize personal information
into sentences.

3. Repetition and Practice

Practice Writing Name: Start with
practicing their name by having the
child write it repeatedly using raised-line
paper or Braille paper. Once they can
independently write their name, move on
to other personal information.

Write Simple Sentences: Have children
practice writing simple sentences that
include their name, age, address, and
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nationality. This could include:
o "My name is [Child's Name]."
"l am [age] years old."
o "l'livein [place].”
o "l am from [country]."

4. Tactile Flashcards and Word Cards

« Personal Information Flashcards:
Provide Braille or raised letter
flashcards that represent key personal
information such as their name, age,
address, and nationality. The child can
feel and match the appropriate card to
help them form sentences.

« Word Bank: Create a word bank with
words like *name," "age," "address," "I,"
and "am." Children can refer to the word
bank when they write their personal
information.

5. Visual and Tactile Association

« Object Representation: Use objects that
represent different pieces of personal
information. For example, a toy
representing their country or address-
related items. Have the child feel the
objects and associate them with the
correct personal information.

« Braille Labels: Use Braille labels for
different objects or locations that
represent the child’s personal
information. For example, label an
envelope with their address and ask the
child to practice writing their address in
Braille.

6. Interactive Writing Activities

« Interactive Name Writing: Let the
child feel their name on a raised name
tag and encourage them to write it on
raised-line paper or Braille paper. For
example, if their name is "Sam," give
them a name tag with raised letters "S-A-
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M and guide them to trace it.

Practice with Age and Nationality: For
age, you can give them an object (e.g., a
toy or age-appropriate object) and let
them associate it with their age. For
nationality, provide a flag object or
Braille flag card to represent their
country, helping them understand how to
write their nationality.

7. Technology-Assisted Writing

Braille Tablets or Digital Writing
Devices: If the child uses Braille tablets
or digital devices, provide templates for
writing basic personal information.
These devices provide tactile feedback
for each letter and word, allowing the
child to write information like their
name, age, and address.

Speech-to-Text Technology: If the child
has some hearing, speech-to-text
technology could assist in converting
their spoken words (about their name,
age, nationality, etc.) into text. They can
then feel the text in Braille or on a digital
screen.

8. Modeling and Hand-Over-Hand
Support

Model Writing: Write the basic
personal information on raised-line
paper and have the child feel it. Guide
their hand over the writing to help them
learn the correct formation of letters.
Hand-over-Hand Assistance: Offer
hand-over-hand guidance to help the
child physically form their name, age,
and other personal details. For instance,
you can guide their hand to trace the
letters of their name on raised-line

paper.

9. Using Familiar Topics
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« Discuss Family and Home: Have
discussions about their family, home,
and country to make the writing activity
more meaningful. For example, talk
about their family and where they live,
then guide them to write simple
sentences about those topics.

10. Reinforce Learning with Feedback

« Positive Reinforcement: Offer positive
reinforcement when the child
successfully writes personal information.
This could be through tactile rewards
(e.g., a favorite object) or verbal praise.

« Review and Practice: Encourage the
child to review their personal
information regularly. This can be done
by asking them to write their name, age,
address, and nationality as a daily
routine or as part of an activity.

Example of an Adapted Activity:

1. Activity: "Writing Name and Age"*

o Provide raised-line paper or
Braille paper with the sentence
frame "My nameis __ "and"l
am___ vyearsold."

o Ask the child to feel the letters of
their name using a raised name
card or a Braille name card.

o Have the child write their name
and age independently on the
paper.

2. Activity: ""Writing Address and
Nationality"

o Provide Braille or raised-line
cards with familiar words:
"address," "I live in," and the
name of the child's country.

o Ask the child to write the
sentence: "l live in [city]. | am
from [country]."
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o Provide objects that represent their
city or country (e.g., a map or
national flag) to reinforce their
understanding of personal
information.

11. Demonstrate good handwriting skills.
To help children with deafblindness
demonstrate good handwriting skills,
adaptations should focus on tactile and sensory
learning methods that provide clear guidance,
repetition, and structure. Here are strategies
and tools to support handwriting development:
1. Tactile Writing Tools

« Raised-Line Paper or Braille Paper:
Provide raised-line paper or Braille
paper, which allows children to feel the
lines as they write. This helps them
maintain proper letter formation and
spacing.

« Tactile Pencils or Markers: Use tactile
pencils or raised-line markers that
leave a raised line on paper, enabling the
child to feel where they are writing.
These tools make it easier for children to
guide their hands and stay within the
lines.

« Finger Tracing on Raised Letters: For
letter formation practice, children can
trace raised letters or Braille letters
with their fingers to build muscle
memory and develop an understanding
of letter shapes.

2. Letter Formation Techniques

. Letter Tracing: Provide letter tracing
sheets with tactile guides, where the
child can feel the path of each letter.
Start with simple letters like straight
lines (e.g., "L," "I1," "T") and progress to
more complex shapes (e.g., "S," "P,"
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"B").

Hand-over-Hand Guidance: Offer
hand-over-hand assistance to help
guide the child’s hand as they form each
letter. Gradually reduce the level of
support as they gain confidence and skill
in forming letters independently.
Alphabet Cards with Raised Letters:
Use Braille or raised-letter alphabet
cards to show the child how to form
each letter. Let them trace these cards
before writing the letters independently
on paper.

3. Proper Posture and Grip

Hand Grip: Teach the child to hold the
writing instrument with the correct
pencil grip. If the child has difficulty
holding the pencil, you can use a pencil
grip to encourage proper finger
placement and improve control.
Posture: Ensure the child is seated
comfortably with their arms and hands
properly aligned. Position the paper at
an appropriate angle for ease of writing.

4. Repetition and Practice

Frequent Practice: Provide regular
opportunities for the child to practice
writing letters and words. Frequent
practice leads to muscle memory and
better letter formation. Start with short
practice sessions and gradually increase
the duration.

Structured Practice: Create writing
exercises that focus on specific skills,
such as practicing one letter at a time,
moving on to writing short words, and
then progressing to full sentences.

5. Use of Multi-Sensory Feedback

Texture for Letter Formation: Use
different textures for letter formation.
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For example, the child can trace letters
in sand, on textured boards, or with
felt to build tactile recognition of letter
shapes.

Scented Materials: For additional
sensory reinforcement, you can
incorporate scented markers or
materials that help the child focus on
the task and make writing more
engaging.

6. Focus on Spacing and Alignment

Guided Spacing: Use raised-line paper
with clearly defined spaces for each
letter and word. You can also use Braille
paper with tactile dots or lines to
indicate where each letter or word should
go.

Visual and Tactile Guides: Provide
tactile spacing guides that help the child
understand where to place spaces
between letters and words. For instance,
raised lines or Braille dots can be placed
between words as a visual cue for
spacing.

7. Letter and Word Recognition

Letter Recognition Practice:
Encourage the child to recognize and
feel letters before writing them. For
example, they can feel a Braille letter
and then try to write it on raised-line
paper.

Word Formation: Once the child
becomes proficient in letter formation,
introduce simple word formation
exercises. Begin with high-frequency
words that the child can recognize by
touch (e.g., “cat,” “dog”) and encourage
them to write them independently.

8. Using Technology

Braille Tablets and Devices: For
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children who use Braille, consider using
Braille tablets or digital writing
devices that provide tactile feedback as
they write. These devices offer a
supportive environment for handwriting
practice.

Speech-to-Text Tools: If the child is
able to use their voice, speech-to-text
technology can be useful for dictating
sentences and seeing the words
transcribed into text. The child can then
practice writing the words they hear.

9. Positive Reinforcement

Praise and Feedback: Offer positive
reinforcement when the child shows
progress in their handwriting.
Compliment their effort in forming
letters correctly or improving their
spacing. You can use tactile rewards like
stickers or small objects as an
encouragement.

Consistent Feedback: Provide
constructive feedback when necessary,
guiding the child’s hand to adjust the
letter shapes or spacing without
overwhelming them.

10. Adapted Writing Activities

Writing Simple Sentences: Encourage
the child to write simple sentences like
“I see a dog” or “The cat is big.” Provide
tactile cues or sentence frames to help
them get started.

Word and Sentence Matching: Match
tactile word cards with raised letters or
Braille with their corresponding words
on paper. The child can feel the word
cards and then write the corresponding
words independently.

Example Activities:
1. Activity: "Write Your Name"
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o

Start with practicing the child’s
name on raised-line paper or
Braille paper. Provide a tactile
name card as a model for them to
trace over and practice.

2. Activity: "Write Simple Sentences™

o

Give the child a sentence frame
such as "l am " and have
them fill in the blank with their
name or a simple word they are
familiar with. Guide them through
writing the sentence on raised-
line paper or Braille paper.

3. Activity: ""Letter Tracing Practice"

o

Provide a sheet with letters to
trace. Each letter should have a
tactile outline that the child can
follow with their fingers. After
tracing, ask them to write the same
letter on their own.

4. Activity: ""Use of Word Cards for
Sentence Writing"*

o

Provide Braille or raised-letter
word cards with common words
(e.g., "cat," "dog," "run," "fast").
Let the child select words to form
a simple sentence, then encourage
them to write the sentence on

paper.
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o T T3 fsiHrcHeh GTHIiehRT TR Soreget 19 T Ea=T

. FTET TG (Deaf and Blind)

fafer

O THNTSIER! SATEE T LT SICAT BTAehT STTHE T TTwEIh HTEAHATE
fomraa

o TSNS FHAT SIS TS TANT 7T foreiy wat amafient v
TS

|

o TSI IFIWA TS foRIY |l (SFed, Goeeh 1)

N OO

O HITSTeT T THHT (ITET0T: ST ATSTHI TS
TR ST AT BToh! FET foe ST

el R W
T et
EECIES)
9. ST [ =t foreror (Sensory | 9. W& oraur @ =47g(¥ (Hard of Hearing and Low
R @& T | Learning) STceToishTct sifsht | Vision)
AR IR | eparfenrh et S T
e aftar T grefiaRy it fe wa | Tt
[ =g v wgwfman

(Collaborative and
Participatory Learning)
IR o ATeiTEEeh! TieaaTg
ST T AR T efeesa
TR T

[ et asam fafer

T, 39T, TATHRIS ATt A
ToreT JUHUHTh i fad
0 =afwemea erfirsta T emar
(Individual Preferences
and Abilities) I&=
EISEINEACIRSEGIRY

STIIIFHATIER fIfer ST7eneq
9 NN

™

o URATEH HeEd T HTfish! TiErsh AT g STeRdTh
T o & e e T

o ITTTUT Y SIS f3Terehet STt AT S

o TTHRIS fort (T T 3FUHT SRR HUshT) SUTsY
TS

o HEUIZIATS Siie T SATHT YT fie Tiedmes =

o TN HEA TH ARIUHT 1S

o  URER weEIeR! gell o Hieden! Teash

o TN (TAHISS) AT (ST, TR Hawh!
HTETER! FFHT)

o ITATS FETIH U (STed, FM freem)

¥ Rg




R. AR TG (Deaf and Low Vision)

fafer

Tgehd WTET (Sign Language) ST T ai=r fod
EERIURIC]

T (TIRIYTH) &R AT s FATToha AT i T
o= weg

HEATSIATS Tk | FHehTTX TR STTEHYEH T+
TICETE T

qiER T Heftewen! aiter ge T 3teruent ferm/aeg
HISZI T T

TRt T | S TS
TiER Hew T arefiesehl ZAEIEe T gl o
Tghd far ATt (S, weTE HIEE)

3. giEferd T g% or=or (Blind and Hard of Hearing)

fafer

e ST U grohd ST TU9T Tgheenl ST T4
TG e a1 Arefiesen! aeq ST T SAfhTd o
T (s, 2reft, =rem)

YTeEEh! ITART 1d TH slied (ehra

| feh w1 aiter fo wifafafy gumeer

TRTERT AR AT SEqeeah! Tkl
TSN -5, IR (2af ITaRT THehT ATAT)
TATFRTSEA FHAT = Frwsft

¥. FfeX T gfEfa@ ™ (Deaf and Blind)

fafer

IRt afterishT ATfT et wmeT (Tactile Sign

¥R




Language) T ZaTeT3e T ST 7T

o UTE TAEE (S, TREREHT Faehel ITIER) TTCeraeh
Tf Tt T e

o git i iafafim s weuret an frerspans afsrar
TTERT TS

o oA faftr s i T o feprea

o TR HEhd WINT F1E

o uftameR! foaror Siftawsht et e

o Ul ST Afthaweh! THRRIT Hied

o TR fRTeTor AT SR, TR Tgehd It

[ wamsiterar:
EINEIREICIRPC L R
FHTehT fersgwor T f3reqor

[ westrenor: fag
FivafghT i Tusl, e T
Agahdsh! JAT

[ srgwerste=r freror: Sf

SiterTepT icferfemT v fofe
FIER faehsa

9. & 9T AT A g (Hard of Hearing and Low
Vision)

o THeM fafar
o TSHF TUNERHT HehRIcHeh SHI8TehT TidfeTer
e T rfea armfiarha faere
o T T Al &I HITS d1 TIEHTHA
SAIERH] A TS
o afe Sfameht TeRrTenes fohameharTaaT Tt
TR, STE URETRT ATHT AT Shrd T

o T
o T TeTEeHTS
o Uexll gt
SR C M ESEETURLSY

R. I T4 32T (Deaf and Low Vision)

o orgFe fafy
o TEUHAT TRRIHe SFaER Ya¥H T dgehd
TSR SR 7T
o TIAHRIEA W AT (TRETEhT T hTcsh
) ITASH T ATER 1S
o UNETER! TR o1 S&Ieh! THRIAThA FEdi
RERICAR C Rt CaRE]
o WY
o HEERA T FATHHRIS
TR 9% o fomes

%30




o Trdieges

3. gfefag T @& 9r@or (Blind and Hard of Hearing)

o ITTHe fafyr

o T TafEmars fommsd camerse fafimmr
ST T (ST TR Haeeseh! a&q af
TATEE)

0 UHNIHS TIER TGTI-hT STITH TRISH 31fgan
forera T eafer argehd T

0  STANTAHIATE HESURTIHT FHTH TS TTRR
BCNERIERSIEGRIE]

o AJUT IYhIUT
o %Elﬁﬂ??ﬁﬁm
o ot firey T o

¥. I T gfefaE ™ (Deaf and Blind)

o e fafer
o B GHTA GEIISHT T Ted T sqaer Je3i- T
frepraa
o Toud v uftamen new wsfen Aregee
TS, ST T T Agehe® T TS
o0 I HhgEHT HhRIcH HaTe T a3
Tghesh! JANT T

|

o T ufEm T e wmft
o TUTHRREA WIE
o TrAA-aid 81d (Hand-under-Hand) fetor Suskor

3. W1 LA
QT @ ST

L wareeaufa a=aeT:

STASATIARTEATS TATSIT T T
GHFH HE AR

O WWW&T&T
LS CEANNEEDH

[ w&s ugeent gitimaar:

oty wreamee forwers

2. G&T AT W?Jjgf‘\gg?ﬁ (Hard of Hearing and Low
Vision)

o orgen fafy
o TSI L EHT WHT S1E TH fafH= T dreet T
AT ot S et
o  WHTWH Hel UfhAT (FTd Y5REH, I T
TRE) JEsi TR

¥3q




STEETIG ST

o SAEETR SATHEEHT TENTfT TRISH, &

TSIl thel®hed BT UE A3

o T FTEeHTS
o TR T TS T firema
fefSrea fusperar amft (fufean T aferes)

R. 9T T4 3T (Deaf and Low Vision)

o ITTHe fafyr
o g WINTGRT {HT T TS EHFIH Hewl
fersprea
o T AHIUATS €% T fa (FeAheteh! SH1EE,
TSI T FHFHT BEATSH)
o TRIF HHT @ HIHHTeRT FHAT IR 7T

o TR FeAthel T Hesishl SfaEd

o TR TN FITHHTS

o I SHIFE WU SEJE® (TS T Elrst
FEs)

3. gfefaE T @& 9@or (Blind and Hard of Hearing)

° W%ﬁ'
o TSI T HT WHFLIh! Hew 1S Afeal forq
ST T
o W'{q’ﬁ%‘ﬁ@lﬂ%h{lchl ERIEECTSIEE! I

T
o Frafia awr @M ufskan yesia s, sed =

o YA UETHh ST
o Il frAT (wwr @ STEwRET)

o A LW T AT oo THAT

¥. T T gfEfa@ = (Deaf and Blind)

o 3TTe fafyr
o TIdSA=Id BT foIfer ST T qh! WHT B T

Eass]
o TSI THW WHF HIATS Tl TI-eeh! HEw
ERILKIC

LEX




o HET W@ TR (B4 4, HWEHTE ) i e
VT TS

o T A eTE e
o TR AT HARA T Hosiieh! Tt At

o T | T ST & Tt (Ahisaht g,
wIe)

. WeATERT
SR TR ST A
T T T

[ wifererar T awemar:
STCASITIASRTERT SATHT T Tt T
e g STt &1

0 waet s
EISEIREICIR R CL)
HACATHIAR T, A, T
S IEpiRDIURIE]

0 wgwrfirareaes freror:
SITASITICTSRTATS BT T

2. & AT Wﬂjg@'{l}ﬁ (Hard of Hearing and Low
Vision)

° W%ﬁ
o T Ee amft o seteh Wet SR TS
o TS /ATEeh{e HaXHERT TTeh JHITEE

frepraa
o T WY (SR G, TS, 3TS) AT TR
[ GREGIEE)
o THIT

o T EAMEE (570, 9, TH)
o Ugehd AT FEYH ARausT TS a1 uHTEE
o T WAH THEE

?. 90 1A g (Deaf and Low Vision)

o 3TIHe fafer
o BT ST HTUTRA T (Sed Hgohd HTSHT
TSEAT FAT38 W)
o Y A1 TART AT (SRe T o1 ST 3l AH)
IR DI R RCIGRC SIS ]
o SANHIA T AT HHEHT STWITEHEE T3

o 3T ETH! SHIH TEHIEE

o T YA g femenh fawm frdw
o Ty Oa gt (aret, | fesa)

3. gfefaE 1@ 9r@or (Blind and Hard of Hearing)

¥33




o ITIHEA fafar
&af g T Gt w5 o, et
FrehTe eT) TN T T @At
o U UM TS (SR TS, G, FHISHT
ge) siferes woet fdergrr feeret

o e IeuTe T Wt art
o TEAMMHT TR FHIT (& FHISTHT TSR STIe)
o 3 Frufer i s fawmmeRt ATtes

¥. Ffe T gfEfaE (Deaf and Blind)

o oge faf
o  TEIANIA 81 MIRMET T9% Tt Wers
o  TTAIfeEl, ARSI SIS HIATS Tfffees
TG TS
0 S/ T (ST TETHEET) AT TS

o  TEHTHEH a1 a1 arHt
o TH/&ST Tut wmHY
o I SIS JAIT E SEqEE (3H)

u T
GTEHISHT AT
HEMAHEEE T3

9. TEA SUT @1 =7 g1egw (Hard of Hearing and Low

Vision)

o 3TIHe fafyr
o T AT 3l S (5T, STe) ST T |oBT T
EaEs]
o TN BIATS WHT L HIER TTHT ST
o T UGHAH! SANT (STEd ST FoATeh!
TLAHTSRT ATHT BT ST TT)
o Tl
o 3T IAThYF HHIS AT (SFedd T T,
MY aTee)
o TRERITh T gUfaTd THThTEhT Te®
o  TEETE isHAT THAISH Hgahd ot

¥3Y%




R. 9T T4 32T (Deaf and Low Vision)

o e Tty
o TR TghAUThd TTHEBIEH! & T oA freritor
o U ETHT (STEd HUST, HTG) HIATST TR
HregHeTe qiterd fag
o SHTFh! HHIEIT T G¥ AT TIRIHT HTEATETE
wgehd o

o FeITEIde! Hes TS fie Tawg
STHIEE

o T AT FISTH FHEE

o TR B T HTHER! THIET T FerTereh a1
wricas fog

3. gfefaE T @& 9r@or (Blind and Hard of Hearing)

o 3TTe fafar
o o] oIS TaTRTE (¥R) Tt wrt
TN
o TXHEBIZR! ST HTETS faa ATt (STEd 3TaTsT
e A1g AT Swefem)
o wufe qwd/fag A SR awrg st

o A UHIT L HeqH g &1 L o |
o fafie Tragh wEwE
o TTHHIS T &t TRl e R

¥. FfeX T gfEfa@ ™ (Deaf and Blind)

o o fafar
o "B T HEAT faferse e fere
o HIER LU ] HIATS T3 T SHISTATRT
iR fo
o HTEWIE NIsHATHT FHaxTeh! ATHT et A Teefieht
AT T
o Tt

LELS




o TR T gt ATHI (STEd TR T HUET) U1
REISC]

o ér@r'sr SATIEH A1G T Ehe
o /3 Ul T THEA T a1 =T

TITHT
St Df

O vt fsrameretTaent
HEAT: T T AR S
ERIETICRIERSERCA eIl

giefordiament @i TIRifGE T
EEEENIRICaR KR iCa]

[ vt smelq: T T i
AT T, T, T GYATCH
AT STFT T

O vt fafeer aream:

Tgohd, DTS T TR 0TS

~ RN

TshaT g

2. G&T AT Wﬂjg@'{l}ﬁ (Hard of Hearing and Low

Vision)

o aTTHe fafyr
o TcHH! T T BTSWIS THATSH JAT ASTE AT el
T YA T
o T SIS 3 AT SR TRANT & T <0 At
AT SR T
o HHEH! Icd Tl Wrefiewh! SRR/ATSAT FERIar
fe
o T
o T S oW (SATTHATT HATHfcrarT ATH)
o T UgTiidehT 3= aLgT
o 3 GRATCHE SRINTH! TS/

R. AT T4 gg® (Deaf and Low Vision)

o 3TIHe fafyr

o TN ke TR Sedte "ea T
e gfafer =

o AT fmforent @Tfi waTe a1 AR I fide
TTEAT AT T

o dTcTelg STVATERT ATHT Arefieten! HeanT T+

o Wi ST MU S forg (@it Tege
o)

o  THE AVATHH AT oS AT fesh
ST SATHITRT ST SehEe

3. gfefaE 1@ 9r@or (Blind and Hard of Hearing)

o TR fafar

¥ 3%




T Frehre “graqf e fefer swi o
ST TS TATHTS FHTRT ST T
BTSWISh ATHATH RS TS T TR
TTferfarfee e T

HTHYF ST AT (STEd TeTh TRITEE
TTATH W)

ZaTeReTEet STTepfa FdfeRt

T EGIT HEqH T Tshl HFgh FA S

¥. I VgiEfaE = (Deaf and Blind)

o e fafar

ot &7 e faferee Jeent gaT e
STTHTIEE ST 9IS, WIeT a1 Afaell Tt
SR T
TTefEEhT TEANTHT FERITehalTd v T4

o sHTEeeR At (S Al arR safide
FTRITEEehRT AT

TETT SYHLT (SR, &)

TH-ZH HEohd ST

L =wem gffamar: it
ToRaTehetTd T INT 3TvTeeh
AT STCTTTCToRTeTS GLrard
TATEROT Y& T4

[ wfsramra wgmar: T,
Fréem T HoeaTent qreaHeTe
TTehT TET ST T4 T
O aum staer: 53
SITASITICTohTehT ETHATSTTE AT
T fpamenenTy giTS=

3. FET SISUT @1 =47 312w (Hard of Hearing and Low

Vision)

o e Tty

AT HET ST gl HETeh! T for o P
FRIURICS

NTET HETe TeTash Tgehd/&qet fHasT T2
™

TR ATST T BTATERT ATgehfoah fHaer fad

TS Hee®
STIATE TR TS T FETHAT SUHLIT
T 39 eatent 3rfea
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R. 9T T4 geg® (Deaf and Low Vision)

o e Tty
Torfter AT ART HET feRre (ST, kTt
FTAT AT TR THTSH T)
o U HETEE STVATE T THeT HESTIahtor T
o 3ft ueme amfies yET T

o TR i I =
o TATHRTEH e AN dee
o HsThr<d EHNED

3. gfeferd T ¥ or@or (Blind and Hard of Hearing)

o oigee faf
Ul TR ST FEv, SRed SRTershet
HET YR et STCASITshTeh! BTd HIS
o W EFATYTNG FNT, TTfeh GRaTraht AT 31 M
)
o AN HEToh! TATHTIhaT ST TS SATssh
[ECHEREE]

o SIS S HaE
o IR HIA FUR T W SUHT
o uiEmre z ek

¥. FfeX T gfEfa@ ™ (Deaf and Blind)

o ITIHe fafyr
o TRUTSE TIHT T ThTHT T e TS
NfRTeTehct BTeTe a1 ST IR HET G
EEIRE)
o [T
o e SR USRI ANT ST
o Ul FERIAT YEM T T S

X35




o TH FETGH AYIE HIE

¢. ETEAFTL
gfera st
T

Y THIEE T
et iTeren ar
ARYMTaReR! fAeT

. SATIEIN A

TffattreseTe e T
e aTieE sTvre

9. TEA SUT @1 =47 g1egw (Hard of Hearing and Low
Vision)

° W%&
o TTEHHESR] STEweh! T i o1 gl
SeltehEe SR T
o T AT TISHIah e fad
o  WHIEE VAT TleerHT HEWrTt TS

o JRERYTH ATTeRi Treet
o T foges YUl wet il
o TR HTITSIRT ST

R. IfeT T4 g¥g® (Deaf and Low Vision)

o 3TIHE fafyr
T YU IS (ST, TATRTES 91e T
Jedl e HT SFETT ARGUSHT FeT) T T
o Y WA, ST TG o TS SN 7T
o T T HS Hghdsh! AT s
et st T

o IR U oF T ATHIHT (STE, S o1 difera)
o g HEE®
o Tusurt, e encrent wust @t

3. g‘f@'ﬁﬁ??gﬁ 2t (Blind and Hard of Hearing)

o aTIHe fafyr
o LY FHIEE ST Tt qi¥Tetehel T ST
FERECHERIE)
o Tcieh FTehl HUHT e -erd U138 T a°
AghTE fo
o AfEmd e v T em frafor

¥3R




o SICT Y& TETEH ATIGRH =l

o ST WH/fUS wiet

o SafwTa arErg arlt (STEd, faeet aeTEe
THT 57)

¥. AT L gIEfaE (Deaf and Blind)

o orggem fafa
o %Il Tt ek Sferer SR
o Tareratert vt nifafaferenT @i SRl w@rd=rar
CEARRINEE]
o SAHIA SATHIAFRT STwATE T T oS

o T faferen doreet armft

o YU T ETHT dlcrehl TN T fire STawTgah!
&

o WM T&H fHed GEHTcHS &

], 2fFe Sfiamr
IEEGRSELSED

NN D

yifchen! T

L1 =f¥ T sraor waegsiterar:

TSI o= |t T
farferent ===

[ wavi-sae (gamaerse
HATHS) STASARIATS
[ERIETIER B R SRl

[ samasties st
TR T Srgfoeed aeqee!
SRIT T forehTs sk sreTe

3. FET SISUT @1 =47 g2 (Hard of Hearing and Low
Vision)

o TRe Tty
o o witeh: worg Tiwsh! e, siea st afieh
SUHLUTEEH TN Ta1 e Teeh! qTIHT T Sedsh

ITFHTUTEhT JehTeh HTET JTH 74 dioiell 2]
o TR VITeR: Al WIS SRANT L aiehan!

VT T HTHETHAT @IS

o I= wftiferear T Tl ek A1E, et frRI T
TFIRET T (-Ed ST T fad
o BMfafi= TR T Tkt TesTTeTehl JART

R. I T gT® (Deaf and Low Vision)

o 3TTe fafyr
o T wifww: Fee a1 Seaeh! Aqe! ATIHA

HEGH TS i1 SRnTTensh Tfafaeres T

¥¥ O




o Tvaeh viwh: ferf-ed ZareTset it S 7
Alehre ST Tehehl UBIel T 378 Fraehld

TEJEE Ui refehehl Yfth QWS Hfehrs|

o TIRITA H FIeE, AATAFHT ST T @foh
wrw T gy fe/sfafersr woent fom, formgq T
reTehErvel=El EST STTHehT AT SEhIEeTs
STHT TES WA T THEE

3. gfefaEa T @& 9r@or (Blind and Hard of Hearing)

o e fafer
o Taggm wifwh: foRY SueRoes et forerq
TR STl HTAEHAT TR I TS
o TFah Vih: TATHIE ST T € &
SRINTCT FFeTehehl T T TIE T8 T 1678 |
o wTHIT
o TR T HETT AT &S TUHT Fraehohl
SFTHT €I (1 STl T ATt 4 fa)
o  TIHH, HISH! (o SR AT T aTfer
STASITIARIATS "I [T ATATELIT THTeIhT
A T B |

¥. T T gfEfaE (Deaf and Blind)

o  Adhd

m:) Torer wiieR: g2 AT 21ed ek SRl TwT ATel
Tt ToT shefet ST7wdl TS | JATeROTeR! QAT
feFeTeh TNT |2 WieT o1 &< ekl TTshATee
ATASTIATATS TR TS

o TR Tith: SANTICHe STEAITATS slferal
IS, ISTETUTHT FHT STl Frarehiedant
FosTioretd JOTTedt ST 7T

o fomiy wuet festmen Titusht ZaTeReTset HTaHTaR
ST ST ST T 69 |
o e S L IR Ufee e T T fHevere

¥ %9




yfafsear fo sm 79 gfskar gem nfEa

g0, 2fd®
EICEEIR=IC)
GIERSSEAK

HiagEeh! qi=T

L] wosffar arvama (Tactile
Engagement)

STASTIARTATS HTHITEE T
TTIEERT YTET IS g9, Tt T
ATt TiafafeeeaThd
e feamer

[ g srerfiesa:
FTASITICTeRT ST TS o
BT G AT TR arefrerer
CEIRE)

[ wwasram wfatate
AT Uferd THTHT, TR
T T IR 3T T
AIRUSITET TSI
fesmga ™

9. TEA SUT @1 =47 g1egw (Hard of Hearing and Low

Vision)

o e fafar

o

et & (Sound Source) TIHTHT
HTETSTRT HTT T TTieh! FTHE TS (STEd-
EICIS)]

eRTeT | (Light Source) 2 318@s 9T ufy
TATHT TG ST JhTITeh! TTE 0

arg &a (Heat Source) TT9HTIA T4
SUSHUTERT AT ATHeh! HEgH TRISH, Thl Tg@T
ar gt are fefarfer =

TCHT SATATST 7T STHAT (ST TS, HweT)
T ZATIHT ET G ATTh! ST TS
arft

IR G4 gh TANTeR] STHUTES

R. AT T4 gg® (Deaf and Low Vision)

o e ot

@)

ety & (Sound Source) 39T THTEHT
ETeTed e TTH SThUUTEETTS THIS T 158
AR T

TeRTyT & (Light Source) ST1@TR FHHSIT
TERI ST ATt ST T

aTq | (Heat Source) IEREATS TARHM T
AT STHTERAT TS SohRaRT Tt
TEEEE 3o T3

IR foreea T wifif anafies (vreadfs
BIESIRIE))

o TR TATTEVERHT ST ST 1T HrIEs

¥¥R




3. gfefaE T @& 9r@or (Blind and Hard of Hearing)

o oo fafer
o eat<dd (Sound Source) STATSRUTHT
e feEeh! foreISarermy qier TR searet
eFfEER! JANT T4
o W"éﬁ'cr(Light Source) YT
TRETTERT &HT ek Hieehl Scafed TS
STHTUHT HETS JeTIIHTTHN ThIRThI wTRIeT
™
o A Erd (Heat Source)WﬂTﬁﬂ?ﬂﬁ
e 13 STyl T a7
o TIUY
o ITd e ST THT AT TRehT SYHTOT
o ISR WY T MR Seq=T THehT AT
TR afaferesest arer

¥. T T gfEfaE (Deaf and Blind)

o 3TTeRe fafyr
o &afa & (Sound Source) SIS
TMESHThA STEAGTH eaf T T
o UeRTIT €N (Light Source) 35T T3
ST T¥1 TMEEh! T ST
o AT Hd (Heat Source) TUEATS heAtes
ST STHTIT T T erehT T=33T STH T+

o o fafcrerTes S/ear steeesdT 49t w
IR B STl ST
o T qMdTfeTeRT JUITAT dTfeh S9h1E ST IRE

L] woyfter wierfarfer T wenmaran
(Tactile Activities and
Focus)
EISEINEIREUIGEARIRY
AT T FATSA AT AT
STt Tfafarter wvgot womr
L NIDRIUCME R CERIE ]

9. FEA SSUT @1 =47 312w (Hard of Hearing and Low

Vision)

o  |deR! ATEHT IR YATST:
o YART T T =T T ATeTeRl ST TEst
TOITERT SATAT HEHIeh! TEAATS HH TS
e dreren! feTe foRame g5

¥¥3




TifefteEaTe Frl TS|
dTeten! T AT ST TRl a1e T
EEIERIRIRESIEECIC IH
3 LTI T T =0T
AT leh YA U] AT
3l

O firere/e-Aem
Trgsa® (Visual or Slow-
motion guides)

o T THIOT:
o STASTITSRTATS TRT T T SGAehT AT SATg
HisH TS YA T STHEEHI TG
RRIEER I L IcE]

R. A T gg® (Deaf and Low Vision)

o HTeh! ATAHT IR TATIT:
o  TIIGHT Ao T ATCHHT r e Aoy 7

e fpror et Ee Tt SFFfceR! T 71, BTeR! ek TS foRy U
TARTET ST féaw e A TS 9T A ILTHT TS H1H TMEE
Tore A 9t R mmfet =
e SR AT T afafRe e o TS NaeTen o T STe T HEdNT 39eTed] TS
Tl ST hiesd e TG T T g, ToRaT T
LE]
O wavt T sAraTegmr @gm@er | gﬁﬁ%ﬁ??{l}ﬁ 9auT (Blind and Hard of Hearing)
FHERICAEID R
(Assistance through o WgTiaeh! ATETHT IR TAISY:
Touch and Sound) o TS 3T AT STTATTERT AT T
PO o . @ﬁwsol%mwhshﬁ
%Wl ™ o SIS A TR THRuITCHe 9T 31
° HTHITEEH] FEdNT TS H
¥. afe T gefad (Deaf and Blind)
o TEIAhRT ATHT IR GHTST:
o TS T HFHT G foraT 714 feraremT d1et
TR STSTEER! = uTe T
o Tz fagom:
o FUTHRE STAGTHT TIRISTGT TS St el
T T ST TS HHIRT et it
[EEEIREEASILI RN RIRE]
93. TR T 1. =aTaETeh 2.§WWWWQW(HardofHearingandLow
T SIER TraTReETIEE: Vision)
EENERIE] TEANT T TFTeR
LCE KIS o 3TTe fafyr
EICHITCAEIH TEATSIT TSRATehetToHT GYaTeH e gehd T
iafaferes o HEH SH T STYATHHRT TN GLATcHe: T,

¥




2. HagAviterar:

EINEIRKEIEIREEE
HTRAFATHTAR
HTETT YIS

3. wrgew e
T T HFTRT
AT FEdST qe
Taretere stafshan
T

S “GRIETE’, U TIRIUHT FATHRIS
SITE! AT |HT FHEHT HeshTd T STeR
IEARE)

A T WUh! e eh IS
wiferferferT et g T wmht (s, U,
whe)

THATCH TEhhT TIETEE

R. AT T 3T (Deaf and Low Vision)

o e Tty

o

@)

FEANT SIS 2 SATITHT Hgohd T HEohd HTHT
TR T

STATEHT e T ToohT TN AN T
(STEd, ] STSHIS TH FI1e)

HETR ST e Frefies gard an
TghaHThd g-aTg fa Som T

Tt ST ST (T a9, wi)
Tgohd TN dTfcTehT
ERIECIECRIIDIEIPRCRE b

3. gfefaE T @& or@or (Blind and Hard of Hearing)

o o fafar

T T TEI T T8 31, I16€ T Ha0THTh
fepra

TS TR CaTderse AT aT
TG TR T T T TR

GUEHT iR 3T T o Tty e

ERIECECRCRSILD)
TR HTRIHT ATRT ET Hgohd STHT
HTeRT ScTeh AT 37T ST ©e YT
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¥. I L gIEfaE (Deaf and Blind)

o e Tty
o Ul BT WEANT STRATSIE HHIT T HEATSi=
EEHICARCHERINEE]
o U U IUHIIT, ST scTeh, SR TN T
o UTEEHTE T AT TN TENT ST TS

o SUSHIUHT SATHTHG qTferd Tt (Wt soieh,
FIT A

o T Hghd Y e

o TRV S T oA STvaTe TS |

3. GTYRIT
TAgE W

U aeedt srvmaes
T WAATS Hav, 3fF, ar
2 Heldt STITIHATES ITET

O a‘gmémgﬁf%:ué
SITASITICTohT EeHT Fe Tt g7
TaTH g TR forameRaTy oS

Ij FFIRAT ATUTHE fehTs:
TR, TR Aghd, THIE
GEHTIAAT AT

BRI EICRR Y

9. TEA SUT @1 =7 g1egw (Hard of Hearing and Low
Vision)

o THeM fafar
o TIohT =HUTEE Jeil SAETCHT o1 TSsh Herdl
foreT gt Fared
o B! HSIA AT FLATCH SUHLUThT FART T
o T WHEHT T WS RReTehet Tesi oo T
o IETEUT ECALE:
o tﬁfﬁ'ﬁ@ﬁ(Color Matching) T&3ER
[EIESS
o YTHT ST 1% (Good Habits Quiz) 39
Tghd SR T 3T e

o M HE, ua gt
o T HI-gvd U (faf, et fe)

R. I T4 3T (Deaf and Low Vision)

o oggem fafa

o TR f1IH T TgHd BTdeh! TIR1 HIhd sTaTe-

o  TEHhd WINTERI TR 4 fdee fe

o I WIS dT I AT TS et HHTeRT T
o T WATE

o gaTaeTse W (Tactile Race) 3 Tfg= T

¥ ¥E




T
o0 Al WA THIER @I (Clean &
Collect) I HET STSHT T
o TWUT
o TAEIEA T (STEd FHISH! 5T, LN
o 3, HIT &R AEush! Y 1S

3. gfeferd T ¥wa 9@t (Blind and Hard of Hearing)

. W%ﬁ'
Tt TS AT ST weeE
CGIET]
o ToRITRATIETS e forwTe Y el TTd
EECIKERIE]
o TR AT Y HSHAGRT Wereh! STfet Ff<re 7T
o IRV EATE:
o 3R =1 (Shape Identifier) fafi=
STTRfen! g BT

A

o @fg T @A (Find the Spot) T+ T&
TTHT IS

o TATHIEA WA T (HRIH TAT HS &)
o ¥ Ugohd U (STEq Tvd, fagh)

¥. AfE T gEfaE (Deaf and Blind)

o aTIHe fafyr
o TATHIEA G ANIGRH JANT T T Tes
ESEaRES
o UGSl qT GReTd We |l S
o TIreTeRent Yeaer wRwTiaT™T W W
o STV TATE:
o &z f*w (Touch & Pick) fafy= sHTEeHT
TE] DI

NN N

o U THT (Pass & Match) Tast i
EISEAISICEIRT]

o Tafsr=T sHTaeet T StreRTRT Tl

¥




o TATHISH Hgohd SIS

2. TaEeyfd
T T8

AT TH

[ a=ordt errargerehat: & T
SfBaTe ST HfHadT wuaht
STCTSTTCTSRTETS SATFTS, T,
T TgRAHT ST ATt SR
TR TereeTTee SIHeRT fod
L] <& qe SRom: ST
FraTia TS wEfet
EINCIREISIESGRIC]
Tffarfer STgaTS

[ sreret amareror:
LIRSSl ST et
TrTEft ATdTaTor fostr

9. TEA SUT @1 =47 g1egw (Hard of Hearing and Low

Vision)

° W%&
o TETEIEEH UelEE ol STERHT SIS
o e firseret @t (ot T etemes) s
o TIY IeamvERd fdv e
o fToRaTReT
o mgqmmgﬁ'm
o TS WHT BAIE T
[} meﬁ:‘w

o 3T &R LTS FANT WUHT T
o TSI eIkt TWHT ST e Tt

R. AT T4 gg® (Deaf and Low Vision)

o 3TTe fafar
o Eﬂ&?%ﬂﬁlﬂ?ﬁ(ﬁﬁﬂa\ﬂéﬁ a:rmz,ﬁﬁq:r

AR AT HAGS) ST T
o Ugehd AT T FerTere |rHfteRt SRNT T
o ToramReTT
o TATFTST STURAT &I ThT T+ ST ITH
o U T @WHFH! Tl BHE
o AT

o WIS T AT ST T TS |l
o Wtﬁﬁalsalmﬂwa i|

3. g@'ﬁﬁ??gﬁ 2t (Blind and Hard of Hearing)

o ITIHe fafyr
TATFTEA HISe® a1 Teeen! TS Toef
TSR ST fae
o Uere-se fHeyH fed (S wudt seun
ATehTEE AgHd )

¥¥Tg




o ToRaTeRe
o TR I fashTaeh! ATfT shemt 9=
(SIS FHTHT HTEH)
o WIS TUTHIET BT Wl 7T drford fot
o THUT
o TR (aromatic) WS T AT T4 qiga
ezt
o T T I el TS

¥. I T gfEfaE (Deaf and Blind)

o THeM fafar
o BT ATiex farfersTe BTe S BT g ok
ot
o TEQH! SHIEE T HTHNETE W ST~ ¥
T
o UTYRYT Sk TaTeea 1Tt AT |reft TeanT
™
o ToROTReM
o WIS T FFIeh STHE TS
o TTY HGT T AR IS fopan foerrea
o TTWUT
o TATHIEA Hgohd ATHHT
o TideH wgera ST

Y. ST
rffeRtor 7 T
QTR AT

3IeTe foa

L |=art srravaehar:

syauTg S fariaT sTushter
TS, Hgohd, LB &
HIRTEE AT TS

[ +ogar T gerar: STHSR
grer sy, farferer aresm g
T fe

[ srva smafia faes:
TeIeT ST A AT
HTEHITE SSTEUTEE fo

9. TEA SUT @1 =7 g1egw (Hard of Hearing and Low

Vision)

o aTIHe fafyr
o gl fum T aftahalt et ATl SRR T
o TTYToT ST T FE fde fou
o YEUTEETI SYHLUThT SUANT 74
o ToROTReM
o SHTEThT THATES BT~ STATH T4
o I AESTE Wl =5 TS
o TTWUT
o TR Y FRATHHIS (JA &R T Fomryeh)
T STTRAT ST TS
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R. A 1A 3T ® (Deaf and Low Vision)

° W%&
o Ugehd HTYT ST T1E forse® d@msd

o RIS (Taeh) Tt SR T
o TYATCH T 3o HTEAH THTST T4

o ToramReT
O CITHIRRT SIHTIhl HISeT L cAHhl WIHTeh] @H
gl T
o T ¥k T AIHIAT TR §Le Tgohd JoTTett
SR
o T

o cHldclged SIHIALh GTCHS{Q

o HISH (SR &3 TEm JeEdr Higy)

3. gfeferd T ¥ or@or (Blind and Hard of Hearing)

° W%ﬁ'
o AT faeT arHHt SR T
o SHTE T el ST T3 SATERHT TS
fafer s
o TARTET Hgohd ST SR T
o ToramReTa
o SHTETEHT FHATEE T L @HTh! Gl (<~ S|
TR
o UTEIH SHISEEEN HEMT Il
o HHIH
o AT FATH FHIE
o SHTER T foreaTet THAT SEqe®

¥. T T gfEfa@ (Deaf and Blind)

o 3AIHE fafer
o BT ATIER fATUETT SHIeR T @ JeaEn
IEEIER]

o Hied T3 TS e qiE=e e
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o el weATEY fareaor T
o ToRaTReTT
o ST SIETE® G T Ieweh! WHTR! SRR
fo
o TR =k L HFI-Yeh! HIHfeeh T e

o dH-3TEfYe (3D) Hied
o TS HIE I SHTEH HLEEE

98, HTHIT BT
T ogeient foham
SHeATIhT TRt

fire wmmft
Jeae ST o1 A
ST (3D) Trat

2. FET SIS0T @1 =47 g2 (Hard of Hearing and Low

Vision)

o e fafar
o 3fEETe gl STEHRH T e foe
SredTed T
o B! YT ATHT TEa it SUHUTehT J2AIT
™
o ToROTReT
o 3 HIEI o ToR AT ST TRY ST BT
A
o SHTATEhR HTATSIRl TghaaiTs T&ATeL Tafafer
SATHT

Al

o 3T
o SHTITHR ATaTS fad IuehRto

R. I T gI® (Deaf and Low Vision)

o aTIHe fafyr
o Ugehd T TATFTEA FHEwH faa
o AT fmioTHT firsfeTet gk T aftehet 18
LISSERIES
o ToROTReM
o HISTHTH UIUSTehT ST s
o VeI HTHIT SRANT T SHTaeh! STeteh!
TFRA T

o STkl Dlcdlehl cATFILd HIisT
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o T STHIH! TATRE AT HIEIH TZATFT

3. gfefaE T @& 9r@or (Blind and Hard of Hearing)

° W%&
o TR TAHRTES HrfieTe SR foe i
qrefl RTeTRgRT SR WIS e T
o TeRATRET
o AT T T SHTEh! =Tl HFHT T T8
wfafafer
o TATHITEA THIHT TR[A=SIeh! foreIoelt ST
o HIHIY
o TAHIEA ST HISA
o SHTETEh AT Tohdl fohe

¥. I T gfefaE ™ (Deaf and Blind)

o e oty

&I BT AE T
o 3D Hied TRIENT SHIGHE! AT T4 TS
o Trammea

o TTfieh! HILHT ST =1 STTHT TS W
o AT ST UHHTH T 7 €73t @l
o AT
o Wﬁ?%iﬁ/@'{ﬁl@ﬁ
STTERET TR ST R

2. feremergent

YT T
FrtoraT w==mT

[ itferes ug=r gifem
o  Tfafafem wevmft g7
STASTTASRTRT AT
TR SUHLUThT

A S RIEIERIER ]
gzt ST

[ w=aR SIagaehar:

2. G&T AT W?Jjgﬁ'g?ﬁ (Hard of Hearing and Low

Vision)

o ITIHe fafyr
o TR T IA! EgHA (AT TR AT
FTEHTE, TTS)
o 3t fusaret fravrent |1 Wt B T
SicaTe
o ToraTeReTT
o T U, ITT BTed T hIaTal SRANT T ez
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SETELUTHT ATHT TI3T
Tgha T e A
TersteTet g

D

L] wganment qreare:

o 37 fommedfz
Taregendi fireit
2rcdiTa & 6l T

o  UTHEIEHT SATAT T ST Tghd
o T
o TIY TG U e, S ferearsht wueigr fafa
BIES)
o ¥ Tt STEq STl qIket

R. 9T T4 32T (Deaf and Low Vision)

o e fafar
o AR HFIEYH fad
o  TEHhA WINT AT STETHT HoaR 718 Tishamen! fHewm
&
o TorameReT
o iRt AT feetiarenT i3 B¢ gedT
o ITeh! TATHITG LT F3< SIS GHTTH
T IS

o UM HZI T TR TISHe®
o el TEH AHIT Fgehd T ZAHIEA d1S

3. gieferd T ¥ or@or (Blind and Hard of Hearing)

o ogee faf
BTA-8Td ARSI T T4
o AT IR (STEd TLAHTS T sHI=ITeh! ISl
G 3T i TET B fol
o TraTRea
o WIS GT SR T T+
o TremgER sitemHT dgfth ST a BT
o TTWUT
o  STARST T
o TAHIEA 9Y (I Gis)

¥. FfeW T gfEfaE (Deaf and Blind)

o TR fafar

Y43




o Tl UgHA T TRTIF TuRiera-elt fdeH ST
o Toud et weft weres iy
o ToRaTReT
o q&_c{ﬂﬁwr—rgqlcrdls@ T ST
o TARTh! TR SHI<Toh T FHIHEE T

o TATIH HTHIHTT TATSH i Tt
o HTEA fe AR fohe

¢ fommemm | [ wramaftam 9. & 9T AT A g (Hard of Hearing and Low
T I Vision)
T, TSl T o I MiafafemT
wergrs W g TEd T T o 3TTe fafyr
[EEaA:RIC] qeferd T o 3 UTfhehet ggaaaied fawmfast fa
o SUHIUTRI SRATTHT o WISl Hgehd AT T AT firsjarer wraft srimT
AT TETIhah! ™
e o ToROTEReT
o  HMHIY hdTlSlehl haHa® 3THTH
[ for srehmeenr o IS, SATSIHEASTEAT W AT FHT
HAGATEEhRT TART Qv T
o TN
o A, R, LA le) q@ﬁ?%ﬂﬁ?@ﬁ'ﬁﬁaﬁ
[GEREELIEN o ETUT B Tl
[ wgarfiaret dreare:
. WW ?.aﬁ'{'r!?ljgﬁg?ﬁmeaf and Low Vision)
U ST

o aTIHe fafyr

o Qe STCteTfeTeRTsh! AT freer for

o wrawr T o femrafed et s T
o ToraTReTR

o Farsieh! i o HATeT referer Suertor
TS e e 3TV

o 3SUTA! TSohT STHT o ST g
o HEHEE UfEET TS JYATEANT At
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3. gfefaE T @& 9r@or (Blind and Hard of Hearing)

o orgem fata
o TS STFUIEEh! JANT T
o TETh HHEH o f¥TeTshol ETd HHTAT STTE
T
o ToramRET
o fidle T s wmfes v
o THGRTT FHaTs a1 ATfeeh FEd
o TIUT
o TATHRIEA HIHEE TIY SHTUHT FHHd &
o fTaTeRet SR 7T ATeT T TR Hgehd ST

¥. I T gfefaE (Deaf and Blind)

o e fafar
o &Ta graut fder fem wfaferes geamr e
o TR HIHHSE <A F=Tell T
o ToRaTReT
o Grefient |remT fomm se Tifdent ST
o BH LdTeTarsr-¢il hIHes
o T
o W LEHTEAT TS HewH qEes
o TIASITHR T Ereal agahd

2R, =Y, foemer

X

THATT
Yehute g=d

9. FEA SSUT @1 =47 312w (Hard of Hearing and Low

Vision)

o ISATA! femrehl Tedere®

LR




[ srgsrama smerfa

foreror:

TcTeT 3T T
g SEH

o UTEEIE T AN Hgohd HTHT

R. 9T T4 32T (Deaf and Low Vision)

o e Tty
o urefieE o Rrerehere YeIe camERTed g i
o BIaufmee fufedren Areamse wwaet Jwor T
o ToraTeReTT
o Y SiiaT GREAd TR @it
o foraer T aneTEH HgHdes fa
o WA
o e fot o v
o m@mﬂm

3. gfefaE T @& 9r@or (Blind and Hard of Hearing)

o 3TIHE fafyr

o TR ATfiee SRawa fRrerr T

o IATITHICH TR T HeETIeh fregor fay
o ToramReTT

o WrefTeR! TEANTHT HL&T ST

o TRTeh! HTEHHEE foragufcishar Sfshaeh! stvare
o AT

o SICT TETRHT ERETT T

o IS HETHH ITH

¥. Ffe0 T gfEfa@ ™ (Deaf and Blind)

»  orggem fafy
o T TATHETS TIRTEI0T T HEANT HUITe1ohl SART
™
o TIIWR I AN TSHhaaRl HTEH Fa¥H T
o TorameReTg
o Tl fraTreell T FATeEEHT e <AeTeh! 3TV
o TSR STIqRTC I ST
o wrHIUY
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o fudinieaes
o quTicHes fesnfAdsrent wmmt

R0, ISR [ srerenfererTent wardt 9. & 9T AT = g (Hard of Hearing and Low
fofsrt sterfa TR JTTeAT fteror Vision)
T afafer sraaTe

[ =g-waet arfient s@wT:

o AT, T, HA
IR T

o e fafar
o 3T, Aftaha et FTet T e ffea fdwm
fear
o T3rersh ar Tl EoehT eafd TR T
Toramerea faepra
o ToROTReT
o TSI e, B, SHIGHSTEAT TS SATHIIEE
ST faehre
o eI S SATHOT THY HATHIA S

o TfthdIT TSehT IS
o Ifea v Avtes wem

?. 90 VA g (Deaf and Low Vision)

o 3TTe fafar

o Tufea e T seaer wgeha WINTeh! SR T
o F&q Tt faem frdves foy

o ToROTReM
o HIIS Bieg TH fIrershet Terel ®9T Y3 T
o  ETfR! HETIAHT TSI STTHIIEE SIS

o TTWUT

o g sfa T fagafeaesn fefimen
o W, BT HIISIHT THAT

3. g@'ﬁﬁ??gﬁ 2ot (Blind and Hard of Hearing)

o o fafar
o Tareterel STTETTTeRTCITS JereT TU|T BT THTIL
FITS Bleg TS
o TS o THISHIE SATR{d Fior feehrs
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o ToRETRETY
o IS forRI feITHT hiee T ST ST
TTeft a1 f¥TeTehent TATERTSS TRARTEhRT STANT 7T
o HwIHt
o T TATHTE ForelT|
o I A 3R ATiaRieh JusHOT

¥. Ffe0 T gfEfaE (Deaf and Blind)

o oige faf
o TqeiTiesie: T fiTeteRent BTd BTAHT GETER
Treprgent wamT T
o Tcuer AgrEee ST feprey
o ToRaTReT
o M HITSTeh! A o AIS T ATHR ST
TieRAT ST TS
o  TATHRIEH TAHAGNI ST THAT Fa T

o %W\ﬂaﬁc ?—I%{E
o TN 3fiyushl Aiesieh Sushtor

T aTHEE:

o TSI, fafy= sTEe o e
o TATHIE T (TRTST FHHAT) S IETEX0T
o T Tse faaw vy mEe

Q. SHIER T
IELTICARGEA LY
fofer= wregeTe
CHERIC)

O dgrfas T sameeien
farfergeent wam:

o fagmufafafratat
§SQ|CI|§5, E\?JIEPZIEE,
UTHT GFeTg, TS

EINERS)
G HATETTHehT
reHaTe e

9. & 9S0T T =4 3regw (Hard of Hearing and Low
Vision)

o 3AIHE fafer
o femr v fufeargrry TR T fora gams
o 3T TGHEE TSN LU AT JAT TR
TEIEE (TG, WAIIZEE) ST
o TH TS SEEEeh! TN 1¢ o srigen




[ farferer areerment wam:
° ?Zlﬁ, F‘Tﬁ'f, ?{EET

EleERsteacal
GrTIHTEE HT=1h

Ffehetd TYETH T

o fafi= SHTeR el wewsar Tt SHTaEH
AT SAH T

o ¥ gu fRaTehad STed St T SHTERER
FEITAT ATHR AT TR

o "ET¥I Y T " T T T AT qr
™

o hide foEs
(ol
o Ohlg-i gm*(gmg{ddv

o fafew eafs susrtor (IaTeTor: SHTETER waf)

R. AT T4 g¥g® (Deaf and Low Vision)

o THeM fafar
o Tavetes am wreftewent TastaT e mhafafer T
et SHTeREER! gferd Far e
o TEHA TN TSI, T 3T TATHISH Ue-awchl
FRIRiE)
o UG oG T T TS f3TeqTehT HiesmaTe
SHTER T foredT T 313 TS
o foraTReT
o YAUTER! TN ook ST STTHHHU T TR
HFATEEvET T3 Sgehdeh! HedT T
o TATHRIEA T&dH, 394 faferewan! weehrd, T
SATeREEh! SHIEE giea T
o Jcdeh ST Tehidsh T TuTe Hraaiehl STEHAT
ATTH/STE IR ST 718 STV T
o TTWUT
o TR [HHEE L TIE STHEE, GL=-M
ST Tew
o aaﬁwg&ﬁw
o fefSea Susures T Sfia=t wIer Sushor

3. gfefadi T @& 9r@or (Blind and Hard of Hearing)

o HTHe fafar
o TS TG LTI 7T &g FraHera

THTHT HETqU! TEH-I, STTshaTcish ST+,

LEQS




ST T B9 ST ST 7

o X ! HER SHIST S TIRIAT S STTHAH
EERIURRIEE]

o Tory fRrerenen! T, el TN SATEH
SSEAT T SATFTSA HTGRTeR! HH=aT

o TerameRe™

o Uferfees foment afafea a1e T qehet T, STEdt
T3l TETEhT TN AT SHTaEEeh! HETes
CEIES]

o T IATHT ATCIMT Yei¥ia et fa=s @t
TS

o Sial ZATHIE HEHUTEEeh! e JReh!
o TSI ATHH 3G, qfsd Alees e

¥. FFe T gfefaE (Deaf and Blind)

° W%ﬁ'
o  FHUH TG ATUTNG HHI THE TR T
SATHATS He fo G STHal! Alsha HHTSTHT
I, veTd T
o | TAfeR e LU famm
INUTTHeRT B 6T SHTETE® I dTicTehl 313
ST
o ToRETRATT
o UHEHA qle eaff
o T
o IR SIS SHTSIETE FlhaT

2R, foreament
EHiCTURICES
Toreaent fafyr=
qTTEEh! T

[ =g-waet fafer
o AU, ¥ T AT
(Esf) ST STehT

FEERIE]

[ a=fielt T Ot 9T
v

e  G{A HNTTTRIGH

2. G&T AT W?Jjgf‘\gg?ﬁ (Hard of Hearing and Low
Vision)

o aTIHe fafyr
o IS THET TIT T 3 IRIUHT SAHHRIAT
smenfia gfsreror fea
o I fot 9T AISE THANT TR Jafeh! fofie ATTes
Gz
o ToRaTEReT
o T&THI U, ST, THISATS 2o TR SIWI T

¥%0




TRreroreRt st
™

[ wfatferent s=w:

HEAIL T IURUTEE,
ST FeFhet T
[RELFNCEED]
TITE® TS HedlT
e |

o F&Teh! T T foToRT RIEE STRT SUHTUTERT
CICEERIEE

o 3 HATHEH! fot a1 HIS (F&Teh! TITEEHI
afereITehT <)

o ITTRIT N TEHA T Ut SHTTERT IR

R. 9T T4 geg® (Deaf and Low Vision)

o e fafer

o Toeram Rrerhene weaet Ty fdvm o

o =drat T fAdeTieRen AT i<t Areet T T
o ToRaTeRe

o JETHI URITEE T 3= HHTATS T LIS

o JETRT TTEEH! A TR SR T3
o THUT

o T% T e gaFht 3D Hied

o Gﬁﬁﬂiﬁ (Braille) SIRT TRT WTTe&eh! farawor

3. gfefaE T @& 9@or (Blind and Hard of Hearing)

° W%ﬁ'
ferferer grr=er T srTareaTe Fereh s amresen!
gfg=m T
o THRI T HEIH HRT&UTeh! AN J&Teh! 1l
forprsa
o foraTReT
o foar Fi9et, H3R, TIATH AHTREH! dTIHH,
FATEE TGER! ATETAT ot
o JER! TN T ESATS SO Ul HegAmT AT
PIRIERIRSEIRES

o  J&IHT TGS Braille Hied
o TATHIEA TS AT T O SISt (Audio
supported)

¥. FfeX T gfEfa@ ™ (Deaf and Blind)

° W%&I
o  TFIUIAT TS I Hgohd TUMTeteh! ST
™
o e Trs: Hie (SfEd, BTdeh! ATeHETe aiE

¥




)
o ToRaTReT
o UTehl HegATcHe: SATEAT T ATHehT |1 IRITR
FITEED! T
o HZAT S HTLRT STHRAT J&H! HAGHTHF
I

mﬁwﬁﬁaﬁaﬂ‘wquﬁgmlsm I ES)
o T3 T T ITHT

[ gfesmuremar ae
ATIEE T TEATS

o I, AT
FTeTied |t

[ =mer araterumT faeme

o TCHE I fReTr
o TIH AHAT

fareqor

[ wsarmgut s v e

HUE ST T

9. TEA SUT @1 =7 g1egw (Hard of Hearing and Low
Vision)

o orggem fafa
o T THIZH FISH! ATIHE TLHBTS ehra
o STAATARTATS BT UM, STTEd TRET HHRT
gfshar T@ts
o ToROTReT
o S HISTHT U T ST T forg afe=r
T gf3Teror
o SISV forSeTehl WUeh! HIATEIHT Tghd
foe
o TTWUT
o U SITTh! TS THSTEd JRehT T Tl
o TATHRIEH HSNEE STHEITE FLHEBTEAT SFIHA
AN FA TS Wi

R. I T4 32T (Deaf and Low Vision)

o SATHITd TYHT TLAHIE I ST (ST T
T T = )
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o IR, SHTEE, THHHUT T YUoh! I ST
T TAHRTES JeN

o R gEW T forelTs AR T Y gl
[ERERIE RIS ILDINELIR]

3. gfefadi T @& 9r@or (Blind and Hard of Hearing)

° W%ﬁ
o TAHRTEA T H FEvreR Hen Hewh!
[ECIESIER RS RIS
o  HTEHTHS el HGHTThT THHHT Th
FATASICTRTATS AT HEFAGEHT T ST¥ITE
TR
o TeRATRETT
o e AAATE R A Feed ferepra
0 THUh-Wleh UGITE JEYUT T HIEI SeReeTaeTs
2T T g fed

o 3 ST |TiteRT IRINT (siet s
o HFAT 9IS AT UTHIEEehT T ToHT

¥. T T gfEfaE (Deaf and Blind)

. W%ﬁ'
o TRreror T rshrses TRl CATHRTE HFTERIH T
T ErdTe SThe are
o T ST T ETIHIIH T HLATHIZH
HRATHEE TaH T
o ToRaTRETT
o IAUER( aq FHHOTER! SETd T Hesiehor
o I CATFTEA I TS T FHT 7T STRRT
Eoe]

o FHFATHR AR I T GLeRd o
SUHIITEEh! ST
o ¢ITHIged Hoslled { HlscTa® ST

FTATIARIATS AT TS |

¥R




R¥. ALHT

forererares e

N NS

[ gfeemor sgar e
ATHIEE T TS

>

o ¥ TITEA
STerTied |t

[ =mer araterumT faeme

o N HATHA e

° EIF\’I&T?H@WI
STATERT TS
farequr

[ wearmut srvame v ere

HIE 1T T

2. GET AT Wﬂjg@'{l}ﬁ (Hard of Hearing and Low
Vision)

o e Tty
o T TeHISH FISH! ATEHEE THBTS [Hemra
o  STAATARTATS BT UM, ST TRt AHRT
BIERIRSCIEE]
o ToRaTReT
o S FHISH B T ALY TR (g ufe=m
RER Nt
o  ATATAUTh! fFgsh! HUhT TSR HGhd
foe
o HUT
o N SITTeR! T ieh TR QR T IIEeT
o TATHRIEH HISEE STHEIE FLHEBTEAT STt
AN JATSH Wik |

R. AT T4 gg® (Deaf and Low Vision)

° W%ﬁ'
o TS AT ETdeh! wries wE ey MY
ST TS
o TofirT ST T yehehT amIfieEent sHTEeen!
SRR 3STRT0T S T
o foraTReT
o R faRnetadT SHATeHTReh sHerT T aTEhIghT
SHTERT AT EEhT ST
o SARHITA TYHT TGS T ST (STEdT T6T
T T e TE)

o HTHR, SHTEE, THHHUT T YUsh! a6 ST
T ZATFTEA TSI

o R UEH T femelTs ZATTEled ST T S=alt
foRTaeTEm |l fmior

3. gﬁ!‘%ﬁ??gﬁ 90T (Blind and Hard of Hearing)

¥5¥




° W%&
o TAHRTEA T ¥ FEvreR! wen Heweh!
[EEAENIER RS RIS
o HTEHTCHS Foll GehoT-ahT aiishTdT Jcdish
FTAATIARICATS T TS RATERNT HTET ST
T
o ToRaTReT
o AU IATATE I AL e Rty
o U B UGIdSE FGNUT T shel SqeeTIelTs
& T gE fag

EEcERECBCIREPINESNITSED)
o VT 9T TreATS HHfiEEen TfcreemaH|

¥. FTe0 VgIEfaE (Deaf and Blind)

° W%ﬁ
o TRverur T fienrsetts wrqul CaTeReTser ARTERi T
T TR SThe IS
o I TR T ETSWISHIT HTAHISHT
HVATHES JETH T
o ToramReTa
o  FUNER aEq FHI0TEh! FHHT T HESih0T
o  IifE TS S TS T WY 7T ITRRT

e
o T
o HFATEE WIS AT T YR o
SYFIITEEhT STANT
o TR TouTel L HISHEE e
ATATTIABTATS ST TS|
W, MR
fostefierar
ST TH
RE AT
B ERY
fostefierar

A¥ITE T

LA




Q. THAT HH,

T T

SIS, HIEEE

TEAT % SIS

IBUETH

¢, JTHT

TR

TorameRaTTIREET

it a3

REEILIGE]

3R, 3F= 0 oot (wgehd)

STEHT Hoa T | STTASIeRaT: T Seheh

BICERSE ) AU RIEAT U

BIERIEILCED EIEIEaRCaRg )

SN T TSR] TSR ITART
g g1 = g
Shewars fafay a=a
(ZATHTET, G, HShTHT)
faftreeene wgd fags |
L] = g st AT
SUH T FAH AT TAR T
Tedoh STASITIAShTATS AT
YT 3T T FHATSIAR
FE TR T HEd T S
Gl
[ wavé T wegamr: s
SIS oTehT g E&eh! T,
ST AT STt TR, ey
FETE T AT T ST Tohd
ekt 3ugh drferm

3o, WM

IqTEHT Ui

T ST

forqegefiar

AT

3%, WAHSTTET

ST Y& TH

T STHT

LAY
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